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This study was conducted to determine the 
characteri^itics, qualifications, frustrations, and institutional 
involvement of part-time faculty at community colleges. The study 
involved a review of the literature on trends in and statistics on 
part-time faculty employment; the motivations, characteristics, 
advantages and disadvantages, quality, frustrations, managei nt, 
integration, involvement, and professional development of part-time 
faculty; and policy issues. In addition, the study included a survey 
of 314 part-time faculty at Fullerton College in California to 
determine the variety and scope of teaching methods used, the level 
of interest in faculty development activities, the organizational 
involvement of and communication with part-timers, and the length and 
depth of their teaching experiences. Survey results included the 
following: (1) nearly 70% of the part-timers at Fulerton College were 
between the ages of 30 and 49, nearly 60% were male, and over 66% had 
a master's degree or doctorate; (2) the Business Division employed 
the greatest number of part-time faculty, followed by the Humanities 
Division; (3) 40% of the part-timers taught vocational subjects; (4) 
although part-time faculty used a variety of teaching methods, 93% 
used the trv'^ditional lecture method, 75% used class discussions, and 
over 50% useo question-answer reviews and hands-on ^ictivities; (5) 
almost 97% gave students a course outline or syllabus at the 
beginning of the semester, nearly 94% provided grading criteria, and 
over 63% provided a week-by-week schedule; (6) 28% talked to their 
department chairs and over half to other faculty once per week, but 
82% did not attend division meetings; (7) about 19% had been teaching 
a+- Fullerton a year or less; and (8) 56% would like a full-time 
teaching position at any college* Conclusions regarding the 
application of a human rewOurces development approach to part-time 
faculty are provided ♦ The survey instrument is appended* (JMC) 

* Reproductions supplied by EDRS are the best that can be made 

* from the original document. 
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A Human Resources Development Approach 
to Part-Time »^aculty in the Community College 

The Increeelng use of part-time faculty has twxwne a matter of concern to many In the 
community college. Part-time faculty are teaching an increasing proportion of classes, 
Old In many community colleges part-time faculty far outnumber full-time faculty. Why 
\me community colleges increased their use of part-time faculty? First, they are often 
considered "faculty of convenience," hired when needed, with no guarantee of employment 
from one semester to the next. Moreover, community colleges often use part-time faculty 
as a cost-saving measure. Although their qualifications may be identical , they are usually 
paid less than full-time faculty, and they generally receive no benefits. Presumably the 
lower rate of pay is justified because they are usually not expected to hold office hours, 
Twr arc they expected be be Involved in institutional service. As a result, most part-time 
faculty do what they arc expected to do: they come in, they teach their classes, and they 
leave. Interestingly, because ihev are rarely on campus, department chairs and full-time 
faculty often assume that the part-timers are not Interested in being Involved. Finally, 
there are often nagging doubts that perhaps the part-time faculty are really not as well 
qiMllfied as the full-time faculty. From the administration's point of view, part- timers 
are convenient and they vgA *hs college less than full-time faculty, but they do not seem to 
be interested In being involved in the college, and they ma/ not be well qualified to teach. 

The frustrations of part-time faculty members have been the subject of many studies. 
Some want a full-time position, but have Instead settled for several part-time positions 
in different cotnmunity colleges to make up a full teaching load, thus becoming "freeway 
fliers" or "academic g/psies." Some teach classes at as many as five or six different 
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colleges, other part-time faculty woric full-time in business and come to the community 
college to teach one evening class each week. Usually these part-timers teach because they 
en]o/ sharing their knowledge and skills with students who are eager to enter the same 
business or profession. Generally these part-time faculty who work full-time In business 
have no interest in ultimately teaching full-time. Some part-timers may desire greater 
involvement in the department. They often feel isolated because they rarely come into 
contact with other faculty members in their department. For this reason, some part-time 
faculty members may simply want an opportunity to meet other faculty members in the 
department to exchange Ideas about the classes they teach. Some may even want to become 
more involved in the department by helping to develop curriculum in their subject area, 
and they may feel frustrated when they are locked out of the departmental decision-making 
pnicess. And part-time faculty are often frustrated at the lack of facilities which are 
available to them , particularly in the evening: office space, clerical assistance, copying 
machines, and other facilities which are needed as aids to teaching. Finally, some part- 
time faculty members, particularly those from business or Industry, may have no 
pr»/iou8 teaching experience. If they are not assisted by experienced faculty members 
when they are new, they may becoi <e frustrated simply because they feel inadequate as 
leachrs. To sum up, there are a number of factors which can cause frustration for part- 
time liflculty members in addition to a lower rate of pay, no benefits, and no guarantee of 
employment from one semester to the next. 

So two major issues emerge: first, from the administration's point of view there is 
the concern that part-time faculty may not be well-qualified, are not involved, and may 
rot be Interested in being involved in the college; and second, from the part-timers* 
viewpoint there are multiple frustrations associated with part-time teaching positions. 
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These are difficult issues to resolve, and for this reason many community colleges may 
have chosen to simply ignore them. However , by taking an attitude of human resources 
development, community colleges may be able to come up with solutions to these coticerns 
which will satisfy both the college and the part-time faculty members. The human 
resources development approach recognizes the value of the individual as a potential 
contributing member to the organization. If part-time faculty were viewed as a valuable 
resource to the college, they would probably be treated very differently. The college 
might feel a more pressing desire to resolve the frustrations in order to cultivate a pool of 
well-qualified part-lime faculty who would be an asset to the institution. In other words, 
the college could benefit by taking advantage of the talents of part-time faculty, and the 
part-time faculty could benefit by having a more positive end supportive working 
environment 

This study will attempt to answer three questions. First, are the part-time faculty 
well-qualified? Do they deserve to be viewed as a "valuable human resource" by the 
institution? If the faculty are well-qualified, institutions will need to weigh the costs and 
benefits of providing higher salaries and additional services, such as clerical support, 
office space, and faculty development activities, in order to attract and keep the well- 
qualified faculty. Second, what are the frustrations of the part-time faculty, and how can 
institutions resolve the frustrations in order to cultivate a high quality pool of part-time 
faculty? It may be possible for institutions to greatly reduce some of the frustrations of 
part-time faculty with very little effort and no cost. And finally, are part-time faculty 
Interested in greater involvement? If so, how can colleges Increase the participation and 
involvement of part-time faculty to take advantage of their expertise? For Instance, in 
vocational fields, part-timei^s who are currently working in the profession may be 
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encouranged to help plan curriculum tocause they are more ksen'iy aware of the skills and 
»^riowledge necessary to gain smplo/ment In the field. 

It is expected that this study will result In a greater understanding of the 
characteristics of part-time faculty tjy looking at their qualifications, frustrations, and 
Involvement. Through a better understanding, college administrators ma/ be able to 
manage pari- time faculty In a more positive way, by using a more positive human 
resources development approech to benefit both the college and the part-time faculty. 
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Review Of the Literature 
Background on Part-time Facult y: History and Statistics. 

When did community colleges start using part-time faculty, and for what reasons? In 
the 1 930*8 community colleges, generally called "junior colleges," employed secondary 
school teachers end university professors to teach Individual course In specialized 
subjects for two reasons: first, it was felt that It would lie better to hire part-time 
faculty who were specialists In specific topics rather than hire full-time generallsts, 
particularly In the sciences; and second, the curriculum could be better coordinated by 
hiring part-time faculty from the Institutions that sent students to the Junior colleges, 
and the Institutions that received the graduates of junior colleges (Cohen & Brewer , 
1 989). Community colleges continued to use part-time faculty to teach highly speclellzed 
coursework In ereas that could not support a full-time fecultv position, such as special 
foreign languages and religions, in addition, part-time faculty were often hired In career 
fields In order to provide students with a very current pet spective. By the mid- 1 970's, 
however, only two-thirds of part-time feculty were emplo/ed in full-time jobs 
elsewhere. Many part-time faculty were young graduate students who were working 
part-time in order to gain access to potential full-time openings. 

It is common knowledge that the number of part-time feculty in higher education has 
Increased dramatically since the 1 960's. The number of part-time faculty employed 
nationwide In all colleges increased from 82,000 in 1960 to 220,000 in 1982(Bowen«^ 
Schuster, 1 986, p. 61 ). In 1 982 part-time feculty awxwnted for 32 percent of the 
feculty in four-year colleges ( Hartleb & Vilter , 1 986, p. 1 6), and thirteen percent of all 
full-time equivalent faculty were part-timers ( Boweti «c Schuster , 1 986 , p. 6 1 ). 
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In 1 953, part time faculty represented Ab percent of all community college faculty, 
but by 1968 this had decreased to only 34 percent. In 1987 the percentage of part-time 
faculty increased again to 58 percent of all two-year faculty (Cohen & Brawer, 1 989, p. 
77). Bowen and Schuster attribute the heavier use of part-time faculty to declining 
prosperity In higher education, the tieed for flexibility In staffing due to shifting 
enrollments In programs, and the availability of an abundance of Ph.O's who had been 
unable to gain full-time academic employment ( 1 986, p.6 1 ). 

In California part-time faculty represent 60 percent of all community college 
faculty, and part-timers teach about one third of all class hout 3 (California Community 
Colleges Board of Governors, 1987). It Is estimated that nationwide in community 
colleges part-time faculty teach about 25 percent of all class hours (Commission on the 
Future of Community Colleges, 1988,p. 12). In 1987, 40 percera of all part-time 
faculty were in two-year colleges, yet only 1 7 percent of all full-time faculty were in 
two-year colleges. (Chronicle, 1989, p.46). 

Motivations and Characteristics of Part-time Faculty. 

Why do part-time faculty choose to teach part-time? A University of Virginia stud/ 
of part-time faculty from 1 4 colleges and universities indicated that the most important 
motivation for teaching part-time was intrinsic ( Leslie, Kellams, & Ounne, 1 982, p.4 1 - 
45). They teach for reasons of personal satisfaction: for enjoyment and fulfillment, for a 
stimulating environment, or for the prestige assccialed with college teaching. The s«»nd 
motivation was professional: the opportunity to bring current practices into the 
classroom while maintaining a primary profession in business. The third motivation for 
teaching part-time was termed "careerist:'' those hoping to teach full-time, but 
temporarily settling fcr part-time work. Finally, the fourth motivation was economic, 
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although the researchers found that, because of the low pay, this was gBncrally the least 
important reason for teaching part-time. In a Nebraska stud/ of part-time faculty in 
non-credit programs, similar motivations were found. The reasons for teaching which 
received the highest rankings were intrinsic and professional: "because I learn by 
teaching"; "because it isa personal pleasure"; "to share my ideas, knowledge, or skills"; 
"because 1 am interested in the subject matter and want to advocate it"; and "because it 
gives me a sense of accomplishment" ( Morton Ik t^mon , 1 984). 

Several studies have attempted to catetprize part-time faculty into different mutually 
exclusive groups. Probably the most widely known is Tuckman's typology ( \ 978) which 
was developed from data collected in a 1 976 MUP-sponsored national study of 1 0,000 
port-time faculty. Tuckman categorized part-timers into the fol^owing seven mutually 
exclusive groups: semi-retired persons ( 2.8 percent); graduate students teaching in 
institutions other than the one in which they are studying (21.2 percent); "Hopeful full- 
timers," those who hold part-time positions but want a full-time position ( 1 6.6 
percent); "Full-mooners," those who have a full-time position at another institution or 
in business and teach part-time (27.6 percent); "Homeworkers" who do not want full- 
time employment because they are taking care of children or relatives at home ( 6.4 
percent); and "Part-mooners," those who teach part-time at several institutions ( 1 3.6 
percent). In addition, ti»?!re are the "Part-unknowners" who do not fall into any of the 
above six categories and account for 1 1 .8 percent of part-time faculty. It is somewhat 
difficult to determine conciusively that these groups are, in fact, mutually exclusive. For 
instance, it is likely that many faculty who are "Part-mooners" might also consider 
themselves "Hopeful full-timers." Graduate students might also be "Hopeful full- 
timers," and semi-retired persons could be "Part-mooners" who teach at several 
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Institutions. In addition, the "Part-unknowners" category Is somewhat unclear: do they 
fall into several groups, ornone of the groups? 

George B. Yaughan, president of Piedmont Virginia Community College in 
Charlottesville has a somewhat more simple approach to the typolog/ of part-time faculty. 
Vaughan believes that part-time faculty members fall into roughly two categories: the 
"independents" who have another full-time job and are not striving for a full-time 
tecching position, and the "dependents" who are committed to teaching are are hoping for a 
full* time position (1986, pp. 24-25). 

Many studies of the characteristics of part-time faculty have been conducted at single 
institutions, Hillsborough Community College in Tampa, Florida conducted i survey of 
part-time faculty in 1 977, From the results of this survey, Quayle developed another 
typology of part-time faculty with three categories: Education Professionals ( 35 
percent), those who are employed full-time or part-time as tebchers at other educational 
institutions; Noneducation Professionals (26 percent), those who are employed full-time 
outside the teaching profession; and Permenent part-timers ( 44 percent), those who 
desire a full-time position in the community coliege ( Leslie, Kellams, & Ounne, 1 982, 
pp. 38-40X As with Tuckman's typology, it is possible that there is some overlap 
between the Education Professionals and the Permanent part-timers groups. 

Mary Louise Turgeon completed in extensive study of the part-time faculty at Corning 
Community College in upstate New YorK ( 1 983), Turgeon found that part- time faculty 
were younger than full-time faculty, and slightly ovar half were female. In addition, about 
40 percent of the part timers worked full-time in another job, 25 percent taught part- 
time so they could care for a child or relative at home, less than ten percent were teaching 
part-time because they could not find full-time work , end only 6 percent worked part- 
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ttmc In another instltuttnn. Turgeon's results were somewhat different from those In 
Tuckman's typciogy which was based on a national stud/ of part-time faculty In all 
oolleges, not ]u»t community colleges. 

These studies indicate clearly the difficulties In making generalizations about part- 
lime faculty. It Is very likely that their characteristics will be somewhat different in 
each institution, depending on local conditions, institutional size, and other unique 
institutional characteristics. For this reason, it is Important for each institution to 
become familiar with the characteristics of their own part-time faculty through an 
institutional study rather than attempting to use data from national surveys to make 
generalizations about the characteristics of part-timers. 

Advantages and DisarivantaoBs of Part-time Faculty. 

One of the advantages of utilizing part-time faculty is that many are content experts 
who may be used for teaching specialized classes (Quigley , 1 986X Tucker ( 1 964, 
p.364) cites eight additional advantages to employing part-time faculty: the/ cost less 
than full-time faculty; the commitments of the college are fewer; the/ generally have a 
positive attitude; they are usually up to date in their fields; the/ are an excellent source 
of recruitment for full-time positions when openings occur; they may understand the 
part-time students and their problems better than their full-time counterparts; they are 
rarely unionized; and they provide a vital link with the local community from which they 
are drawn. In addition, part-time faculty m^y add vitality to programs by providing new 
ideas, and the/ can be hired to meet changing student demands, providing the Inslitution 
with increased flexibility. For instance, part-time faculty usual V leach g;vening and 
weekend classes end off-campus extension classes which may at times end locations 
considered to be less desirable by full-time faculty. 
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Several eddltlonal advantages of part-time faculty have been noted by other writers. 
In her visits to community colleges in 35 states, Carol Ellason ( 1 980) noted an additional 
benefit of part-time faculty: institutions con sometimes meet affirmative action 
guidelines by increasing the participation of females und minorities through part-time 
employment. Ernst and McFariane ( 1 976) list three mqjx advantages of using part- 
time faculty in an administration of justice program which would be true in any 
vocfltiono^ or professional program: sharing professional expertise gained from the field; 
providing role models for students who wish to enter the field; and offering professional 
liaisons which enhance the program and provide career opportunities for students. 
Finally, Barbara Ann Scott notes that in addition to economic advantages offered by 
part-time faculty, they also offer an opportunity to try out new specialized courses or 
programs before making a full committment by hiring tenure-track faculty ( 1 083). 

However , Tucker ( 1 98^1) also notes some of the problems associated with part-time 
faculty: they feel exploited with respect to salary; there is a lack of program continuity 
when a large share of the faculty is part-time; they are not available for student advising 
which imposes heavier than normal counseling responsibilities on full-time faculty; they 
are suspected of devoting insufficient time and effort to their course preparations; they do 
not contribute to institutional service such as committee work and curriculum 
development; when they outnumber full-time faculty It is feared that departmental 
program governance could be taken ever by part-timers; end the frictions between full 
and part-time faculty members may be disruptive to a program ( pp.36'1-365). Some 
believe that they weaken the inel^ution because of a lack of full committment to teaching 
( Hairston, 1 985). Moreover , reseerch has shown that part-time faculty who do not have 
an adequate on-going support systMi may actually damage the reputation of the college 
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(Bremtelt (k Rodrlgwsz, 1 982-83). Ernst and McFarlane ( 1 978) note the difficulties of 

building a cohesive college faculty if many are part-time. This can adversely affect the 

coordination of course content, uniform standards of student performance, and continuity 

nf Instruction. The Carnegie Foundation for the Advancement of Teaching offers the 

following assessment of part-time faculty working conditions: 

Tart-time faculty operate under unfavorable conditions: no office, 
lack of time on campus, usually hired on short-term contracts. 
Because of a frapented schedule. It Is difficult for them to develop 
deep Institutional commitments, and their connections with other 
faculty and with students are tenuous at best The spirit of community is 
weakened" (Boyar, 1987, p. 137). 

Bowen and Schuster ( 1 984) believe that If colleges stopped depending heevlly on 
part-timers, openings for thousands of well-qualified full-time faculty would result. 
Among the dlsedvantagns of using part-time faculty mentioned by Bowen and Schuster are 
the feet that they are not available for student advising, and they do not participate in 
educational poUcy-maklng. For this reason, the burden of institutional service is heavier 
on the full-time faculty. Bowen and Schuster teke the position that dependence on part- 
time faculty is a serious problem, and that institutions should retreat from the practice of 
employing part-timers (p.64). 

The American Association of University Professors in its 1 986 report on non- tenure 
treck eppointments, notes that the practice of hiring professors without prospects for 
tenure mo/ have long-term negative implications for attracting aspiring scholars to 
academic Jobs in the future: ^ . . the continuing proliferation of these temporary positions 
— filled b\ underpaid instructors with low status and no job security — seems 
shortsighted and counterproductive" (Heller, 1 986 , p.23). 



Psrt-Time Faculty 
12 



In summary, Instutltlons benefit from usli^g part-time faculty because they are cost- 
efficient and they often provide current perspectlves In business and professional fields. 
In addition, many part-time faculty enjo/ the opportunity to share their expertise. But 
Institutions are concerned about the lack of program continuity and the lack of community 
which result from using part-timers. And part-time faculty are concerned about the low 
rate of pay and less than desirable working conditions. Finally, an ethical question must 
be considered when weighing the advantages and disadvantages of using part-time faculty: 
should institutions bring their budgets into balance through inequitable pa/ to group of 
qualified individuals? 
Quality of Part-time Faculty. 

Oollege enrollments have recently been shifting to include a greater number of adult 
students who attend college in the evening, and who typically encounter part-time faculty 
who teach evening classes (Tucker, 1964). For this reason, colleges should ensure that 
the quality of the part-time faculty is good for this increasingly Important segment of the 
student population. Tucker notes, "If part-time Instructors are either unhappy with 
their conditions of employment or Inadequately skilled to do a satisfactory job of teaching, 
the resulting student dissatisfaction could affect enrollments" ( p.366). 

Bowen & Schuster ( 1 986) state that although many part-time faculty are 'highly 
capable and add to the quality and diversity of available talent" ( p.63), many are of 
"mediocre talent and training." They mention the suspicion that "the average ability level 
among them is lower than that for full-timers, though there Is no hard evidence on this 
matter" (p.63). 

Despite the suspicions of lower quality which are commcn in higher education, some 
Studies have suggested that in many cases part-time faculty are better teachers than full- 
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time faculty because triey have a more current perspective on the field, and they often 
bring a freshness to the classroom that Is lacking In full-time faculty (Kekke, 1 983). It 
18 Interesting that whtti evaluations of full-time and part-time faculty were compared in 
several different studies, no significant differences were found (Sworder , 1 987). 
However, Sworder found that because studsnts perceive that part-time feculty are lesr 
desirable than full-time faculty, they are less likely to enroll in classes taught by part- 
timers . The Oonferenoe on College Composition and Communication, in their "Statement of 
Principles and Standards for the Postsecondery Teaching of Writing," recommended that 
college writing programs replace part-time Instructors with full-time tenured faculty 
members "Who are both prepared for and committed to the teeching of writing" ( Watklns, 
1 989). Again, this statement indicates a perception that part-time feculty who teach 
writing are somehow less prepared and less committed than full-time faculty. 

Because of this concern ebout the quality of part-time faculty, the California 
Community Colleges Chancellor's Office completed a study of part-time Instruction In 
January, 1 987. Thestud/ notes that part-time feculty in vocational fields bring specific 
expertise to the classroom which full-time faculty are less likely to have, elthough hard 
evidence was not provided In the study. Generally, full-time faculty were found to have 
higher academic credentials than part-time faculty, although part-timers held more 
professional degrees (California Community Colleges Office of the Chancellr , 1 987, 
p.29). A similar study of Illinois community college part-timers also Indicated that full- 
time faculty generally had higlier academic degree attainment than part-time faculty 
(Illinois, 1 987). However, a national stud/ of part-time feculty in private two-year 
colleges Indicated somewhat different results: 86 percent of the col leges reported that 
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their part-time faculty and full-time faculty had an equal amount of formal education 
(Smith, 1986). 

In another comparison of full-time and part-time faculty which used data drawn from 
the Center for the Study of Community Colleges' surveys of humRTjltJc^; and science faculty 
(Frfedlender , 1 960), It was determined that full-time faculty had significantly more 
teaching experience than part-time faculty; full-time faculty had higher academic degree 
attainment; full-time faculty were more likely to use a variety of Instructional media 
such 83 overheads, slides, and videotapes, (although many part-time faculty stated that 
they did not have axess to media equipment); and full-time faculty were more involved in 
ecedemlc professional activities, including reading scholarly Journals, attending 
professional meetings, and presenting papers at professional meetings. However , part- 
time faculty who teach in several different institutions often leek sufficient time for 
professional involvement, it should also be noted that this comparison of full-time end 
part-time did not include information atXKJt the currency or extent of involvement in the 
field of stud/ for faculty in professional and vocational fields. 

The selection process is an important determining factor in the quality of part-time 
faculty. Too often it becomes a last-minute process in which marginal candidates are 
hired. Those who hire part-time faculty should consider the candidates as carefully as if 
they were candidates for full-time positions, because once they are in the classroom there 
should be no difference in the quality of instruction for students. In order to select good 
candidates consistently, a systematic recruitment and hiring process must be organized 
which spells out specifically who initiates the hiring process, how long the search process 
lakes, who interviews the prospective part-time faculty member , what are the criteria 
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for selection, how full-time faculty are Involved in the process, and how much lead time 
must tie given to the prospective part-time faculty memlwr ( Maher & Ebben , 1 978). 

The evaluation process Is Important in maintaining the quality of part-time faculty. 
It is critically important for the college and the department to communicate clear 
expectations of performance to all part-time faculty members ( Maher & Ebben, 1 978). 
In response to an article written by a part-time faculty member in Chanoe magazin'?, 
Joseph Zelan, Dean of the School of Liberal and Professional Arts at John F. Kenned/ 
University wrote, "We would never tolerate the lapses in professionalism described by 
Dr. MkMtland. ... The author's practice of having students debate an issue while she used 
the time to prepare for class and grade papers would be revealed by our class visits and by 
student feedbacic." Zelan concludes, "Institutions that permit their part-timers to engage 
in shodd/ practices probably let their full-timers do so too. Part-time faculty do not 
deliver sub-standard instruction; sub-standard institutions do" ( 1 987). It is the 
responsibility of the institution to provide an on-going system for the regular evaluation 
of all part-time faculty in order to ensure the quality of instruction provided by part- 
timers (Ernst & fIcFarlane, 1 978). In addition, faculty development workshops on 
Instructional methods should be made available on a regular basis for part-time faculty 
who wish to Improve their teaching skills. 

The quality of part-time faculty will continue to be debated, and incorrect perceptions 
about the quality of part-time faculty are not likely to disappear overnight. It is true 
that In quantitative comparisons of the qualifications of full-time and part-time faculty, 
the full-time faculty tend to be better qualified. However, in evaluations of part-time and 
full-time faculty, they appear to be evenly matched. Is it possible that the part-time 
faculty are actually mqre talented teachers became they somehow manage to do the sarr/c 
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quality of work as full-time faculty but with less formal preparation? in any event, to 
ensure a consistently high quality of instruction it is important for colleges to make the 
same serious commitment to the recruitment, hiring, evaluation, and development of 
part-time faculty as they have for full-time faculty. 
Frustrations of Part-time Faculty. 

Part-time faculty members ma/ initially be excited about teaching a college class. 
However , many part-timers quickly b<icome disillusioned. They are not a part of the 
mainstream of the college, they are paid less than full-time faculty, and they ma/ even be 
perceived by some full-limc faculty as inferior (Biles & Tuckman, 1 986; Hairston, 
198S; Quigley, 1986;Townsend, 1986;Flynneta1., 1986). Judith Oeppa notes 
additional working conditions of part-time faculty which are likely to produce stress: 
absence of participation in decision-making, inadequate performance evaluaticft, last 
preference in workload and assignment, and job insecurity ( 1 987). The 1 986 MUP 
report on non-tenure track appointments notes that part-time faculty . . find 
themselves frequently at the margins of departmental and institutional life, hmanycases 
they are neither required nor expected — and often not permitted — to advise students, 
to pla/ a role in faculty personnel and budget matters, or to participate in the development 
of curricula and the formulation and implementation of academic policy" (Heller, 1 966, 
p.26). 

In a 1 978 meeting at New York University, one part-time faculty member summed up 

the poor working conditions (Scott, 1983, p. 189): 

"Each semester many of us must teach one or more courses at severe' 
Institutions in order to accumulate a minimal living salary. Lack of 
institutional affiliation, numerous course preparations, and traveling 
from school to school inhibits our ability to actively participate in 
student and departmental affairs and further our own professional 
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careers. Although most adjucts are fully qualified for full-time 
university posit1on», the Job market in higher edicstion has relegated 
us to an IndErtermimrte position as 'academic piece-workers'." 

Meny part-time feculty have written ebout their poor working conditions in higher 
eAjcation publications as well as in mejor newspapers and news magazines. The focus of 
the majority of these erticles Is the issue of equitable pa/. In e letter to the Los Angeles 
Times, nine part-time feculty members pointed out that part-time feculty ere paid 
considerably less then full-time faculty, they must travel to several colleges to have a 
full teaching load, and thsy have little time for reseerch or for making Improvements in 
their courses (Dossett.etal, 1968). Roselle Lewis, a part-time English teacher at 
Valley College in Los Angeles since 1 969 wrote that the revenue generated by part-time 
feculty is the seme as the reveni:*! yt; Tated by full-timers, yet those who teech port- 
time "subsidize our more fortunate colleagues, and the college district practices 'cost 
effective' eAjcation" ( 1 989). In response, a letter to the editor notes the irony of a "two- 
tier" employment system in state-supported community colleges. The writer believes 
that F jch an inequitable system would be shut down immediately by the government and by 
unions if it were found in privete industry ( Jonsson, 1 989). 

Another common theme in articles written by part-time faculty is the lack of full- 
time positions end the difficulties associated with teeching in sBverel Institutions. I n a 
stud/ of part-time feculty setisfaction, Kuchera aod Miller found that if the part-time 
faculty member perceives the full-time college market to be poor , he or she will have a 
lower level of commitment arxi will spend less time on the job ( 1 988). However, sonie 
part-time faculty eventually gain full-time positions. Alice Ro/, an assistant professor 
of English at California State University. Los Angsles, had been a "freeway flier" for five 
years before attairilng her present tenure-track position. One semester she drove 80 
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m11es8dB/totexhflveclass6satthre6differentcolleges(Bowen, 1987). An 
anthropology Instructor who Is now teaching full-time at Santa Monica College had taught 
up to soven courses a semester at three different colleges because there were no full-time 
positions available (Gordon, 1 989). Unfortunately, these are not Isolated cases, but two 
cxarpples of a common working condition among one segment of part-time faculty: those 
who would like to teach full-time but have Instead created full-time work by teadiing at 
several Institutions. 

Christine haltland has written several articles about the poor working conditions of 
part-time faculty in which she outlines clearly the difficulties of the "freeway fliers" 
who teach at several Institutions ( 1 987). In addition to the poor pay and job Insecurity, 
she observes that each colleoe has different policies and procedures, and different 
academic calenders which must be remembered by part-time faculty teaching at several 
Institutions. Moreover, part-time faculty often spend a significant amount of time 
preparing for a course which ma/ be cancelled at the beginning of the semester If 
enrollment Is low ( 1 969). Maltland recommends a seniority structure for part-time 
faculty to allow those whose classes have been cancelled the first right of refusal for other 
classes that are aval labia. 

In response to an article about the coming shortage of college professors which 
appeored In The Chrontele of Higher EducaHon. two port-time faculty members wrote 
letters recommending that colleges and universities give top priority to existing part- 
timers when replacements are hired for the many full-time faculty who will be retiring 
soon. They reasoned that existinq part-time faculty are experienced and well-qualified 
IndlviAials who have a strong desire to teach. So it would make more sense for colleges to 
**aw from this existing pool rather than trying to find other sources of full-time faculty 
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such as retirees or brand new graduate students (Bennett, 1990;EsbJornson, 1990). 
Another part-timer with 1 7 years of teeching experience notes, longtime pxt- time 
faculty with many valuable years of experience are ignored when full-time positions 
become available and are never told of such openings" ( Friedman, 1 989). 

Finally, part-time faculty are concerned with their lack of status in the institution. 
Wilkle and Oriessman call them "The Hidden Professoriate" ( 1 979), They observe that 
port-time faculty constitute a second professoriate who are "a loose aggregate of disparate 
1ndiv1(>jals who can be observed on most campuses." A part-time English teacher notes 
thai when she was a full-time replacement for one semester she was treated with respect 
and acceptance by other full-time faculty. But when she went bacic to teaching part-time 
the following semester she was ignored 5he writes, "My former office mate who only the 
semester before had regaled me at length now barely twitched his mouth as we passed in 
the hair (Birnberg, 1989). Anotherpart-timer notes that when applying for full-time 
positions, the part-time status at that school "rather than enhancing him to full-time 
faculty, often carries instead a very real stipa of 'jusf part-time, regardless of his 
expertise, experience, and commitment to that school" (Simar. 1 989), 

This lack of status is related to the inequitable treatment of part-time faculty. Abel 
calls them the "secondary workfKirce:" they receive lower pa/, lack Job security, have no 
means for promotion, and are the first to lose their jobs in lean times ( 1 96A). Bemari 
points out that part-time faculty who do not perform satisfactorily are simply not hii «!d 
again. But full-time tenured faculty who have become lax in their performance are 
usually not terminated. So part-time faculty are held to higher standards of performance 
than full-time faculty, simply because of their temporary status ( 1 980), Institutiirw 
must consider this "inequitable treatmefkt" seriously. In other words, perhaps the 
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standBTds for evaluation should be Increased lor tenured faculty to match the standards 
which are enforced on part-time faculty. If full-time faculty do not meet these standards, 
perheps procedures for termination could te initiated by the institution. 

What can institutions do to resolve some ot the frustrations of part-time faculty? 
Judilh Oappa offers five suggestions fx colleges which would improve the working 
conditions: integrate part-time faculty more fully with full-time faculty to give them a 
sense of worth and belonging; provide equitable compensation; develop a clear evaluation 
system which aims to improve teaching effectiveness; provide opportunities to participate 
more fully in departmental decision-making; and provide some job security for different 
categories of part-time faculty ( 1 987 , p. 4 1 ). A part-time English teacher recommends 
that Institutions allow part-timers to teach several courses at the same institution so that 
theymicjhtqualifyforequitablepa/andbenefitsifnottenureOelehant, 1969), Finally, 
an administrator recommends that colleges provide equitable pa/ and status for part- 
timers who have been certificated by the institution after a three-yeer probationary 
period similar to the probationery period for full-tlAie faculty (Arden, 1989). in 
general, colleges should make a serious attempt to rer/olve the frustrations of part-time 
faculty If they want to retain a well-qualified and well-satisfied group of pert-timers. 
For this reason, and for ethical reesons, colleges should consider the equitabib treetment 
of part-time faculty as a part of their normel operating procedures. 
nqnooOTgnt of Part-tjmff f ffulW 

It is no secret that it requires more time and energy to manage many port-timers than 
to manage a few full-timers. In addition, part-time faculty usually heve a high turnover 
rate, which meens orienting a significant number oi new part-time faculty each semester. 
Finally, because of the high turnover, there is an increased need to recruit new part-time 
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focully, which also Involves significant management time. So, In reality how much money 
Is be^ng saved by hiring many part-time faculty when management time Is considered? 
David Leslie ( 1 989), director of the Institute for Studies In Higher Education at Florida 
State University, reoommbnds that institutions whose objective Is maintaining or 
Improving quality shr i carefully analyze the management overhead Inherent in the use 
of large numbers of p& time faculty. 

One recommended method for managinq part-time faculty is a mentoring program in 
which fun-time faculty are teamed with part-time faculty to provide assistance and 
informalevaluatlonsthroughouttheaemester (Nolan, 1968). Although Ittakessome 
time and effort to organize a mentoring program and to train the mentors, the long-term 
benefits to the institution and to the Individual part-time faculty members can be 
substantial. In addition, faculty mentors reduce the amount of supervision required by the 
department chair or a campus administrator , while providing greater individual attention. 

Another management model recommends the appointment of en administrative position 
forthesupervisionof all part-time faculty (Carson, 1988). This administrator would 
have the responsibility for orienting part-time faculty, providing instructional 
workshops for part-time faculty, and facilitating communication with part-time faculty. 
In addition, the administrative supervisor of part-time faculty could relieve the load of 
the department chairs by taking some responsibility for recruiting, hiring, scheduling, 
and evaluating part-time faculty. However , in most cases it would probably be necessary 
for the department chair to continue to be actively involved In these processes because of 
the content knowledge which is ofien required to effectively hire and evaluate faculty. 

Donald Grieve, a well-respected consultrjnt in the area of pert-time faculty 
management, offers several suggestions for those who manage part-time faculty ( 1 988). 
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Firsl, Orteve recommends that pert-time faculty managers should tie assertive In 
establishing the importance of part-time faculty and in being an advocate for part-time 
evening students. It is important to insist on the availability of full services for faculty 
who teach in the evening and for students who attend classes in the evening. At the same 
time, Orieve notes that it is risky to become politically involved in issues of salary and 
faculty rights for part-time faculty. Second, he recomiuends an organized, systemotic 
approach to the recruitment and hiring of part-time faculty in order to take the time to 
hiro good quality faculty and to avoid "panic hiring" right before the start of the semester. 
Third, Grieve believes that it is important to have a good working relationship with the 
department chairs in order to effectively implement the goals and strategies for the 
management of part-time faculty. Finally, he recommends that the office of the college 
Manager of Part-time Faculty should provide direct support to part-time faculty through 
printed materials and on on-going series of faculty development activities. 

Those who manage part-time faculty may be department chairs who are responsible 
for part-timers in their department, or managers of part-time faculty for an entire 
college. Although it is time-consuming to manage part-time faculty, it is important fx 
colleges to recognize the importance of good management practices by providing extra 
support especially for part-time faculty. The extra attention and courtesy given to part- 
time faculty will result in increased morale and will probably lead to the retention of high 
quality part-time faculty. Through effective management practices, the college will 
benefit by reduced management costs in the recruitment, hiring, and orientation of part- 
time faculty if high quality part-time faculty are retained. 
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One of the common complaints obout part-time faculty members is that they are 
rarely on campus: they come only to teach their classes. Fart of the problem is that most 
part- time faculty members are not required to hold office hours, and many have no 
offices. Moraover , there is often a lade of time due to multiple commitments. The Houston 
Community Oollege System ( HCCS) was concerned about the lock of involvement oi its 
part-time faculty which constituted 75 percent of the total faculty. A survey of the part- 
time faculty members revealed that they were intef -ested in further contact and 
developmantCBrams, 1983, p.39). This would seem to indicate that despite the barriers, 
part-time faculty are interested In becoming more involved with the college. 

Colleges must moke decisions about the extent of involvement of part-time faculty, 
and then make their expectations clear. Are they expected to be involved in departmental 
^Tfairs, such as curriculum development, departmental governance, committee work, and 
student advisement? If part-time faculty are willing to take on these adciittonal 
responsibilities, they mo/ alsoexpect additional comtiensation (Tucker, 1984). Yaughan 
( 1 986) recommeiids that colleges encourage those hoping for a full-time teaching 
position to become more involved in the department ciirricula meetings and in campus 
committees. These forms of involvement integrate the part-time faculty member more 
fully into the college, and ma/ provide fresh input for the department and for the college. 
The only danger is that an increased level of involvement may result in unrealistic 
expectations, and ultimately a higher level of frustration for those who are hoping for 
full-time positions. However, increased involvement in departmental and college 
decision-making activities is likely to result in a more positive climate for part-time 
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faculty because their opinions would count and the/ would be treated as full , rather than 
peripheral, members of the college community (Greenwood, 1980). 

Ifwolvcment of part-time faculty members ma/ also be accomplished through 
Increased communication. In its part-time faculty development program, Hagerstown 
Junior College In Maryland Includes workshops, campus tours, and Interview sessions 
which are Intended to open the lines of communication between part-time faculty 
members, the full-time faculty, and administrators. The part-time faculty of Hagerstown 
are also provided with a weekly Information bulletin which Includes the names of 
administrators and counselors who are on duty In the evening that particular week 
(Parsons, 1 960). Opportunities for increased communication give part-time faculty the 
opportunity to conveniently ask questions or solve problems. 

To Improve the quality of performance of part-time faculty, they should be Integrated 
Into the mainstream of the college. If part-time faculty are more fully Integrated and 
Involved In the college, student retention ma/ Increase. Essex (immunity College In 
Maryland discovered that high student attrition was related to the fact that part-time 
faculty were not using all of the college resources that were available. Because they were 
not able to refer students with problems to appropriate campus offices to get help or 
Information, some students ma/ dropped out (Albert & Watson , 1 980). Truckee Meadows 
Community Collegs In Reno, Nevada solved a similar probli^ by providing all part-time 
faculty with detailed Information on the availability of student services in order to assist 
them In helping to meet the needs of the students, in a part-time faculty workshop, a 
special session Includes information on meeting the unique needs of various student 
populations. In addition, all part-time faculty are given a tour of the student development 
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complex to better 8!X|ua1nt tliem with the services avoilabie for students ( Davidson, 
)963). 

Another method which may increose tto involvement of part-time faculty is extending 
a special invitation to part-time faculty for all-campus or department events, including 
feoiity meetings, special events, holiday parties, luncheons or dinners, lectures, and 
cultural and athletic events. In addition, meetings could be held several times each year 
which bring the college administration, department chairs, and part-time faculty together 
for the specific purpose of discussing campus Issues and other issues of importance to the 
part-time faculty (Oinsburg, 1 986). 

The implications for colleges ere clear. Many studies have shown that part-time 
faculty want more involvement. If part-time facult/ are integrated more fully into the 
college, it is likely that the quality of instruction may increase, student retention mey be 
positively affected, and the attitude of the part-time faculty is likely to be better if they 
are treated as an important part of the operation of the college. For many reasons, it is in 
the best interest of the college to firwi ways of more fully integrating and involving part- 
tifoie faculty. 

Development of Part-time faculty. 

Colleges should realize that they are likely to reap many benefits if they provide 
faculty development opportunities for their part-time faculty, in addition to increasing 
the instructional skills of part-time faculty, the workshops are likely to cause greater 
involvement and communication But it is also importent to look at faculty development 
from the part-timer's point of view. A college with a good program of faculty development 
may be considereo as a more desirable college, and faculty development opportunities are 
likely to be "perks" for those who want to enhance their careers. Michael S. Cain, 
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associate professor of English at Catonsvllle Community College in Maryland makes this 
point effectively: "Adjunct faculty have a stake In their own development. Seeking to 
further their own persorml and professional growth, they recognize that continued 
Increaseis In professionalism will benefit them. Development, then, does not need to be 
forced; It needs only to be available" ( 1 968). Unfortunately, previous studies have 
Indicated that part-time faculty are usually not Included In faculty development activities 
(Peterson, 1982). 

However, the literature Is rich with articles which make recommendations about the 
need for an on-going progr am of faculty development for part-time faculty. Usually 
exemplary programs are cited as examples. I ngenet^al,twu basic themes emerge: the 
need for a strong orientation program which Includes a handbook for part-time faculty, 
and the desirability of an on-gQing program of Instructional skills workshops. 

First, part-time faculty require o thorough orientation to the philosophies, policies, 
practices, and procedures of the collegs. Sheri Bidwell , assistant to the Vice President for 
Academic Affairs at Columbus State Community College in Ohio believes in the importance 
of a strong orientation program for part-time faculty, because if part-time faculty are 
not well oriented enrollment is likely to be adversely affected. Bidwell stated at a 
conference on part-time faculty, "I truly believe that unless we orient our faculty, 
support them , and give them the skills the/ need to succeed in the classroom , then our 
students don't keep coming back"( 1 988). Topics for a thorough part-time faculty 
orientation include basic procedures such as roll-keeping and how to droo and add 
students, administrative contacts at the college, and teaching tips ( Biles and Tuckman , 
1 986, pp. 1 29- 1 32). Results of a surve/ of part-time faculty members at 53 colleges 
which belong to the League for Innovation in Community Colleges revealed that most part- 
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time faculty are Interested in receiving more Information about "nitty gritty" college 
procedures, such as faculty evaluation standards, adult students, and the possibility of 
obtainingafulhtimepos1tion(ricMillen, 1966; Williams, 1985). In a stud/ of part- 
time faculty in Clark County Community College, Nevada, Pedras found that, in addition to 
standard policies and procedures, new part- time faculty also need to be oriented to the 
mission of the college and need to gain a clear understanding of the legal aspects of dealing 
with students ( 1 982). Each college ma/ want to supplement these topics with current 
Issues or problems which are local in nature. 

In the Houston Community College District ( HCCS), a survey of part-time faculty 
revealed that they would be willing to devote some additional time to faculty development 
activities. Based on the results of a needs assessment , the first projects were the 
production of an orientation videotepe and a series of travelling workshops on 
Instructional techniques, in addition, an "HCCS Survival Six-Pack" was developed for the 
part-time facu Ity. The "Six Pack" Included printed materials on the following topics: 
General Orientation, Essential Policies and Procedures, Teaching Adult Learners, College 
Communication, Student Services, and Professional Responsibilities, Evaluation, and 
Growth (Brams, 1983, p. 42). 

Judith McOaughey ( 1 986), dean of adult and continuing education at LaOuardIa 
Community College in New York also suggests making an orientation videotape available to 
new and part- time faculty members before the start of the new semester. Faculty 
members may check out the videotape and view it at home prior to the start of the new 
semester. Such a videotape would supplement , not replece, printed materials. 

Frequently colleges assume that anyone with an M.A. or Ph.D. can teach. However , this 
Is not always true. A full professional development program for part-time faculty should 
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Include the basics of college teaching: syllabus writing, lecturing, leading discussions, 
designing individualized learning experiences, and designing and evaluating tests of 
various types. Boyar and MacKenzle recommend giving new part-time faculty copies of 
excellent course syllabi as models ( 1 987). hagulre suggests that at the depvTtment 
level , full-time faculty could create very detailed course outlines with more descriptive 
class objectives, methods, and assignments to share with part-timers. This would be one 
method of helping a new part-time faculty member to develop a good plan for the semester 
which could be transformed Into o very effective and detailed syllabus ( 1 983). 

A list of suggested competencies for part-time teachers of adults was developed by the 
Center for Resource Development In Adult Education at the University of Missouri in 
Kansas City. The following are a few of the twenty-four recommended competencies which 
may be addressed through faculty development worlcshops: effective communication 
skills, Icnowing how to create a positive learning environment, adjusting teaching to 
accomodate individual and group characteristics, maintaining the learners' interest, 
providing continuous feedback to learners, and relating classroom activities to the 
experiences of learners ( Mocker & Noble, 1 98 1 ). The University of Maryland's 
University Oollege helps part-time faculty members through a program which includes 
many of the above competencies, in addition to teaching methods, they emphasize 
developing skills to meet the special needs of adult learners ( Mangan, 1 987). 

Brams (1 983) suggests that, based on the results of the WCS study, part-timers are 
eager to learn, but have limited time. Therefore, faculty development activities for port- 
time faculty must be short, convenient, and relevent. Hinds Junior College in Mississippi 
addressed the special needs end limited time of port- time faculty meirtbers by developing 
four one-day modules which focus on teaching techniques and curriculum development. 
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Part-time faculty members participate one day each semester for four semesters 
(Palmer, 1986). A similar program Is offered by Burlington County College In New 
Jersey. Part-time faculty attend an "institute" for five, three-hour sessions on 
sequential Saturday mornings. Workshops are facilitated by experienced full-time 
faculty. Burlington provides two incentives for attending the institute: first, a stipend is 
paid for completing the required work and for attending al'i sessions; and second, 
completion of the institute meets one of the requisites for advancement on the salary 
schedule ( Pierce & Miller , 1 980). It has been found that spreading the workshops over a 
longer period of time gives faculty members a better opportunity to absorb the material 
and a chance to use what they've learned before the next workshop ( Rebalais & Perritt, 
1983). 

Another method for ensuring good teaching skills in new part-time faculty members 
Is a mentoring program similar to the ones used by Vista College and Los Mendanos College, 
twocommunitycoUeges in California, (Palmer, 1986;E11off. 1983; California Post- 
Secondary Commission, 1 987), and University College in Cincinnati, Ohio (Napoli, 
1 96u). In all of the mentoring pi ograms, experienced faculty ( usually full-time) are 
tean.ad with new part-time faculty to provide assistance and guidance as needed. Vista 
College is a noncampus community college in California whose teaching staff consists 
primarily of part-time faculty. At Vista, the most experienced part-time faculty 
members assist new faculty members by conducing workshops on all aspects of teaching 
and learning and by p oviding individualized assistance to new part-time faculty. 

In addition to the mentoring program . Los Mendanos College has an extensive program 
of professional development activities specifically for part-time faculty, including 
sabbetlcals, workshops, conferences, and travel grants. Each year part-time faculty at 
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Los hendonos participate in a total of nine days of faculty development activities based 
around a common theme (California Post Secondary Commission, 1 987). This Is an 
exemplary program which Indicates a strong commitment to the professional development 
of part-time faculty. 

With the advent of California Assembly Bill 1 725, funding is now provided to all 
California community colleges for the specific purpose of staff development for 
administrators, full-time and part-time faculty, and classified staff. Five million dollars 
were distributed among the 1 06 California Community Colleges in 1 988/89, and again In 
1 969/90. A Study of the faculty development In California commnlty colleges before the 
A.6. 1 725 funding indicated that many of the programs and workshops were planned and 
facllltAted by members of the faculty for presentation to their colleagues. Faculty 
ganerally received grants or released time to work on staff development activities 
(Berm8n,We11er Associates, 1987). The first evaluation of the effect of A.6. 1725 on 
staff development ( Alfano, et al. , 1 990) indicated that the additional funding has enabled 
colleges to expand the staff development activities that had been underway before the 
funding. In addition, many colleges have added more activities, funded additional 
sabbaticals, and expanded staff development activities to Include part-time faculty. At 
this time It expected that the A.B. 1 725 funding for staff development In the community 
colleges will continue and may be Increased In the future. In California, this new funding 
has provided an Incentive for the expansion of development activities which might allow 
community colleges to set up an extensive staff development program specifically for 
part-time faculty similar to that which exists at Los Mendanos College. 

In summary, colleges should provide a good program of orientation for part-time 
faculty so they ma/ become familiar with the college before they begin teaching. In 
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addition, colleges should plan a series of instructional skills workshops for part-time 
faculty who mo/ have had little or no previous teaching experience, or for those who 
simply want to Improve their teaching skills. In planning such workshops, \>i 
important to consider the schedules of part-time faculty. It is best to offer faculty 
development workshops at intervals throughout the semester so instructors have an 
opportunity to use what they learn during the semester. In addition to providing 
opportunities for part-time faculty to gain new teaching skills, faculty development 
workshops provide an opportunity to meet other faculty and to gain a stronger sense of 
involvement with the college. 
Policy issues and RecommendBtions 

Why should colleges be concerned with adopting policies which enhance the position of 
part-time faculty? First, it is likely that part-time faculty will continue to teach a 
significant proportion of classes in community colleges, particularly in subject erees 
which require current content expertise in a professional field. Second, it is likely that 
many college students, especially the adult student population in evening classes, receive 
their first exposure to the college or to a subject area from a part-time Instructor 
(Plante, 1987). If colleges acknowledge these two realities, they will realize the 
importance of formulating policies to ensure the quality of part-time faculty through 
careful recruiting and evaluation. In order to recruit and retain high quality part-time 
faculty, policies must also be formulated which provide greater respect and support to 
part-time faculty. 

In a study of part-time faculty in the California community colleges, Katrln Spinetta 
( 1 990) examined the effects of the employment of large numbers of part-time faculty on 
department coordination, curriculum davelcpinent, quality of instruction, student 
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advising, and other teaching responsibilities. This study found that several "model" 
districts had contributed to the professionallzatlon of part-time faculty through 
recognition, status upgrading, participation in departmental decision-making, and faculty 
development. This resulted in 1n.;iroved satisfaction, morale, and effectiveness among 
part-time faculty in these districts. Spinetta recommends the following policies: the 
California Education Code should be amended to Include a new classification of permanent 
part-time faculty who have all of the rights, responsibilities, and privileges of full-time 
faculty on a pro-rata basis; efforts should be made to improve the wage disparity between 
full-time and part-time faculty; and collective bargaining units should Include 
representation of part- time faculty. 

In California, the Master Plan Review Cimmission recommended that districts employ 
faculty who teach six or more units on a contract basis. The Joint Legislative Committee 
on the Master Plan proposed a pilot test of two year "rolling contracts" for part-time 
faculty who would have the same responsibilities as full-time faculty, including advising 
students and developing curricula. California Assembly Bill 1725 Includes an 
appropriation of $52.8 million for three years, from 1 987 through 1 990, to encourage 
districts to reduce their dependence on part-time faculty. By 1 990 all districts should 
have used these funds to convert part-time positions to full-time positions so that full- 
time Instructors would be teaching 75 percent of the class hours. In addition, the 
California Community Colleges Boaro of Governors proposed several new policies which 
address additional support for part-time faculty, including programs of institutional 
orientation, professional development activities, mentoring programs, departmental 
clerical support, and full pro-rata compensation for part-time faculty who have the same 
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responsibilities as full-time faculty (California Community Colleges Board of Oovernors, 
1987). 

The National Education Association ( 1 988) adopted a policy resolution in 1 986 which 
is similar to the California policies: 

The National Education Association believes that part-time faculty 
should be ernplo/ed only when an educational program requires specialized 
training or expertise not available in the full-time faculty and when the 
need for such training and expertiso does not justify more than half-time 
employment Part-time faculty should receive the same salary and fringe 
benefits as full-time faculty prorated according to the workload. The 
Association also believes that part-time faculty should not be employed for 
the primary purpose of reducing instructional budgets or tor the purpose 
of reducing the number of full-time faculty positions. 

In addition, the NEA jIso advocates the same academic due process rights which are 

granted to full-timi faculty, including timely written notice of reappointment, the right 

to file grievances, equitable peer evaluations, and some form of employment security after 

an appropriate probationary period. 

Collective bar^ining has been seen as a way for part-time faculty to gain some of 

desired rights and privileges, as well as an equitable pay structure. However, as Howard 

Tuclcman notes, "Increases for part-timers are perceived as opposite to the Interests of 

full-timers" (Heller, 1987). For this reason, full-time faculty are not likely to include 

part-time faculty in their own collective bargaining units. At several four-year colleges, 

part-time faculty have successfully organiaed into a collective bargaining unit which is 

separate from the union for full-time faculty. In 1 986 the part-time faculty of the 

entire University of California system signed its first contract to represent over 25 

hundred lecturers, adjunct professors, and inmporary faculty members. Marde Gregory, a 

union leader and instructor at UCLA believes that it is much better for part-time faculty 

to bargain separately ( Heller , 1 987). Although bargaining units specifically 'or part- 
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time faculty have some advantages, it is a tremendous challenge to attempt to organize a 
group which has no offices, diverse interests, and may not be teaching in the same 
institution from one semester to the next. A study of campus unions done by the National 
Center for the Stuct/ of Collective Bargaining in Higher Education at Baruch College in 1^ 
York revealed that the number of newly organized adjunct faculty bargaining units had 
increased significantly between 1 983 and 1 987 ( Douglas, 1 988). This growth in 
unionization is attributed to several factors. First, part-time faculty started to recognize 
that they were not represented by unions for full-time faculty. Second, academic 
unionists recognized that part-timers were ripe for unionization. And third, the 
character of part-time faculty has changed to include a significant number whose only 
employment is part-time teaching, usually in several institutions. These faculty are 
more interested in increased teaching loads, increased job security, better pay , and the 
availability of health insurance and other benefits than those who woric full-time 
elsewlkdre. 

in general , there are a number of movements to change policies in order to increase 
the status, pay, and rights for part-time faculty. Legislative bodies, individual colleges, 
and unions are aM lilcely to have an impact on these issues in the future. 
Conclusion 

The review of the literature points to some important trends in the use of part-time 
faculty. Th3 number of part-time faculty is continuing to grow. Although most part-time 
faculty teach because they enjoy teaching, many teach part-time ct several institutions 
because they have been unable to find a full-time teaching position. One of the major 
advantages of using part-time faculty is the fact that they are content experts who often 
bring a very current perspective to a class. However , the disadvantages include poor 
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working conditions, and extra management time. Although the degree attainment of part- 
time faculty t3 generally lower than full-time faculty, student evaluation of teaching is 
about the same for both groups. Still , there are nagging doubts among many full- time 
faculty and administrators that part-time faculty are somehow "lower quality" faculty. 
As 6 result, part-time faculty feel many frustrations associated with this "second-class 
status," including poor treatment by full-time faculty, poor pay, lack of job security, 
tad:, of opportunities for involvement, and the lack of full-time positions. Those who 
manage part-time faculty also face numerous frustrations: the extra time which is taken 
up with recruiting and orienting new part-timers each semester , as well as the extra 
time spent in supervising and evaluating many part-time faculty rather than a few full- 
time faculty. Faculty development may provide some solutions for the frustrations of both 
the part-time faculty and those who manage part-time faculty. Orientation programs, 
mentoring programs, and an on-going program of instructional workshops are likely to 
jbsorb some of the management load while enhancing the quality of part-time faculty and 
integrating part-time faculty more fully into the institution. Finally, colleges, districts, 
and states should consider policies which will improve the working conditions and resolve 
the frustrations if they are interested in attracting and retaining a high-quality pool of 
part-time faculty. This is the concept of the human resources development approach to 
part-time faculty: recognizing the value of part-time faculty by improving the working 
conditions and by providing opportunities for professional growth and development. 
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Methodolog/ 

The data used in this study were gathered during the Fall semester , 1 988, at Fullerton 
College, a large suburban community college in Southern California with a student 
population of about 20,000, a full-time faculty of approximately 300, and a part-time 
faculty of approximately 375 to ^00 each semester. The entire population of 432 
Fullerton College part-time faculty was surveyed. However , within the first two weeks of 
the semester it Is iiormal for many classes to be cancelled due to low enrollment. Many 
part-time faculty who had been scheduled to teech classes often find that they do not have a 
class to teach if the enrollment for their class falls below sixty percent of the 
predetermined class size. Or, if classes of full-time faculty are cancelled, full-time 
faculty members will often need to take over evening clesses from part-time faculty 
members iii order to fill out their full teaching load. For this reason, the population of 
part-time faculty was ultimately reduced to 37 1 by the second week of the semester. 
Surveys which were returned by those whose classes were cancelled were discarded. 

The survey was adminlsttred at the part-time faculty meeting at the beginning of the 
semester on August 16,1 988. Surveys were sent through the campus mail to the part- 
time faculty who did not attend the meeting. The majority of the surveys was collected at 
the end of the meeting and during the first two weeks of the semester. Two weeks after the 
initial meeting on August 30, a reminder notice was sent to an part-time faculty* 
members who had not yet returned their surveys. A second reminder notiQ with a second 
copy of the survey was sent two weeks later on Septemoer 1 3 to those who had not 
returned the surveys. A third reminder notice with a third copy of the survey was sent 
one month later on October 1 2. Finally, a fourth reminder notice was sent with a fourth 
copy of the survey on November H. ( See Appendix A for reminder notices. ) By December 
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9, near the end Of the semester , a total of 3 H surveys had been completed and returned, 
for a return rate of slightly over 84 percent. 
The Survey Instrument 

The survey instrument (see Appendix A) Included five sections which measured 
teaching methods used, interest in faculty development, Involvement In the college and In 
the division, professional Involvement In the field and In teaching, and demographic 
characteristics. 

The variety and scope of teaching methods used t}y port- time faculty were measured in 
the first section. In addition, this section also measured the variety of methods used to 
evaluate student work and the emount of information provided about the class to studsnts at 
the beginning of the semester. 

The purpose of the second part of the survey was to measure the level of interest In 
faculty development activities. Including possible topics for faculty workshops, the best 
times to offer faculty worksho^is, the desirability of a booklet for part-time faculty, and 
the Information that would havo been helpful to know when starting to teach at Fullerton 
CollegB. Interest In faculty devtelopment was measured to determine If It would be 
worthwhile for the college to provide activities specifically for part-time faculty. 

irifi third section measured the involvement and communication of the part-time 
faculty, liicludlng \m frequently part-timers talked to the division dean and to other 
division faculty, the amount of ijuldance they received from the division dean and faculty 
when they were new, how frequently they attend division meetings, the feelings of 
involvement with the divlalon and with the collbge, and the dest'^e for greater involvement. 
Froffi this information an involvement profile of the part-time faculty could be developed 
to show how involved they are, iwid how involved they would like to be. 



Part-Time Faculty 
38 



Professional characteristics were measured In the fourth section to determine the 
length and depth of teaching experience at Fullerton College and In other schools and 
colleges; for faculty in vocational subjects, the length and currency of experience In their 
professional fields; and the extent of the outside commitments of part-time faculty. 
Teaching background at Fullerton College was measured with the following variables: 
number of years teaching at fullerton College, teaching primar i iy da/ or evening classes, 
age of students taifght, number of hours per week teaching at f ulle;non College, number of 
different classes taught, number of students taught, desire for a full-time position, and 
teaching in a vocational or academic subject area. The professional experience of those 
teaching in vocational areas was measured with their current Involvement in the field and 
number of years spent woricing in the field. The outside teaching comrnitments were 
measured with the following variables: part-time teaching, full-time teaching, total 
number cf hours per week teaching ( in addition to Fullerton College), number of different 
classes taught, and number of students taught. From this information a rirofessionai 
profile of the part- time faculty members could be developed which would Indicate both 
teaching background and professional experience. 

Finally, age, gender , and educat1or.al level were measureu in the fifth section of the 
survey. A demographic profile of the part-t me faculty could then be compared with the 
same character-istics of the full-time faculty of Fullerton College, in addition , these 
variables were measured so that they might used in the analysis of other variables. 
Analysis of the Data. 

In the preliminary data analysis, the frequencies were tabulated for each variable 
( Sec Appendix B ). Professional involvement in the field was tabulated only for those who 
were teaching in vocattonpl suoject ereas. Involvement variables were ♦abulated only for 
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those who were not new faculty memt)ers, t)ecau88 those teaching for trie first time In the 
Fall 1 988 semester had not yet had an opportunity for Involvement. 

Nine structural characteristics of part-time faculty were used for a further analysis 
of the data which included shI square analysis, discriminant anatysis, multiple regression 
analysis, and t-tests. The first two structural characteristics, Division type and length of 
teaching, had multiple categories which were mutualty exclusive. Three of the structural 
characteristics were dichotomies: vocational or academic; male or female; and day or 
evening. The four remaining characteristics indicated whether or not part-timers 
clacslfled themselves as Hopeful Full-timers, Moonlighters, Full-time Teachers, and 
Freeway Fliers. These four were dichotomies, not mutualty exclusive groups. 

1. Division type. Fullerton College has thirteen a^dnnic divisions which were 
grouped into five "division types" for this stud/. "Math and Science" Includes three 
divisions: Mathematics, Biological Sciences, and Physical Sciences. "Career" divisions 
are those which are both aeoranic and vocational: students in these programs usualty 
transfer to four-year colleges to continue their studies, but they are often able to begin 
work in the field with a two-year degree or certificate. "Career" divisions include 
Communications (Radio/Television, Journalism, Public Relations, Photography), Fine 
Arts (Theater Arts, Music, Art), Home Economics (Child Development, Nutrition, 
interior Design, Fashion Merchandising), Library Science, Physical Education, and 
Student Development (Career education). "Liberal Arts" includes two divisions: 
Humanities (English, Speech, Foreign Languages), and t%M Sciences (History, 
Philosophy, Psychology, Economics). Two divisionti, "Business" and "Vocational and 
Technical Education" were not combined with any others because they each have a large 
contingent of part-time faculty, and each is quite specific in purpnse. The Business 
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Division provides students with sicills in computer science, accounting, marlceting, and 
management which have direct business applications, students in Vocational and Technical 
Education learn trades for direct employment, including cosmiJtolog/, automotive service, 
construction, electronics, and drafting. 

2. _lenQthoftw^;^1nq . The following increments were used isi measuring the length of 
time teaching at Fullerton College: first semester (brand new faculty), up to one year of 
teaching completed, two to five years of teaching completed, six to ten years of teaching 
completed, and over ten years of teaching completed, in the analysis of the Involvement 
variables, only the high ( over ten years) and low ( up to one year ) were used. 

3. Hopeful Full-timers. This group includes part-time faculty who answered "yes" 
to the survey question "Do you hope to eventually teach full-time?" 

4. Vocational and Academic. Respondents categorl2Bd themselves as "YocatlonaP or 
"Academic" faculty by responding to the question, "Do you teach in a primarily vocational 
subject or a primarily academic subject?" 

5. Males and Female?. Demographic Information was requested in the surve/. 

6. Day and Evening Part-time faculty who responded that the/ teach doy classes or* 
day and evening classes were classified as "Day" faculty. Those who responded that they 
teach only in the evening were classified as "Evening" faculty. 

7. Moonlighters. Respondents who said that they ore currently working full-time In 
their profession were classified as "Moonlighters." This category does ngt Include tliose 
who teach full-time. 

8. Full-time teachers. This category includes those who teoch full-time ot onothei 
institution: high school , another two-year college, or a four-year college. 
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9. Frepwav flier s. Those who teach part-time iv at least one other college, two-year 
or four-year, were classified as Treewa/ Fliers." 

First, chl-square analysis was used to determine significant relationships between 
the nine structural characteristics of the part-time faculty and the following twelve 
involvement variables (for those who were not new faculty members). 

Involvement Variables 

• frequency of conversations with division dean 

• frequency of conversations with department chair 

• frequency of conversations with other faculty members 

• desire to meet more faculty 

• when new, having received good guidance from a full-time faculty member 

• when new, haiying received good guidance from the dean or department chair 

• regular mamos from the division dean or department chair 

• att^Klnice at division or department meetings 

• feelings of involvement with the college 

• feelings of involvement with the division or department 

• desire for greater Involvement with the college 

• desire for greater involvement with the division or department 

Multiple regression analysis was then used to determine which of the twelve Involvement 
variables were the strongest predictors of eight of the nine part-time profile variables. 
Because division type is nominal data, it was analyzed with discriminant analysis rather 
than multiple regression. 

The same nine structural characteristics of part-time faculty were analyzed by using 
the following twelve professional pro. lie variables. First, chi-square analysis was used to 
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find significant relationships, then multiple regression analysis was used for all 
characteristics except division type. Discriminant analysis was again used in analyzing 
division type with the professional profile variables. 
Professional Profile Variables 

• number of years of part- time teaching at the college 

• teaching day or evening classes 

• number of hours of teaching per week during the Fall semester 

• number of different classes taught during the Fal 1 semester 

• hoping to teach full-time 

• teaching in a vocational or academic discipline 

• current full-time employment In the profession 

• current full-time teaching In another institution 

• current part-time teaching in other Institutions 

• gender 

« highest degree earned 

Chi square analysis was also used to determine if significant relationships existed 
among the following involvement variables for faculty who were not new: 

• feelings of involvement with the college and feelings of Involvement with the division 

• desire for greoier involvement with the college and desire for greater involvement 
with the division 

• current Involvement with the college and ftJeslre for greater involvement with the 
college 
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• current Involvement with the division and desire for greeter Involvement with the 
division 

• desire to meet more faculty and desire for greater Involvement with the college 

• desire to meet more faculty and desire for greater Involvement with the division 
Multiple regression analysis was also used to predict the four following involvement 
variables with all other Involvement variables: current Involvement with the division 
and with the college, and desire for greater Involvement with the division and with the 
college. 

Chi square analysis was usftH to determine if any significant relationships existed 
between receiving good guidance ds a new faculty member from the division dean or 
department chair and the involvement variables. 

Two multiple regressions were used to predict the number of teaching hours with the 
involvement variables and the professional profile variables. T-tests were also used to 
compare the mean number of hours taught at Fullerton College with all characteristics 
except division type. Finally, T-tests were used to compare the mean number of teaching 
hours with the four involvement variables: current Involvement with the division and 
with the college, and desire for greater Involvement with the division and with the college. 



Part-Time Faculty 
44 



Results 

The dt'valled results of the frequency analysis are in Appendix B. Results of the 
statistical analyses mey be found in the tables in Apnendix C. 
Fr<?qM9np1W 

The part-time faculty at Fullerton College may be characterized by the follov. ing 
demographic attributes: nearly seventy percent are between the ages of 30 and 49, nearly 
60 percent are male, and over sixty-six percent have a master's degree or doctorate. Of 
those who classified themselves as "Academic" faculty, ovrt 65 percent have a master's 
degree, and over 22 percent hold a doctorate. 

The division with the greatest number of part-time faculty at Fullerton College is the 
Business Division with over 26 percent of the part-time faculty, followed by Humanities 
with nearly 1 6 percent. Technical Education with 1 3 percent, Fine Arts with nearly 1 0 
percent, Social Sciences with nine and a half percent, and Math with slightly over nine 
percent. These divisions represent the two major vocational education areas, and the four 
major General Education academic fields. The divisions which employ the smallest 
number of part-time faculty are the Library, student Development, Physical Sciences, 
and Biological Sciences. According to their own self-classification, 40 percent of the 
part-timers teach in prlm9rily vocational fields, and 60 percent teach primarily 
academic subjects. 

Although part-time faculty use a variety of teaching methods, the most popular 
method by far is ♦ne traditional lecture, which is used by over 93 percent of part-time 
faculty. Class discussions are used by nearly three quarters of part-timers. Question and 
answer review of material and hands-on activities are each used by over half of the part- 
time faculty. About one third of the part-timers use each of the following teaching 
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methods: small group discussions, overhead transparencies, videotapes, and writing 
activities during class. Less than ten percent use computer-aided instruction. 

Of all of the forms of evaluation used by part-time faculty in gt ading students, student 
attendance was the most frequently used evaulation, used by over sevetity percent. Nearly 
two thirds of the part-timers used the following three forms of student evaulation: a 
cumulative final examination, class participation, and multiple choice tests. About half 
used midterm exams and short answer tests. Over one third used the following forms of 
evaluation: penalties for missed deadlines for assignments, true-false tests, fill-in tests, 
and essay tests. About one quarter of the part- time faculty use lab projects in class, 
graded in-class writing assignments, and regular writing assignments. Written reports 
without footnotes or bibliography were used by 22 percent, end formal research papers 
with footnotes and bibliography were used by only slightly over 1 0 percent. Oral reports 
in class were used by nearly twenty percent, and formal speeches in class were used by 
less than five percent. 

Almost 97 percent of part-time faculty give their students a course outline or 
syllabus at the beginning of the semester , nearly 94 percent provide grading criteria for 
their students, and over 63 percent provide a weeic-by~weeK class schedule. In addition, 
over one fifth of the prt-time faculty also give their students additional handouts, 
including student questionaires, assignment lists, lists of required materials, lab 
requirements, and additional class material. 

Part-time faculty showed Interest in a variety of potential staff development topics. 
They appeared to he -e the greatest interest in topics related to the improvement of 
teaching. Over 45 percent would lilce a workshop on motivational techniqiies for the 
classroom. About or ^ third were Interested in each of the following topics related to 
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Instruction: how to Incorporate new teaching methods, general college teaching 
techniques, increasing student retention , and teaching underprepared students. Over half 
responded favorably to the Idea of holding staff development «rt)rkshops on non-teaching 
weekday evenings, and over 40 percent would like such workshops an Saturday mornings. 
Almost half would like workshops during the fall semester, nearly 40 percent prefer 
workshops to t)e twfore the start of the spring semester or during the spring semester , 
and atxNJt one third would like workshops to be held before the start of the fall semester, 
in addition, over 82 percent felt that an information booklet would be helpful. 

In an open-ended question in which part-time faculty were asked to state "what didn't 
you know that you wished you had known from the beginning," slightly over 4 perct>,rt 
responded that they were very satisfied with the orientation they had received. Almost 20 
percent would like to have known more about college policies and procedures, end five 
percent wanted more information on department policies and procedures. Slightly over 
ten percent would have liked more information on teaching techniques. About ten percent 
would like to have known more about the working conditions, including the lack of full- 
time teaching opportunities, the salary schedule and pay incr eases, the high drop-out 
rate, and the number of underprepared students. Over five percent wanted to know more 
about the availbility of teaching assistance, Including clerical help for typing and 
duplication and the availability of audio-visual materials and equipment. About four 
percent noted that they could have used some basic information about th3 college, including 
a map, parking instructions, a class schedule and catalog, and Information about services 
available to evening students. A few part-time faculty mentioned that they would like 
more information about the terms of academia and how to market college classes. 
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How often and how much do part-time faculty communicate with others on campus? 
Tabulations for faculty who were not new In the semester the survey was administered 
revealed the following information. Over one quarter of the part-time faculty talk to 
their division deans once a month, and about 1 7 percent tallc once per week. However , 28 
percent talk to their department chairs once per week, and 29 percent talk once per 
month. Over half talk to other faculty in the division once per week, but 37 percent 
seldom talk to faculty from other divisions. Over half of the part-time faculty would like 
to meet more faculty. 

Guidance for the majority of part-time faculty when they were new came from the 
Division Dean or a full-time faculty member, and only occasionally from anothei part- 
time faculty member, 

How Involved are part-time faculty (who are not new) in their departments or 
divisions? Over 87 percent receive regular memos from their division deans, but over 
82 percent do not attend division meetings. Most do not attend because they are 
unavailable when the meetings are held. About 72 percent feel "somewhat involved" or 
"slightly involved" with Fullerton College and with their divisions. Over 20 percent feel 
strongly involved with their divisions and over 1 5 percent feel strongly involved with 
Fullerton College. The majority of part-time faculty, over 60 percent, are interested in 
greater involvement with th^ir divisions and with Fullerton College. 

In an open-ended question, all part-time faculty were asked, "What could Fullerton 
College or your division do to moke your Job as a part-time instructor better?" Almost 
twelve percent responded that they were very satisfied with Fullerton College. However, 
about 43 percent of the part-time faculty had a variety of suggestions for improvement. 
Slightly less then six percent stated that they would like an Increase in salary and 
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benefits, and another six percent would like office space. Over five percent stated that 
they would like more teaching hours or a full-time position. Less than five percent 
mentioned that they would like to feel as if they were more a part of the team through 
greater recognition and being included in division activities. Four and a half percent said 
specifically that they would like to be included in departmental meetings and in 
departmental curriculum decisions and planning. About three and a half percent felt that 
more communication was needed, and that staff development activities would be helpful 

Over 1 7 percent of the part-time faculty were new to FuUerton College this semester, 
about 1 9 percent had been teaching at Fullerton College one semester to one year , and over 
26 percent had been at Fullerton for six to fifteen years. Seventy- three percent teach in 
the evening only, and 98 percent teach in one division. Thirty-six percent teach students 
between the ages of 1 8 and 25 , and over 26 percent teach students between the ages of 1 8 
and 45. The mean number of hours taught by each part-time faculty member is 5.7 1 
hours, and each part-time faculty member teaches between one and two classes. 
Altogether, part-time faculty teach a total of approximately 1 2,000 students. Most part- 
time faculty, nearly 60 percent, teach between 20 and 50 students each semester. 

Slightly over half of the part-time faculty, about 56 percent, would like a full-time 
teaching position at any college. Over one third of the part-time faculty hope to teach 
full-time at Fullerton College. 

Of the vocational faculty, over 85 percent are currently working in the profession in 
which they teach: over 58 percent work full- time, nearly 1 8 percent work part-time, 
and nearly 9 percent do freelance work in their profession. Nearly 90 percent of the 
vocational faculty have worked full-time in their field, and less than two percent have 
never worked in their field. Of the 1 8 vocational faculty who are not currently working 



ERJ.C 



Part-Time Faculty 
49 



In the profession, three stopped working a year ago, two each stopped working two, three, 
and five years ago, threfi stopped work between six and ten years ago, and four have not 
worked In their profession for more than ten years. Over 27 percent of vocailonal part- 
time faculty have worked over twenty years In the profession In which they teach, 3 1 
percent have worked between fifteen and twenty years, twenty-two percent have worked 
ten years, and ten percent have worked five years. Less than ten percent of the vocational 
part-time faculty have worked fewer than five years in their profession. 

More than 63 percent of the part-time faculty do lot teach part-time at another 
college, but 2 1 percent currently teach part-time at other two-year colleges. Over 1 2 
percent teach full-time in high schools, and less than five percent teach full-time in 
another two-year or four-year college. The mean number of hours ♦qught at other schools 
or colleges is 6.88 hours, with a mean of 1 . 1 6 classes. Over i 8 percent of the part-time 
faculty who teach in other schools or colleges teach over 1 00 students there. 
Involvement Profiles: Chi square. Multiple Regression, and Discriminant Analysis for 
faculty who were not new. ( Detailed results in Appendix C. ) 

Division Type. Of the twelve involvement variables, six showed a significant chi 
s^iuare relationship ( significance less than .00 1 ) between the type of division and 
involvement (see Table 1 ). The "Career" faculty tended to talk most frequently with the 
divif'ton deans, department chairs, and other faculty in the division. Those in the 
Business division talked the least with the department chair and with other faculty, and 
"Vocational/Technical" faculty talked the least with their division dean. "Career" faculty 
and "Vocational/Technical" faculty attended division meetings more than th,Tse in other 
divisions, and "Business" faculty attended division meetings less than others. Chi square 
analysis (significance less than .05) indicated thai "Business faculty" and "Career 
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faculty" were more Involved tn thetr divisions tlien those In other divisions. F inally, 
"Liberal Arts" faculty showed a desire for more involvement in their division, and 
"Yocatlonal/Technlcar faculty tended not to want more Involvement in the division 
(significance less than .05). 

The Discriminant Analysis of involvement variables oy division type correctly 
classified over half of the cases (see Table 28). The Involvement variables best predicted 
th3 Business faculty ( 75.5 percent correctly predicted), then the Vocational and Technical 
Education faculty (51.5 percent correctly predicted) , Liberal Arts faculty ( 47.2 percent 
correctly predicted), and Career faculty ( 46.9 percent correctly predicted). The Math 
and Science faculty were not predicted well by this model (11.1 percent correctly 
predicted). This model Indicated similar results to those In the chl square analysis. 
Business faculty scored highly on Tjjnctlon 1 which meejis that they tended to talk to 
other faculty less frequently and attended division meetings less than those In other 
divisions. Career facultyscoredhlghlyon "Function 2," Indicating that they were more 
likely to talk to their division dean or department chair, and they were likely to desire 
greater involvement m their division. Liberal Arts faculty showed a high negative score 
on "Function 3 which hidlcated an interest In m63t1ng more faculty and a desire for 
more Invc^ment In their division and in the college. Vocational/Technical Education 
faculty showed a high negative score on "Function l," but a high positive score on 
"Function 2." This irxllcates that they talk frequently to other faculty and they attend 
meetings, but they talk to the division dean and department chair infrequently, and they do 
not want more Involvement In the division. 

Length of teaching. In the chi-square analysis, three of the twelve involvement 
variables produced significant relationships ( less than .05) with years of teaching part- 
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time at the college (See T^ble 2). First, those who feel the most Involved with the college 
have tjfien teaching part-time at the college for over ten years. However , unlike those who 
have been teaching up to one year , they do not want more Involvement in the college or In 
the division. The results of the multiple regression analysis ( R square=.09) indicated 
that those who have been teaching longer have no desire for greater involvement in the 
division and tend to talk less frequently with the department chair than newer part-time 
faculty (See Table 29). 

"Hopeful Full-timers". Three of the twelve Involvement variables shewed a 
significant relationship at the .0000 1 level in the chl square analysis (see Table 3). The 
"hopeful full-timers" want to meet more faculty and want to become more involved in the 
college and in the division. In addition , three Involvement variables were significantly 
related at less than .05: those who hope to teach full-time talk to the department chair 
frequently, and as ne..' faculty they received good guidance from a full-time faculty 
member and from the division (fean. The multiple regression analysis ( R square=. 1 7) 
showed that the strongtst predictor of "hopeful full-timers" is a desire for more 
involvement in the division, followed by a desire to meet more faculty, talking to the 
department chair frequently, and receiving memos regularly (j^ Table 30). 

Vocational and Apylpni ic Faculty. Three of the twelve involvement variables were 
significantly associated (significance less than .0 1 ) with teaching in a vocational or 
academic subject area in the chl square analysis (see Table 4). "Vocational faculty" attend 
division meetings and feel Involved in their division, but do not want more Involvement in 
their division. Two additional variables were significant at less than .05: "vocational 
faculty" receive memos from their division dean, but they do not want to meet more 
facult^', and do not want more Involvement in the college. The reverse Is true of academic 
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faculty: they are less Ikely to attend meetings, do not receive memos from their division 
dean, and feel less Involved In their division, but they would like to meet faculty, and 
would like to become more Involved In the college and In their division. In the multiple 
regression analysis ( R square^.oe), the strongest predictor of vocational faculty was 
feeling Involved In the division, followed by a lack of desire for greater involvement in the 
division, and attending division meetings ( see Table 3 1 ). 

Males and Females. On^ one variable of the twelve showed a significant chi square 
relationship (s1gnf1cance=.0 1 ): males feel more strongly Involved in the college than 
females ( see Table 5). In the multiple regression analysis, none of the variables entered 
the regression. 

Dq/andEvenino Faculty. According to the chi square analyses, "day faculty" talk to 
the department chair (signiflcancea.0007) and other department ftculty 
(signif1cance«.02) more frequently than "evening faculty". "Day faculty" are also more 
likely to attend division meetings than "evening faculty" (see Table 6). The multiple 
regression analysis ( R square=.06) revealed similar results: "day faculty" were more 
likely to talk to the department chair frequently, and were more likely to attend division 
meetings than "evening faculty" (see Table 32). 

"Moonlighters". No significant relationship was found between working full-time in 
another Job and any of the Involvement variables in the chi square analysis (see Table 7). 
However, the multiple regression (R square«.02) showed that "Moonlighters" tend to talk 
less frequently with other faculty (see Table 33). 

"Full-time teachers". In both the chi square analysis (significance-.03) and the 
multiple regression analysis (R square«.02), one significant relationship was found: 
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those who teach full-time in another institution du not feel that they receivsd good 
guidance from their ui' ision dean when they were new ( see Tables 8 and 34). 

Treewtv fliers". The chi square analysis revealed no sigrnficant relationships with 
any of the involvement variables ( soe Table 9). In the multiple regression analysis, no 
variables entered the regression. 

Professional Profiles: Chi S gwre. Multiple Recression. and Discriminant Analysis 
for all pyt-tjmefqpMlty 

Divistpn type- Chl square analysis revealed significant relationships with all twelve 
professional profile variables at or below .00 1 significance level ( see Table 1 1 ). 
Business faculty m have been teaching the longest, and Liberal Arts facuuy are the 
newest faculty members. Career faculty tend to teach day classes, and Business faculty 
tend to teach In the evening. Business faculty teach the fewes* '»umbcr of hours and the 
fewest cla&des. Math and science faculty teach the greatest number of hours, and Career 
faculty teach the greatest number of classes. Liberal arts fecuiity would like to teach 
full-time, but Business facult/ do not When asked to cat^ize themselves as either 
"vocational" or "academic" faculty, all of the Liberal arts faculty said they were 
"academic" faculty and all of the Vocational/Technical faculty classified themselves as 
"vocational." Most of the Business faculty and the Career faculty classified themselves as 
"vocational" faculty. Liberal arts faculty overwhelmingly do not work full-time, but the 
vast majority of Business faculty do. The Math and science faculty tend to teach full-time 
in other schools or colleges, but those in the Business division are the least likely to teach 
full-time or part-time in another institution. The Liberal arts faculty ere most likely to 
teach part-time in other colleges. The Business faculty tend to be the oldest, and the 
Career faculty are the youngest. Males tend to dominate the Business faculty, while the 
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Liberol arts faculty are primarily female. The highest degret attainment may be found 
among the Liberal arts faculty, who are most likely to have earned a Ph.D. The 
Vocational/Technical facult/ tend to have earned a bachelor's iVjgree or less. 

The results of the Discriminant Analysis of the Professional Profile variables by 
Division type ( see Table 35) were consistent with the chi square analysis. Over 6 1 
percent of the cases were cor ectly classified, indicating high predictive value. The model 
correctly predicted 84.9 percent of the Liberal Arts faculty, 64. 1 percent of the 
Vocational/Technical faculty, 63.6 percerjl of the Business faculty, 52.8 percent of the 
Math and Science faculty, and 3 1 percent of the Career Faculty. Liberal Arts faculty 
scored highly on Discriminant Function 1 , but Vocational /Technical faculty had a high 
negative score on Discriminant Function 1 . This indicated that the Liberal Arts faculty 
were likely to classify themselves as "academic" faculty, and the Vocational/Technical 
faculty classified themselves primarily as "vocational faculty. In addition, the Liberal 
Arts faculty were likely to have earned higher degrees, and the Vocational/Technical 
faculty lower degrees than other part-time faculty. Business faculty had a high score on 
Discriminant Function 2 , but Career faculty had a high negative score on Discriminant 
Function 2. This Indicated that the Business faculty tended to teach evening classes, while 
the Career faculty tended to teach during the day; the Business faculty taught fewer hours 
and the Career faculty taught more hours than other part-time faculty; and the Business 
faculty were likely Ic work full-time in the profession, while the career faculty were not. 
Math and Science faculty scored highly on Discriminant Function 3 , which indicated that 
they were likely I teach more hours, end also likely to (each full-time in another 
institution. 
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Lenoth of teaching. Eight of the twelve variables showed a significant relationship 
below .05 in the chi square analysis ( see Table 1 2). Those who have been teaching over 
1 0 years are likely to teach In the evening, teach three hours or less per week , do not 
hope to teach full-time, are current^ teaching full-time, are likely to be age 50 or 
older , and are likely to be male. Faculty who have completed 6 to 1 0 years of teaching are 
likely to be working full-time in their profession and are unlikely to be leeching part- 
time in other institutions. Those who have been teaching between 2 and 5 years are the 
most likely to be teaching part-time at another institution, and teach the greatest number 
of hours: over seven hours per week. Finally, the newest faculty who have been teaching 
up to one year are very likely to be teaching during the day, hope to teach full-time, do not 
work full-time or teach full-time, are likely to be under forty years of age, and are 
likely to be female. The multiple regression ( R square>.30) revealed similar results 
( see Table 36). The strongest predictor of longevity as a part-time faculty member was 
teaching In the evening, followed by age, gender , teaching more classes, working full- 
time, anr< teaching full-time. 

"Hopeful full-timers". In the chi square analysis, the professional profile of the 
"Hopeful Full-timer" indicated significant relationships with ten of the professional 
profile variables, seven of which were at or below .00 1 significance (see Table 13). 
"Hopeful full-timers" tend to be newer faculty who have been teaching one year or less, 
teach day classes, teach over seven hours per week, teach in academic subjects, do not 
work full-time in their field, teach part-time in other institutions, are under forty, are 
female, and have a master's degree. In the multiple regrsssion analysis ( R square«.2 1 ) , 
the strongest predictor of "Hopeful full-timers" was not working full-time, followed by 
teaching part-time In another Institution, having earned a master's degree or doctorate, 
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teaching a greater number of hours et the college, and being a new part-time faculty 
member (see Table 37). 

yocrtlonal and Academic FacuDv. In thechi square analysis of Vocational and Academic 
faculty (see Table 1 4), three of the professional profile variables were significant at less 
than .0001: "Wcatlonal faculty" tend to teach in techrical education, business education, 
and career education and they tend to have a bachelor's degree or less; "Academic faculty- 
tend to have a master's degree or doctorate, they tend to teach part-time at other colleges 
and would like a full-time teaching position, in addition, ths following relationships were 
significant at less than .05: "Vocational faculty" are more likely to work full-time in 
their profession, they teach in the evening, they teach a greater number of clases than 
"Academic faculty," and they are likely to be male (signf1cance=.02). In the multiple 
regt^ession analysis ( R square=.27) the strongest predictor of 'Vocational faculty" was a 
lower academic degree, followed by not teaching part-time or full-time In other 
institutions (see Table 38). 

Males and Females. Four of the professional profile variables were significanlly 
related to gender at or less than .00 1 (see Table 1 5): males tend to work full-time in 
their profession, do not want to teach full-time, teach evening classes, and are more 
likely to hold either a bachelor's degree or a doctorate; females are more likely to have 
earned a master's deoree, would like a full-time teaching position, teach day classes, and 
are unlikely to work full-time. In adaiiiun, three variables were significant at less than 
.05: males are likely to have been teaching part-time over 1 0 years while females are 
likely to have taught for one year or less; females are more likely than ales to teach 
part-time in other institutions; and females are more likely to teach m acadbmic 
disciplines, while males tend to teach in vocational fields. In the multiple regrfcsslon 
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analysis of male and female part-timers ( R square*. 1 2), the three variables which 
showed the strongest relationship to female part-time faculty were nut worlcing full- 
time, having teught part-time for fewer years, and hoping to tee'ih full-time (see Table 
39). 

Day and Evening Facult y. Four of the twelve professional profile variables were 
significant at or below the .000) leveKsee Table 16). "Evening faculty" tend to have 
been teaching p> 't-t1me over 1 0 years, teach up to three hours per week, are likely to be 
working full-time, and are unlikely to desire a full-time teaching position. "Day faculty" 
are likely to have been teaching part-time for up tooncyeai , teach over seven hours per 
week, are unlikely to be working full-time, and would like a full-time teaching position. 
The following four variables showed a significant relationshp at or below .005: "Evening 
faculty" tend to be male, teach one class, are likely to teach full-time and unlikely to teach 
part-time at other Institutions. "Da/ faculty" are likely to be female, teach three or more 
classes, are unlikely to teach full-time, but probably teach part-time at other 
institutions. Finally, two variables were significant at .0 1 : "Day faculty" tend to teach 
academic subjects, "Evening faculty" tend to teach vocational subjects, and "Day faculty" 
tend to be younger than "Evening faculty", in Uie multiple regression analysis ( R square* 
. 1 9) only three variables showed strong prtdictlve value: "Evening faculty" are likely to 
have been teaching part-time longer, teach fewer hours, and work full-time in their field 
(see Table 40). 

"Moon lighters". According to the chi square analysis, the following six variables were 
significant at less than .0001 (see Table 1 7): "Moonlighters", those who work full-time 
In their professiori, do nnt want a full-time teaching position, do not teach part-time In 
other institutions, have earned a bachelor's degree, are male, t jach evening coursp^, and 
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teach up to three hours per week. Also, "Moonlighters" are likely to have been teaching 
part-time from 6 to 1 0 years (slsnlflcance-.OOOS), are likely to teach In vocational 
fields (slgnlflcanc8=.008), and are likely to teach full-time (signific8nce=.02). 
"Moonlighters" were predicted with five variables in the multiple regression analysis 
( R square«.2 1 ): they do not hope to teach full-time; they do not teach part-time at 
another institution; they are male; they teach fewer hours; and they have been teaching 
part-time longer than those who do not work full-time (see Table 41 ). 
• "Full-time teachers." Five of the twelve variables were significantly related ( less 
than .05 significance) to teaching full-tlr^.d ai other institutions (stje Table 1 8). "Full- 
time teachers" are likely to have taught part-time for over 1 0 years, tend to teach in the 
evening, do not teach part-time in other institutions, have earned a master's degree, and, 
oddly, are more likely to also work full-time In their profession than those who are not 
full-time teachers. In the multiple regression analysis ( R square=.09) , the three 
predictors of "Full-time teachers" were not teaching part-time in another institution, 
teaching part-time longer, and teaching in an academic field (see Table 42). 

"Freeway fliers." In thj chi-square analysis, eight variables were significantly 
related^ at or below .00 1 ) to teaching part-time at other institutions ( see Table 1 9). 
"Freeway fliers" are likely to have been teaching part-time between two and five years; 
the/ teach day classes; the/ would like a full-time teaching position; tht/ tend to teach in 
academic subjects; they are more likely ti. be female than male; they are unlikely to work 
full-time in their profession; they are unlikely to teach full-time in another Institution; 
and they are likely to have earned a Master's degree . The multiple regression analysis ( R 
square^. 18) showed that the strongest predictors of "Freeway filers" were, in order , not 
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working full-time in the profession, hoping to teach full-time, not teaching full-time in 
another institution, and teaching in an aoademic subject area (see Table 43). 
lnvolvgm«nt Analysis for faculty who were not new: Chi souare and Multiple Reoression. 

Several of the involvement variables were analyzed to determine if there were any 
significant relationships. The following four relationships were significant at less than 
.0000 1 : those who feel involved in ttie college also feel involved in their division ( Tbble 
21); those who want more involvement in the college also want more involvement in their 
division (Table 22); those who want more involvement in the college would also liice to 
meet mors faculty (Table 25); and those who want more involvement in their division 
would also liice to meet more faculty ( Table 26). No significant relationships were found 
between current involvement in the college and desire for more involvement in the college 
(Table 23), and current involvement in the division and desire for more involvement in 
the division (Table 24). 

In the multiple regression analysis ( R square*. 1 1 ) involvement with the college was 
predicted with three variables: guidance from division dean, attending meetings, and 
talking to division dean ( Table 44). Involvement with the division ( R square*. 1 3) was 
predicted with attending division meetings, receiving guidance from the division dean , and 
talking to the division dean (Table 45). The desire to become more involved in the college 
( R square«.2 1 ) was predicted with two variables: a desire to meet more faculty, and 
receiving guidance from a full-time faculty member . Table 46). Finally, the desire to 
becomtj more involved in the division ( R square*. 1 4) was predicted with a desir? to meet 
more faculty (Table 47). 

Chi square ana lysis: involvement variables with guidance from division dean. 
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Does receiving guidance from the division dean as a new faculty member affect the 
amount of involvement later? Chi square analysis was used to compare receiving 
guidance from the division dean with the twelve involvement variables for faculty who 
were not new. Four of the twelve involvement variables showed a significant relationship 
( less than .05): those who received (guidance from Ihe division dean also received guidance 
from a full-time faculty member, they feel more involved in the college, feel more 
involved in the division , and talk to the division dean more frequently ( see Table 27). 
Multiple Repression and T-Tests: Number of Teaching Hours 

In the first regression (Table 48) the number of teaching hours was predicted with 
the following involvement variables ( R square=. 1 4): those who teach more hours at the 
college tend to talk to other faculty more frequently, want more invcvement in the 
division, and attend division meetings. In the second regression (Table 49), the number 
of tecchlng hours was predicted with the following professional profile variables ( R 
squ8res.39): those who teach more hours also teach more classes; they do not work full- 
time in their profession; they teah during the day, and they hope to teach full-time. 

The t-tests for number of teaching hours revealed the following significant results 
with two-tail probability of less than .05 using a pooled variance estimate: 

• "Hopeful Full-timers" teach more hours than those who do not hope to teach full-time. 
tt« -4.04] (Table 50) 

t Female faculty teach more hours than male faculty. 1 1= -2.44] ( Table 52) 

• Day faculty teach more hours than evening faculty. lt~4.69] ( Table 53) 

• "Moonlighters" teach fewer hours than those who do not work full-time, [t-4.77] 
(Table 54) 



Perl-Time Faculty 
61 

• "New faculty" ( those who have been teaching from 0 to five year s) teach more hours 
than "Old faculty" (those who have been teaching over 5 years). (t=2.20] ( Table 56) 

• Those who talk to other division faculty more frequently ( at least once per week ) 
also tend to teach more hours than those who talk to other faculty less frequently 
(once per month or twice per semester). [t=4.83] (Table 63) 

• Those who attend division meetings also tend to teach more hours than those who do not 
attend division meetings. [t=3.24] (Table 64) 

No significant relationship was found between the mean number of teaching hours and 
vocational and academic faculty (Table 5 1 ) or "Full-time Teachers" (Table 55) or 
"Freeway Fliers" (Table 57) 

In four t- tests for the four irvo'vsi^ient variables, only one showed significance for 
teaching hours: 

• Faculty who want more involvement ii t their div Ision teach more hours than those who 
do not want inore involvement. [t=2. 1 'rj (Table 56). 

No significant relationship was found between teaching hours and the following 
"nvolvement variables: current involvement in college or division ( Tables 58 and 59), 
desire for more involvement in the college ( Table 60), and talking to the division dean 
(Table 62). 
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Discussion 

This study was designed to answer the following three questions: 1 ) Are the part-time 
faculty well-qualified? ; 2) What are the frustrations of the part-time faculty? ; and 3) 
Are part-time facculty interested in greater involvement? However, before analyzing the 
results to arrive at answers to these three questions, it is important to first gain a 
clearer understanding of the part-time faculty through an examination of their 
demographic and professional characteristics. 
Characteristics of Part-time Faculty. 

pRmoaraphic attributes. The resu.tS indicate soi ne interesting similarities between 
the full-time and part-time faculty at Fullerton College. About 60 percent of the part- 
time faculty are male and 40 percent are female. Of the full-time faculty, 63 percent are 
male and 37 percent are female [Kelly, 1 987]. Similar results were found in a study of 
part-time faculty in all Carifornia community colleges: 56 percent were male, and 44 
percent were female [California Community Colleges, 1988, p. 40] 

Although the gender ratio is quite similar , the part-time facui i/ tend to be somewhat 
younger than the full-time faculty. In 1 9i36 the median age of the full-time faculty at 
Fullerton College was 5 1 years, and the m<Jdian age of the part-time faculty was 42 years 
(Kelly, 1987]. In 1987.themeanageof part-time faculty in California community 
colleges was 43 [California Community Colleges, 1 988, p. 38]. The modal age of the 
part-time faculty in 1 988 was between 40 and 49 years, which represents 39 percent of 
the part-timers. In 1 986, the modal age of the full-time faculty in 1 986 was between 
50 end 59 years, representing 40 percent of the faculty. It is lilcely that the part-time 
faculty who are now in their forties obtained their degrees and started their college 
teaching careers In the 1 970's when there were very few tenure- track positions 
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available. However, well-qualified part-time faculty who want to teach full-time may be 
In Q good position to move Into a tenure- track teaching Job when the full-time faculty 
start to retire In large numbers over the next several years. 

Length of teachi ng at Fullerton Colleoe. The results Indicate that there is a tremendous 
turnover of part-time faculty at Fullerton College. Over 36 percent of the part-time 
faculty had been at Fullerton for one year or less. If one third of the part-time faculty 
were new every year , o^^^ing and orienting new faculty would represent a huge 
administrative chore. Moreover' ,, high turnover of part-time faculty also represents a 
tremendous managerial load for division deans and department chairs who must locate, 
Interview, hire, orient, and manage a large number of new part-time faculty each year. 

Because this study is not longitudinal , it is not possible to determine if there was an 
unusually high numoer of new part-time faculty in 1 988. In fact, it is quite possible that 
a high turnover rate is normal among part-time faculty, particularly among the 37 
percent who work at several different institutions. Most "freewa/ fliers" have been 
teaching at Fullerton College between two and five years [Appendix C, Table 19]. Theyare 
likely to try to teach at those colleges which have higher pay rates and at colleges which 
offer them more teaching hours or better working conditions. 

in addition, those who have been teaching at Fullerton College up to one year are more 
likely to teach during the day, hope to teach full-time, are likely to be under 40 years of 
age, and are more likely to be female [Appendix C, Table 1 2]. These part-time feculty are 
very valuable to colleges: the/ are young and committed to college teaching. Those who are 
well -qualified could provide a pool of faculty to replace retiring faculty over the next 
several years. Moreover, most colleges are actively seeking female applicants for full- 
time tenure- track positions, and this group of newer , younger part-time faculty includes 
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a substantial percentage of females. If colleges want to cultivate a pool of potential full- 
time faculty, and if colleges wish to keep a good quality pool of part-time faculty with 
lower turnover rates frorr one year to the next, they wni have to weigh the costd of 
raising salaries and Improving the working conditions against the managerial and 
administrative costs of a high turnover In part-time faculty each year. 

It Is Interesting that those who have been teaching at Fullerton College longer are 
likely to be working full-time In another job or teaching full-time, and are unlikely to be 
teaching part-time in another Institution. Those who teach full-time In another 
Institution, about 1 8 percent of the part-time faculty, have typically been teaching at 
Fullerton for over 1 0 years [Appendix C, Table 1 8J. Fifty percent of the part-time 
faculty are "Moonlighters" who work full-time ?n a business setting and have been 
teaching at Fullerton College betreen six and ten years (Appendix C, Table 1 7]. These 
part-timers form the stable core of part-time faculty who cnjjiy teaching part-time and 
have no desire to exchange their current full-time job for a full-time college teaching 
position. Unlike the "freeway fliers," because they have a full-time job elsewhere they 
are probably less dependent financially on the part-time teaching Job. For this reason , 
they may be less likely to leek out the college with the best pay and working conditions and 
more likely to continue teaching at one college because of convenleice and familiarity. If 
colleges realized this, they might be tempted to take adva{;tagB of ine situation by 
continuing to pay these part-time faculty poorly. However , this would not be wise In the 
long term , because poor pa/ and working conditions would ultimately affect the quality of 
all part-time faculty, particularly those who teach at several different colleges. 

Vocational and Acodcmic faculty. It was somewhat surprising to learn that only 40 
percent of the part-time faculty in this study teach vocational sjbjects. One of the 
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advantages of part-time faculty which is often mentioned in the literature is the fact that 
many of them are current in their field: they work full-time in business, then come in to 
share their expertise with students who want to enter that field. But the results of this 
stud/ indicate that 60 percent of the faculty do not teach in vocational fields. The majority 
of part-time faculty fit the stereotype of the "academic gypsy:" those who teach academic 
subjects in more than one institution. 

Although the advantages of using part-time faculty in vocational fields are clear, it 
seems that there is no clear advantage to using part-time faculty in academic fields. In 
fact, a good argument could be made for converting several pai^t-time positions into one 
full-time position whenever possible to prevent the "academic gypsy" syndrome among 
part-time faculty in academic fields. Such a conversion would resolve frustrations for 
both department chairs and academic part-time faculty. Department chairs would rather 
manage one full-time faculty member rather than many different part-time faculty 
members. Academic part-timers would rather teach full-time in one institution rather 
tnan teaching part-time in several Institutions to malce up the equivalent of a full-time 
teaching load. 

In California, Assembly Bill 1 725 , which went into effect in 1 988 , provides 
community colleges with funding to convert part-time positions into full-time positions. 
In addition, A.B. 1 725 also requires coirimunity colleges to work toward a ratio of 75 
percent of class hours taught by full-time faculty and 25 percent of class hours by part- 
time faculty. In 1 986 FuUerton College full-time faculty taught about 60 percent of the 
class hours, and part-time toculty taught about 40 percent [Kelly, 1 987]. In many 
community colleges the numbe;^ of part-time teaching hours is much greater than the 
number of class hours taught by full-time faculty. Converting part-time positions in 
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academic fields would produce two ma]or benefits: division deans would hove fewer 
faculty to manage; and academic part-time faculty who currently teach at several 
different colleges to make up the equivalent of a full-time teaching load would be able to 
devote their time and energy to one institution. 
Qualifications of Part-Time Faculty. 

Academic Qualifications. Overall, the full-time faculty of FuUerton College have 
better academic qualifications than the part-time faculty. In 1 986 over 75 percent of the 
full-time faculty held a master's degree and about 1 2 percent had earned doctorates. 
Interestingly, a higher percentage of the part-time faculty, over 1 6 percent, have 
doctorates. But significantly fewer hold a master's degree: only half of all part-time 
faculty. Only about eight percent of full-time faculty have a bachelor's degree as the 
highest degree earned, but over 2 1 percent of the part-time faculty have a bachelor's 
degree. Over eleven percent of part-time faculty have not earned a bachelor's degree, but 
only two percent of the full-time faculty have less than a bachelor's degree [Kelly, 
' 9871. However when considering the degrees of only academic part-time faculty, the 
academic qualifications are significantly higher. Over 22 percent of the part-time faculty 
hpve earned a doctorate, over 65 percent have a master's degree, and only 1 2 percent have 
a bachelor's degree. 

Vocational Qualificatio ns. Although their degree attainment tends to be lower than 
academic faculty, vocational part-time faculty are very well qualified in their profession. 
Over 85 percent are currently working in their field, and most are working full-time. 
About 90 percent of the vocational faculty have worked full-time In their profession at 
some point in their career. Most vocational faculty bring many years of experience to the 
classroom: over 27 percent have worked over 20 years in their profession; 3 1 percent 
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have worked between 1 5 and 20 years; and 22 percent have worked ten years. Students In 
classes taught by vocational part-time faculty are very fortunate: they are likely to be 
obtaining current Information about the field, and they have a unique opportunity to tap 
Into the expertise of a seasoned professional. 

Teochlno Skills. The teaching skills of part-time faculty appear to be somewhat 
limited, indicating a potential need for faculty development workshops on college teaching, 
host part-time faculty rely heavily on lecture and discussion and tend not to use other 
teaching method. In the community college it is particularly Important for faculty to 
develop a wide variety of teaching skills to address the wide range of abilities and variety 
of preferred learning styles of a very diverse student population. 

The results of the survey also indicate that evaluation of student learning mtr/ be 
problematic for part-time faculty. The Fullerton College Catalog states, "Gn ides ere based 
upon the quality of work done; that is, upon actual accomplishment in courses offered for 
credit" (1 989 , p. i^). Although attendance should not be used as one of the evaluation 
criteria for a course grade, over 70 percent of part-time faculty stated that they use 
attendance in grading students. Part-time facultv ^iso use a somewhat limited number of 
(llfferent methods to evaluate student learning. Most use a comprehensive final exam , 
class participation, and multiple choice tests. As with teaching methods, it is critically 
important for part-time faculty in the community college to use a wide variety of 
methods of evaluation to recognize the many different learning styles in the typical 
comm jnit/ college classroom. 

On the positive side, almost all port- time faculty give their students a course outline 
or syllabus at the beginning of the semester which includes a class schedule and grading 
criteria. This seems to indicate that part-time faculty want to give their students some 
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clear expectations for the course, and that they come to the class well-prepared for the 
beginning of the semester. 
FjrustLajijp^^ of Pqrt-time Fyqlty. 

The frustra^'Dns of part-time faculty expressed in this study are consistent with the 
literature. Oenerally , part-time faculty feel that they are being treated as second class 
citizens: part-time faculty with the same qualifications as full-time faculty ar? paid less 
for teaching the same classes, the/ have no benefits, and they have no guarantee of 
employment from one semester to the next. Resolving these frustrations would be 
extremely costly for many colleges, ! jut if colleges are interested in maintaining a high- 
quality pool of part-time faculty, these issues must be addressed. 

Colleges tend to rationalize the lower pay by also noting that part-time faculty are not 
expected to hold office hours or provide institutional service through committee work. 
However, in reality, many part-time faculty have stated that they need an office in which 
to meet with their students before class. This seems to indicate that at least some part- 
time faculty do hold "office hours," even though they are not required to do so. Moreover , 
many part-lime faculty have stLted that they would like to be more involved in their 
division ond in the campus. Perhaps one solution might be a different status and additional 
pay for those who want to be more involved: an "associate faculty" status. It seems that 
part-time faculty who do all of the same work as full-time faculty, but are not tenured, 
could receive pro-rata pay and benefits, depending on the perrvjntage of a full-time load 
being taught. Again, this would involve a substantial financial commitment on the part of 
the college, but the potential results would be positive. The college would benefit through 
the added involvement of the part-time i acuity, the students would benefit through office 
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hours, and the part-time faculty would benefit by becoming more Involved In the campus 
and In the division, and by being paid fairly for their additional work. 

Many faculty noted that they would like to teach more classes, and slightly over half 
stated that they would like a full-time position. Some colleges have a strict pulley against 
using part-time faculty for more than 50 or 60 percent of a full-time teaching load, 
because If the faculty member teaches over this percentage for several consecutive 
semesters they may become eligible for tenure, even If there is no tenure-track position. 
It may be a good Idea to revise such policies In order to allow part-time faculty to teach as 
many classes as they desire, or as many as the division dean wishes to have them teach. 
Ideally, this should be accompanied by an equitable pay structure. The result of such 
policies is likely to be a reduction In the number of part-time faculty who teach part- 
time In several different Institutions, and an Increase In the Involvement of the part-time 
faculty at one Institution. In addition, as mentioned earlier , colleges should consider the 
possibility of converting several part-time positions Into one full-time position, 
particularly in academic disciplines. These changes In policies for part-time faculty 
would be costly to Implement, but the long term gains In the commitment of part-time 
faculty to one Institution and the Involvement of part-time faculty would ultimately be 
beneficial to the Institution. 

One of the frustrations often mentioned by part-time faculty is the uncertainty of 
having a teaching job from one semester to the next. Unless some form of pro-rata tenure 
were awarded, this frustrating situation will continue to exist. One solution would be for 
division deans to give part-time faculty the courtesy of very early notice about the dosses 
they will be teaching the following semester. One part-time instructor noted, "As a 
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minimum It would help to be consulted or at least advised when the night or time of the 
class I've taught for years Is changed!" 

As noted earlier In this study, at the start of the F6)l 1 988 semester , the total 
population of part-time faculty was 432. But after the first two weeks of the semester , 
lue to cancelled classes and shifting of some evening classes to full-time faculty, the 
number of part-time faculty fell to 37 1 ! In addition to earl ' notification. If division 
deans scheduled fewer sections of classes, those classes wou ore likely to fill , and 
fewer classes would have to be cancelled due to low enrollment. The positive result would 
be that part-time faculty waOd be less likely to lose a class after the start of the 
semester. 

aeveral other frustrations of part-time faculty may also be resolved at little or no 
cost to the Institution. For those who want office space, arrangements could be made for 
evening part-time faculty to share an office with full-time faculty members who only 
use their offices during the day. Even if this were riOt possible, the division or department 
office could set aside some workspace and filing cabinet storage space for part-time 
faculty. This would give part-time faculty a base of operation, and would alleviate the 
need for part-time faculty to carry course materials, books, and supplies to the college 
for each class neeting. 

Some part-time faculty simply want to be treated with more respect and recognized as 
individuals who contribute their expertise to the department and to the college. One part- 
timer wrote: "^totlce we're here. Part-timers are not a 'real part of the school.' Look in 
the directory." Another commented, "Make part-time instructors feel like we belong and 
are not Just a convenience for them to fill a vacant spot no one else wants." Several had 
comments about wanting to be treated as a part of the team. One wrote, listen U what I 
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have to say. Nobody asks. I ff?8l ijnea?^ when I have a comment or suogestlon. I don't think 
anyborty wants It." Treating part-time faculty with respect, including them , and 
validating their contributions tts faculty members costs nothing, yet it is critically 
important to the satisfaction of part-time faculty. 
Involvement o f Part-time Faculty. 

Desire for more Invo lvwrient. Only one fifth of the part-time faculty feel involved in 
their division, and even fewer feel involved in the college. However , over 60 percent 
want more involvement This would sesm to indicate that the college and the divisions are 
not providing adequate opportunities for the involvement of part-time facult/. It is 
interesting to note that feelings of involvement appear to be unrelated to the number of 
hours taught in other words, those who taught more hours did not feel more involved than 
those wr» taught imer hours [Appendix C, Tables 5d anii 59]. But the desire for more 
Involvement in the division is significantly related to the number of hours taught those 
who teach more hours want more involvement in their division [Appendix C, Table 61]. 
This resuVi proMdes a good argument for increasing the number of tLxhing hours of part- 
time faculty, as mentioned earlier. 

m addition, the part-time faculty who feel most involved have been teaching longer, 
but newef^ faculty desire more involvement. Those who teach in vocational fields feel 
involved, and those who teach ocadBmic subjects want more Involvement. Oa/tlme part- 
timers and those \ ho ettend division meetings feel more invclved Those who hope to teach 
full-time and those who went to meet more faculty desire more involvement. And 
Interestingly, males feel involved, but females desire more Involvement Many of these 
results can be attributed to the baitic differences between vocational and academic faculty. 
Part-time faculty i^ vocational fields attend mjetliigs, and are likely to be male. 
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Academic faculty are more likel • to be female, they hope to teach full-time^ and they want 
to meet more faculty. Although daytime faculty are more likely to teach In academic 
subjects, they are also more likely to attend division meetings. However , daytime faculty 
represent only about one quarter of all part-time faculty In this study. 

Communication with Division Deans and Deoartment Choirs Over half of the part- 
time faculty talk to their department cha V at least once per month, and 42 percent talk to 
their division dean at least once each month. But this means that about half of the faculty 
talk to their department chair or division dsan ven' Infrequently, it is likely that those 
who teach ..ciy in the evening, nearly three-quarters of the part-time fenulty , are 
unlikely to see their departmer.l chair or division dean. In the multiple regression 
analysis of involvement, talking frequently to the division dean was one of the three 
strongest prediclors of Involvement in the division (Appendix C, Table 45]. For this 
reasof , division deans and department chairs may be wise to make an extra effort to stay 
in touch with the part-time faculty members by telephone or by staying (ate one night 
each week, rotating the evening in order to see all part-time faculty over several weeks. 
In addition, part-time faculty should also be encouraged to m«ke a strong effort to 
communicate with the division dean through regular phone calls or by simply stopping at 
the college occasionally during the day. 

Part-time faculty who received good guidance from iheir division dean when they 
were new were likely to talk more frequently to the division chair , and felt more involved 
in the division and in the college [Appendix C, Table 271. This seems to indicate that it is 
critically impurtant for the division dean to invest some time in orienting the new part- 
tlmR faculty members when they are new, becaura the benefits of involvement and 
increased communication are likely to result in the future. 
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Communication with other facuHy. Only half of the part-time faculty ttilk to oti / 
faculty In their division once each week. But half of the part-timers would also like to 
meet more faculty. In the multiple regression analysis, a high correlation was found 
t)etween a desire for more Involvement In the division and a desire to meet more faculty 
[Appendix C, Table 471. Many part-time faculty members simply want to be included In 
departmont activities. One wrote, "This year was the first time I was Invited to the 
luncheon at the beginning of the semester. Thatwasnlcer 

The college could provide more opportunities for part-time faculty to meet other 
faculty by simply Inviting them to all campus faculty events. But for those who teach only 
In the evening, the college may also want to provide special part-time faculty events, 
social gatherings, or faculty development workshops on several different evenings so all 
part-time faculty would have an opportunity to attend events and meet more faculty. 

Division deans may also facilitate greater communication among part-time faculty or 
between full-time and part-time faculty by scheduling several formal or Informal 
meetings each semester on different evenings and Inviting both full-time and part-time 
faculty. This would provide opportunities for part-time faculty to meet others In the 
division who teach the same classes and would be particularly effective In encouraging 
more contacts between part-time and full-time faculty. 

Division deans may also consider setting up mentoring relationships between full- 
time and part-time faculty. Each part-time faculty member could be teamed up with a 
full-time faculty "mentor ," who would be available by telephone or on campus to answer 
questions and assist the part-time faculty member. In some departments, some Informal 
mentoring has already been In effect. The results of the survey indicate that slightly over 
half of the part-time faculty felt that they received good gu idance from a full-time faculty 
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member when they were new. In a chl square analysts, a stgnlflcant relationship was 
shown between receiving guidance from the division dean and receiving guidance from a 
fun-time facculty member (Appendix C, Table 27]. In addition, those who received good 
guidance from a full-time faculty member were l ikely to want more involvement In the 
college [Appendix C, Table 461. These results Indicate the Importance of providing some 
form of guidance or mentoring for new part-time faculty. 

Although setting up evening meetings and mentor relationships may entail extra work 
for the division dean, the contacts that are made between full-time and part-time faculty 
would be likely to have three long-term positive results: first, division deans would 
probably not need to spend as much time taking care of the details of managing part- time 
faculty because fewer problems would be likely to arise if part-time faculty were assisted 
by full-time faculty; second, part-time faculty would feel more comfortable knowing that 
they could call their "mentor" when they have questions about college procedures; and 
third, full-time faculty members would be likely to benefit through exchanges with part- 
timers by gaining fresh ideas and insights. 

Deoartment Meetinos. Generally, it appears that division deans do a good job of 
communicating with part-time faculty through the mall , but they could make a greater 
effort to Involve part-time faculty in department or division meetings. Most part-timu 
faculty stated that they did not attend division meetings because they were held at times 
when they were unavailable to attend. Moreover, many part-time faculty assume, 
perhaps incorrectly, that the meetings are intenddd for full-time faculty only. But quiie a 
few part-time faculty commented that they would like to be invited to department 
meetings with full-time faculty and with other part-time faculty, and several mentlontu 
that it would be a good idea to have evening meetings for part time faculty. It is 
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important to note that the multiple regression analysis showed that the str ongest 
predictor of involvement in the department was attending deparment meetins^ [Appendix 
C, Table 451. 

Several part-time faculty remarked that they would like to have an opportunity to 
give input into curriculum matters and departmental decisions. Comments in the survey 
included the following ewiggestions: "Allow us to give more course input," "Listen to our 
input regarding subject matter;" "involve part-time instructors in department 
decisions." It is important for division deans and full-time faculty to recognize the 
Importance of input from part-time faculty. In vocational fields it is likely that part- 
time faculty are more current, and could offer valuable advise regarding curriculum 
matters. In academic fields, part-time faculty who teach at several different colleges may 
have an abundance of fresh ideas from the other colleges. In both academic and vocational 
fields it is likely to be beneficial to include part-time faculty in departmental decisions, 
and particularly in curriculum planning, because they are likely to offer a fresh 
perspective and more new ideas than full-time faculty who may not want to change because 
the/ "have always done It this way. " Departments would be wise to take advantage of the 
expertise and new ideas offered by part-time faculty. 

Facu-tv Devfilopm^t. Instructional topics ore of greatest interest to part-time 
faculty, especially those involving motivational techniques for the classroom , teaching 
underprepared students, teaching adult learners, and inct^easing student retention. This 
seems to indicate a desire for Instructional improvement, and an interest in incorporating 
new instructional techniques. Part-time faculty who work full-time in business are 
unlikely to have previous teaching experience, and may become frustrated at their own 
lack of teaching experience. Some may even feel embarassed to go tr 'heir division dean 
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for help, because they may think that if they were hired to teach, they should already 
know how to teech. For this reason, colleges should consider offering a series of faculty 
development workshops especially for part-time faculty. For part-time faculty who have 
no teaching experience, workshops on course preparation and basic college teaching 
techniques should be provided before the start of the semester. In addition, workshops 
should be provided for all pert- time faculty to assist them In developing a wider variety 
of teaciiing and evaluation methods. Faculty development workshops which are offered on a 
campus- wide basis provide a non- threatening atmosphere for part-time faculty to 
develop their teaching skills without feeling that their division dean is watching or 
evaluating them. In addition, campus-wide faculty development workshops that are open 
to faculty from all disciplines provide the opportunity for part-time faculty to meet other 
part-timers. This can result In a lively exchange of ideas and the sharing of etrectlve 
teaching techniques which muy be common In one discipline but new to others. 

Many part-time faculty also indicated an interest in learning more about the policies 
and procedures of Fullerton College. In particular, part-time faculty stated that when 
they were new it would have been helpful to know more about the chai^acteristlcs of the 
student population, how to find various offices and people on :ampus, policies which must 
be followed, and other basic information about the college such as procedures for ordering 
audio-visual equipment, availability of various student services, and availability of 
clerical services for typing and duplicating course materials. Much of this information 
could easily bs complied into a handbook for part-time faculty which could be distributed 
to all part-time faculty. Over 82 percent of the part-time faculty felt that such a 
handbook would be helpful 
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Faculty development for part-time faculty shoiOd be planned on two levels: 
institutional faculty development and departmental faculty development. Several part- 
time instructors pointed out the need for a tliorougli orientation to their department, 
Including information about how the class they will be teaching fits into the overall 
departmental curriculum. Some interest was also expressed for discipline-related 
workshops specifically in the departments, in addition to improving instructional 
effectiveness in a specific discipline, faculty des'elopment within the department would 
have the added benefit of facilitating good working relatio(Jships among full-time and 
part-time faculty in the discipline. 
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Concluston: 

How CoUeoes Cap AodIv a Human Resournfis Develnprn^nt App roach to Part-Time F aculty 

The results of this study indicate clearly that part-time faculty are well-qualified 
Indlvlduols who should be treated as valuatile humsn resources. The majority of faculty 
who teach In academic fields have earned graduate degrees, host vocational faculty are 
currently working In their profession and have many years of professional experience. 

How can colleges take a proactive human resources development approach to part- 
time faculty? First, some of the frustrations of part-time faculty should be eliminated. 

• In academic disciplines, create new full-time positions by consolidating many 
part-time positions into e few full-time positions. 

• Establish an "associate faculty" status for pTt-time faculty who want to hold regular 
office hours, participate in department planning activities, and participate In 
institutional service. 

• Provide equal pay and benefits for equal workloads and equal qualifications on a pro 
rata basis, depending on the percentage cf c ^«jll teaching load which is taught. 

• Create policies that would allow part-time faculty to be hired to teach up to a full 
teaching load with the clear understanding that luucning many classes over a period of 
time will not result in "automatic" tenure. 

• oive part-time faculty the courtesy of very ear ly notice about the classes tney win be 
teaching the following semester. 

• Schedule fewer classes to reduce the chances of classes being uancel led due to low 
enrollment. 

• Make arrangements for evening part-time faculty to share offices with full-time 
faculty who teach primarily during tfte day. 
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« Oive parl-tlme faculty a workspace in the departmen ' or division office, and provlu 
filing cabinets for storing class materials. 

• Provide clerical support for part-time faculty. 

• Include part-time faculty in the college catalog and faculty dlr^ory. 

• Listen to the suggest ons of part-time faculty. 

• Make part-time faculty feel that they are a part of the team by inciiiding them in 
college and department activities. 

• Treat part-time faculty with respect. 

Second, because this study indicates that itw majority of part-time faculty ore 
interested in becoming more involved in the college, efforts should be made to tncrtjase 
their involvement. 

• Encourage division deans to maintain frequent contact with part-time faculty. 
Division deans or department ch&irs could plan to work late one night per week , and 
rotate the evening to maintain contact with all of the part-time faculty who teach on 
various nights. 

• Encourage part-time faculty to maintain frequent contact with their department chair 
or division dean through regular phone calls or by simply stopping oy the college 
occa&ionally. 

• Encourage division deans to provide good guidance to all new part-time faculty. 

• Invite part-time faculty to division and department activities, and make it clfear that 
these activities are not strictly for full-time faculty. 

• Invite part-time faculty to all campus faculty events, and make it clear that these 
events are for all faculty, both full-lime and part-time. 

• Provide some campus-wide events m the evening just for part-time faculty. 
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• Provide a campus-wide newsletter Just for part-time faculty. 

• Create a departmental "mentoring" program In which full-time faculty are teamed 
with part-time faculty. 

• Encourage part-time faculty to contact full-time faculty when they have questions o. 
problems. 

• Schedule some division facility events and department Tieetings in the evening for both 
full-time and part-time faculty. 

• Provide some evening department meetings just for part-time faculty. 

• .Actively encourage input from part-time faculty regarding course content, 
curriculum development, and departmental planning and decision- making. 
Finally, because part-time faculty are particularly interested in faculty development 

activities which will enhance their teochiiig skills, an organized program of faculty 
development should be coordinated to meet the special needs of part-timers. 3ome faculty 
development £ffitlvities may be planned as campus-wide activities for all part-time 
faculty, and others may be planned as departmental or discipline-related workshops. 
Campus-wide Faculty Development Activities 
I . Orientation of New Part-time Faculty 

• Provide an information packet with basic information about the college which 
Includes tt^j following items: campus map, parking instructions, administrative 
organizational chart, telephone directory, student services available in the 
evening, college catalog, and class schedule. 

• Inform part-time faculty about the characteristics of the students they will 
encounter in their classes: underprepared students, adult students, and other 
diverse student populations. 
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• Provide In .ormatlon on college policies and procedures, and examples of college 
paperwork: attendance and grading policies, record-keeping procedures, student 
discipline policies, how to order audio-visual equipment, and the implications of 
student assessment testing. 

2. Workshops for all part -time faculty. 

• Provide workshops on basic college teaching techniques: motivational techniques, 
learning styles, incorportitlng new teaching techniques, increasing student 
retention, how to organize a course, and how to prepare course materials. 

• Provide workshops on teaching specific student populations: underprepared 
students, adult learners, disabled students, and minority students. 

Division Faculty Developmen t 

1 . Orientation for New Part-time Faculty 

• Provide a through explanation of the department curriculum sequence and where 
the class to be taught by the part-time faculty member fits Into the sequence. 

• Provide material on degree and transfer requirements for that discipline. 

• Explain the procedures for clerical support in the division: how to get material 
typed or word processed and duplicated in time for the class meeting. 

• Provide Information about office space or a workspace and filing cabinet storage 
within the department office. 

2, Discipline-related workshops for all par t-time faculty. 

• Provide workshops on new teaching techniques which are specific to the 
discipline. 

• Provide sem inars o. discussion groups to share new trends and methods in the 
discipline. 
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If colleges siop considering pert-time faculty as "faulty of convenience" and start 
thinking of them as valuable human resources who enhance the quality of the liege, it 
./ill make good common sense to take the steps necessary to resolve the frustrations, 
increase the involvement, and provide for the profet» '"iial growth and development of 
part-time faculty. Although implementing some of these new policies and programs will 
be costly to the institution, the end result will be a more positive working environment 
for part-time faculty and an aUnosphere which encourageo part-time faculty to make 
valuable contributions which will ultimately benefit the institution. 



ERIC 



Part-Tlma Faculty 
82 



If colleges stop considering part-time faculty as "faculty of convenience" and start 
thinking of them as valuable hum resources who enhance the quality of the college, it 
will make good common sense to take the steps necessary tc resolve the frustrations, 
Increase the Involvement, and provide for the professional growth and development of 
part-time faculty. Although implementing some of these new policies and programs will 
be costly to the institution, the end result will be a more positive working environment 
for part-time faculty and an atmosphere which encourages part-time faculty to make 
valuable contributions which will ultimately benefit the institution. 
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Appendix A 

Survey Instrun nt and Follow-up Reminders 



Fullortfin Collega Part-time Faculty Survey 
PloBsa raad thia bafora complating the quaationnaira. 

• The Qblactive of this survey is to study the part-time faculty of Fullerton College in order to find ways 
to moke your job as a part-time instructor fegJiSC- Your responses to this questionnaire will provide the 
necessary information for planning future faculty dc/elopment activities for part-time faculty members, 
and for planning ways to integrate part-time faculty more fully into Fullerton College. 

• The code number which appears in the upper right corner of the questionnaire will be used for 
follow-up in case of non-response. Results will be reported in summary form only. Your responses will 

• After the results of the survey have been tabulated, a summary of the results will be sent to all 
part-time faculty members. In addition, the full report on the part-time faculty of Fullerton College will 
be available in the Fullerton College Library by May, 1 989. 

• Full participation of all Fullerton College Pert-Time Instructors is critically impOTsunt for the 
success of this study. Because this survey will be used in planning to meet the needs of the part-time 
faculty, your accurate and complete responses are very important. 

Thmk you very much for your essistoneef 



PIcasa return your completed survey to Diana Kellv. (Drop in "campus" slot in the Mailroom.) 
[Additional space available on the reverse side for \mr comments.] 



If YPU WQ'lld like to be interviewed as a part of this study on part-time teaching at Fulle rton Collega, 
Please detach this sheet fro m the surve y, and return it separately with the followina information: 

Name (please print) 

Dsf/time phone (_ ) Eveninn phone ( 

Best times to call. . 

Issues or mnrflrng 

\\ ' / 

Return to Ptiwn Kally ( throuoti Mai ^ruom ) 



Fullorton Collogo Port-t^no Foctilty dunroy 
Fall, 1988 



PartOmfc Tew^htna MdtiiOite 

Plm Kcw In m jfwl M now of tlw fQllwInq mothwfe of twgtiinq or qiMPflJOIcight" gn Jyfrgnq. " 

methods lend themaelves morfl to certain classes than to others. 

1 . Which teechincj methods do you use the iqssI'^ P iM90 chedc all that apply. 



. Lecture 

.Class discussions 
.Small gro'jp discussions 
.Hands-on activities 
.VidGotapes 
.Slides 

.other. 



. Overhead Irantjparencles 

.Audiotapes 

.guest lectures 



. writing activities during cless 

, question and answer reviews of material 



computer-aided instruction 



2. Which forms of evaluation do you use in oradino vour students? (check gJi that apply) 



. class attcndence 

. tardiness in ettendence 

. penalties for missed deadlines for class assignments 

. class participation 

. graded in-class writing activities 

. Q formal reseerch paper ( footnotes and bibliography) 

. a written report ( without footnotes and bibliography) 

. oral reports in cless 

.formal speeches In class ^ 

. group projects prepared in class 

. group projects prepared outside of class — . 

. regular homework assignments 

. regular writing assignments 

. independent research on a subject of interest to the student 

. interviews of content experts conducted by students outside of class 

.other 



oral quizzes 
pop quizzes 
multiple-choice tests 
. true-false tests 
.short-answer tests 
,fill-in tests 
essay tests 
Midterm exom 
cumuletive Final exem 
non-cumulative Final 
open- book tests 
keeping a journal 
lab projects in class 
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3. What do you hand out to students at the beginning of the semester? ( check all that apply) 

nothing — they take notes on cless requirements 

a course outline/syllabus 

a week- by- week class sctiedule 

grading criteria for the class 

other ^ 



Part-time Faculty Survey 

2 

EftTtTwff; f OTOlW PtYfflQPWffnt 

THIS sertlon <S intended to assess vour interest in faculty development activities. Future faculty 
^Ipprpent qctlvnies for pert-time faculty members will be based on vour responses. 
4. If workshops were held on the following topics, which ones would you be interested in attending in 
order to Improve your teochino? (check all that apply) 

^teaching undsrprepared oollego students 

^teaching bilingual E3L collegs students 

^teaching adult and re-entry college stude< ts 

teaching high-risk students 

motivational techniques for the classroom 

—how to increase your retention of students 
sllege teaching techniques 
Jm to incorporate new teaching methods 



ireparation of course materials 
JuUerton College policies 
Jegal issues relating to students 
Jnternationalizing the curriculum 
Jiow to market your classes 
.working with high schools 
jcoI lege transfer issues 



.teeching vocational classes 

.including writing in classes 

.including critical thinking in classes 

.grading procedures 

Jkiw to propose a new course 

Jm to write e course outline 

jcontent-specific workshops (for departments) 



jcurrent issues in IHigher Education 
.interpersonal communication 
4)hysical wellness 
.time management 
^stress reduction 
j^omputer workshops 
jcollege stretegic plenning 



division activities 



-Other. 



If such workshops were held, at what times would you be evailable to attend? (check all that apply) 

Weekdays between 8 a.m. end noon Saturday morning 

Weekdays between 11 am. end 1 p.m. Saturday afternoon 

Weekdays between noon end three Sunday morning 

Weekdays between 3 and 6 p.m. « Sunday afternoon 

Weekday evenings between 6 p.m. and 10p.m. (on non-teaching evenings) other 



6. Please check the times of the year you prefer for workshops. ( check all that apply) 

Before the start of the Fall semester _«.Dur1ng the Fal 1 semester 

Before the stert of the Spring semester During the Spring semester 

During the summer other ___ 

7. Would a booklet which addresses the above issues be helpfultoyou?( circle one) YES NO 

8. Wton you started teeching pert-time at Fullerton College, what didolyou know that you wished that 
you had known from the beginning? (If you are a new Instructor , what information do you feel that you 
are lacking?) 
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Eatt Thrwn f:>voWwBOTt In Cftllwft ml mm 

9. How Often do you talk to your Division Dean (on the phone or In person)? (circle one) 
onceaweek onceamonth twice a semester onceasemester other 

1 0. How often do you talk to your Department C^lr ( on the phone or In person)? ( circle one) 
onceaweek once a month twice a semester once a serp ester other 

1 1 . How often do you talk to other faculty members in your departm jnt? ( circle one) 

onceaweek onoeamonth twice a semester oncea'jemester other 

1 2. How often do you talk toother faculty members outslds your department? (circle one) 
onceaweek once e month twice a semester onceasemester other 

13. Would you like to meet more faculty members to talk more frequently? (circle one) YES NO 

1 4. When you started teaching part-time, did you receive good guidance from an experienced full-time 
instructor? (circle one) YES NO 

1 5. When you started teoching part-time, did you receive good guidance from an experienced part-time 
instructor? (circle one) YES NO 

1 6. When you started teaching part-time, did you receive good guidance from the Division Dean or 
Department Chair? (circle one) YES NO 

1 7. Do you receive reguler memos from your Division Deen or Deportment Chair throughout the 
semester? (circle one) YES NO 

1 8. Do you attend Division meetings or Department meetings throughout the semester? (circle one) 

YES NO 

1 9. If you do not attend Division meetings, which of the following reesons apply? (check all that apply) 

not aware of division meetings unavailable to attend daytime meetings 

meetings are for full-time faculty meetings are only held at beginning of semesters 

nthftT 

20. Do you feel Involved with Fullerton College? (circle one) 

strongly Involved somewhat involved slightly involved not involved 

2 1 . Do you feel Involved with your Division or Department at Fullerton College? (circle one) 
strongly involved somewhat involved slightly involved not involved 

22. Would you like to become more involved with Fullerton College? (circle one) YES NO 

23. Would you like to become more involved with your D1vis1on/Department?( circle one) YES NO 

24. What could Fullerton College or your Division do to make your job as a part-time instructor better? 



Part Four; Prftfewl9ngl PrgfUff 

25. How long have you been teaching part-time at Fullerton College? (circle one) 

this is my first semester one semester oneyeer 2 years 3 years 4 years 5 years 
6-10yeor8 ll-lSyoors more than 1 5 years 

er|c lou 
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26. Do you teach fiCteibdita^ classes or SMiDfl classes? (circle one) DAY EVENING 

27. Do you teach in more than one division or department at Fullerton College? YES NO 

28. What is the approximate age of the students you usually teach? ( circle one) 

18-22 18-25 25-35 25-45 18-45 other 

29. Hnw many hours per week will you be teaching this fall semester at Fullerton College? 
Lecture hours _ Lab hours 

30. How many sHflESDlclossBS will you be teaching during, this fall semester at Fullerton College? 
(circle one) 12 3 4 5 

31. How many gliKleQis will you be teaching in the fall sef^nester at Fullerton College? (circle one) 

fewer than 20 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 over 100 

32. Do you hope to eventually teech full-time? (circle one) 

No at Fullerton College at another two-year college at another four-year college 

33. Do you teach in a primarily ygcBtlfloalsublect or a or imarllv academic subject? (circle one) 
VOCATIONAL ACADEMIC 

34. Are you currently working in the professloji in which vou teech? (circle one) 
No Full-time Part-time Free-lance 

35. Have you ever worked in the profession in which vou teach? (circle one) 
No Full-time Part-time Free-lance 

36. How long OOP did vou last work in the profession in which vou teach? (circle one) 

Never Oneyeerago 2year3ago 3 yeersago 5 years ago lOyearsago Morethan lOyrs 

37. For what length nf timp did you work in the profession in which you teach? (circle one) 

Never lyear 2yeer8 3yeers Syeers lOyears 15yeers 20yeers Morethan 20 

38. Do you currently teach port- time at a school or college other than Fullerton College? ( circle one) 
No High School two-year college four-year college 

39. Do you currently teech full-time at a school or college other than Fullerton College? (circle one) 
No High School two-year college four-year college 

40. How menv total hours oer week will you be teaching this fall semester at other colleges and schools? 
Nor« Lecture hours ^ Lab hoursL____ 

4 1 . How many dlflfilMolasses will you be teeching during this fall semester at other col lecBs/schools ? 
(circleone) None 12 3 4 5 

42. H0W many total students will you be teaching this fall semester at other colleoes/schools ?f circle one) 
none 1-20 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 over 100 

Part Five: Perfmnal Profile 

43. liaa (circleone) 20-29 30-39 40-49 50-59 60+ Pender (circleone) M F 
44. HiohestPeoree Earned; High School Associate Bachelor Master Doctorate 

rAanA ytm ¥wy mvcA fat ym* Mpi [Additional comments may be mode on the front sheet] 

EMC lOi 



It's n< 

to turn in your faoulty survey! 
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>'*irtum it to DlMi iCaily 
narllest oonvanlanaa. 



Thank you vary muoh for* your* halpl 
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tha fVlail Room sit your 





□iana Kalty 

CommunicMitians Oiviaion 



Instruotor* 



If 



piaaaa drop ma a nota, and 
an ot h ar* oopy. 



baooma loat In tha ahuffia, 
I'll ba happy to sand you 
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Your Response is 
IIS/1PaFiT.AJSrT! 

I decided to study the community college part-time faculty for my Masters 
thesis in higher education for this reason: 

Part-ttme faculty are a valuable asset to any collegel 

However, its difficult for a college to understand the special needs of the 
part-time faculty without an accurate profile. Who are the part-time 
faculty? What is their professional background? What are their concerns and 
frustrations? Without this information, it would be difficult for any college 
to understand the part-time faculty. 

Why is your response important? 

Because nobody can fill out this survey for you! Your background and needs 
are different from those of any other part-time faculty member. Fullerton 
College has a very large (nearly 400) and diverse part-time faculty. Yoyc 
interests, background, experiences, concerns, and needs will not be included 
unless vou participate in this survey! 

Your response will be strictly confidential. 

Data from this survey will eoJy be reported in summary form. Written 
comments will be reported anonymously. 

The results of this study will be given to administration. 

This study will give the administration an accurate picture of the parl-time 
faculty which may be used for future decision-making and planning. 

60% of the surveys have been returned. 

lOOX return is essential to the success of this study. 

Please take a few minutes to complete the enclosed survey at your earliest 

Return your completed survey to Diana Kelly in the Mailroom. 
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YSM are important! 
Don't be left out! 10 j 



It only takes 3 noinutes 

to 

let your voice be heard! 

You're a busy person. But If you choose to ignore the Part-Time Faculty 
Survey, you're letting a good opportunity slip by . 

Did you know that you are part of a very significant group? 

• Over half of the instructors in community colleges are part-time. 

• Relatively little is known about part-time instructors. 

• This is the first effort in recent years to do a comprehensive study of 
the entire Fullerton College Part-Time Faculty. 

• So far 73% of the part-time faculty have returned the survey. 

• 100% return is essential to meet the needs of ailPart-time faculty! 

This is your chance! 

• Let your opinions be known. 

• Your input will help to determine the future direction of professional 
development activities for part-time faculty at Fullerton College. 

You received a second copy of the Part Time Faculty Survey a 
couple of weeks ago. 

• It may ]oQk long, but the questions have been carefully constructed to 
allow you to fill it out very quickly. 

• Feel free to add any comments aboui issues you are concerned about. 

• It only takes about five minutes to fill out the survev. 



Please return your completed survey to Diana Kelly in the campus 
mailroom as soon as possible. 



(Please let me know if you need another copy of the survey. I will be happy 
to send you one.) 

ERIC 1 



To: [faculty name] 
From: Diana Kelly 
Date: November 14, 1988 

Please complete the attached Part Time Faculty survey and return promptly. Thank you. 
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Appendix B 

Part-Time Faculty Survey Response Frequencies 



V-A Division 


Freauencv 


Valid Percent 


). Biology 


6 


1 9X 


2* Business 


82 




3. Communications 


I 1 

1 1 




4. Fine Arts 

1 • III IW 1 ^1 1%J 






5 Hom6 Econnmics 


) 1 
1 1 




6. HumBnities 


50 


IS Q5K 


7. Library 


1 




8. Math 






9. Physical Education 


10 


Z.2% 


10. Physical Sciences 


6 


1.9J8 


1 1 . Social Sciences 


30 


9.658 


12. Student Services 


5 


1.6X 


13. Technical Education 


42 


15,4)8 




314 


100« 


V 1 Which teachina methods do vou use the most? ( multiole resoonses: in order of frequency) 




r 1 cuuciiuy 


¥8110 perceni 


1 1 prtiiPP 

1 > uCwlUI c 






2 Class discussinn<i 




74 


w. Mucwiiuii cx uiiOffCi f cviCfff Ui iliaici lal 


1 D f 




4. Hands-on activities 


161 


51.3)« 


5. Small group discussions 


103 


32.8« 


6. Overhead transparencies 


100 


31.8J8 


7. Videotapes 


95 


30.3« 


8. Writing activities during class 


93 


29.655 


9. Guest lectures 


52 


16.658 


10. Slides 


43 


13.7Se 


11. Audiotapes 


32 


10.2^ 


12. Computer-aided instruction 


30 


9.658 


13. Other 


38 


12.158 


• films 


9 




• demonstrations 


7 




• chalkboard 


5 




• field trips 


3 




• handouts 


2 




• worl(shop 


2 




• visual aids 


2 




• roleplay 






• calculator-aided instruction 






• computer demonstrations 






• student papers on opaque projector 






• 3omples 






• small group activity drills 






• skills testing 






• jjgsawing 







ER?C lOG 



Part-Time Faculty 
Appendix B 2 





What forms af evaluation do vou use in aradino vour students? 






V iiiuiupic r uhuiioco. mi orucr oi irwHUBnuyy 


r rBQUBnCV 


Valid Percunt 


1 

1 . 


uia33 aucnucnwCf 


ZZ f 


72. 3» 


9 


Pi imillAf ivio final avam 


1 o ( 


r^r\ r ett 

59. 6» 


T 

0. 


uiviQO put i(ul|jaiiuii 


1 00 


58.9/1 


4 
•t. 




} oZ 


58.05S 


c 
0. 




1 

1 oy 


53.811 


D. 


1 1 lulci III CaQiTI 


1 A9 

1 oz 


51.6^ 


7 


wilUI l ullOWDI iTOlo 


1 c:9 
1 DZ 


48.4SS 


0. 


rciiaiiicQ 101 niiSSoU QcaUlllIco TOi aoSiynillcniS 




44.3S 


Q 


1 1 UC IQIwC lC3lw 


1 99 
1 ZZ 


38.95? 


in 


Pi 11 ..in foote 


1 ZU 


TO OOF 


1 1 . 




1 07 


34.1 IS 




uao prDjecio in ciass 




26.8/S 


1 0. 


wi ducu in uiq55 wriiiny acuvuico 


77 


24.51? 


1 4 


rscyuiDi wruiny CRSoiyniiccnis 


r 0 


23.958 


1 


Kinri'^riirniilfttiup final ovom 
null vuiiiijiallVo liildt cAaill 


70 


22.3* 


1 fi 
1 0* 


Wpittpn PPnnrt ( Ul/niif fnnfnnfoQ/hihlinnronhv/^ 

TTi iiicii I cpui I \w/uui TuouiDico/uiuMuyr apriy/ 




22.0/6 


1 7 


TapHium^ in AffonHiKnnB 


DO 


21.7^ 


1 A 
i O. 


Pnn niiiTTP^s 

r U|J mJl^fcCJ 


AA 
DO 


2 1.0^ 


to 


Ul ui 1 CpUl 10 III LrliKXSr 


A1 
0 t 




90 


Group projects prepared in class 


50 


15.9/6 


91 
4 1 . 


Keeping a jour na] 


47 






Open-book tests 


45 


H.3» 


9T 


Independent research on student-selected topic 


44 


« >l /VCD 

14.056 


94 


Group projects prepared outside of class 


34 


10.85? 


14 


Formal research paper (footnotes/bibliography) 34 


10.85? 




Oral quizzes 


33 


10.5X 


9A 


Interviews of experts conducted out of class 


14 


4.5!? 


ZD. 


Formal speeches in cless 


14 


4.55? 


27. 


Other 


65 


20.7S5 




[NOTE: all respondants did not elaborate on the specific "other" 


evaluation methods used.] 




• student performances 


6 






• skill progress during semester 


3 






• notebook 


3 






• problem -solving assignments 


3 






• book reviews 


2 






• final project 


2 






• take-home final exam 


2 
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craftsmanship & aesthetics of projects 
outside reading 

prepared tests for welding cGrtification 
weekly vocabulary quizzes 
programming assignments 
optional enrichment assignments 
chapter tests 

preparation of court printed documents 
small group problem-solving assignments 
individual projects prepared ouis:,> nf class 
students must keep detailed record of graotc 
map aasignmenta 
group testing 
attitude 

ability to follow inatruotions 



1'* 
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Y3 What do vou hand out to students at the beoinnino of the semester? 
(multiple responses: in order of frequency.) Freouencv 

1. A course outl ins/syllabus 304 

2. Orading criteria for the class 295 

3. A week-by-week class schedule 200 

4. Nothing: students take notes on requirements 9 

5. Other 68 

[NOTE: some respondents offered more than one "other" handout.] 



Valid Percent 

96.8« 
93.9!« 
SZJ% 
2.9% 
2].7% 



schedules pertaining to class activities 
student information sheet/questionaire 
a list of assignments 
materials required 

expectations end objectives of the course 

additional class material 

pertinent material not supplied in text 

lab requirements 

policy manual und guidelines 

attendence criteria 

study sheet 

bibliography 

anything that might help in this class 

glossary of terms 

notes on material covered 

answers to problems 

extra exercises 

writing sample 

casette recording 

f reject descriptions 

list of art museums and galleries 

pre- test (not counted for grade) 

speed reading & lecture note-taking tips 

copy of policy on "Academic Honesty" 

what 1 expect of them 

class procedures 

project report 

forms for assignments 

first week assignment ideas 

articles from magazines for discussion 

a book of all handouts needed 

safety information and safety tests 

my resume 

college paperwork 

student grade record sheet 

grade contract 

information on course journal 
news items on subject matter 
guidelines for class participation 
suggestions for term papers 
Information sheet 

office and home phone of instructor 



7 

6 

5 

4 

4 

3 

3 

3 

2 
2 

2 
2 
2 
2 
2 
2 
2 
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V4 If workshops wei' e held on the following topics, which ones would vou be interested in 
attending In order to imprgyg yQ^/p WWW '^ mmtipifi responses: In order of frequency) 



4 

1. 




Fr^uejicy. 


Valid Percent 


Motivational techniques for the classroom 


142 


45.25? 


2. 


How to incorporate new teaching methods 


1 14 


36.3J? 


T 

3. 


College teaching techniques 


104 


33. 1)? 


A 
4. 


How to increase your rsttntion of Pludems 


94 


30.0X 


5. 


Teaching underpreparfAi college students 


8P 


28.0SK 


6. 


Computer workshops 


79 


25.251 


7. 


Teaching adult and re-entry students 


71 


22.65? 


8. 


Including critical thinking in clessses 


67 


21.358 


9. 


Stress reduction 


63 


20.0« 


10. 


How to market your classes 


61 


19.45« 


4 a 

1 \ 


How to propose a new c .urse 


57 


18.25? 


J 2. 


Time Management 


56 


17.85? 


13. 


Teaching bilingual ESL students 


46 


14.65? 


f A 


Teaching high-risk students 


42 


13.3^ 


1 C 

15. 


Teaching vocational classes 


41 


13.1^ 


16. 


Grading procedures 


40 


12.75? 


16. 


Fuller ton College policies 


40 


12.75? 


17. 


How to write a course outline 


39 


12.45? 


4 O 

18. 


Preparetlon of course materials 


36 


11.55? 


1 o 

lo. 


Current issues in higher education 


36 


1 1.55? 


19. 


Content-specific workshops in departments 


34 


10.85? 


20. 


Interpersonal communication 


33 


10.55? 


21. 


Division activities 


30 


9.65? 


21. 


Physical wellness 


30 


9.65? 


22. 


Legal issues relating to students 


27 


8.6X 


23. 


Including writing in classes 


26 


8.35? 


23. 


Working with high schools 


26 


8.35? 


23. 


College transfer issues 


26 


8.35? 


24. 


Internationalizing the curriculum 


23 


7.35? 


25. 


College strategic planning 


7 


22% 


26. 


Other 


6 


1.95? 



• Industry/job related math utilization 

• computing skills/programming 

• workshop on leading class discussions 

• student communication apprehension 

• interviewing techniques 



• community needs: hiring a graduate 
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V5 


If sucii workshops were held, at what times would vou be able to attend? 






(multiple responses: in order of frequency) 


Freauencv 


Valid Percent 


1. 


Non-teaching weekday evenings 6- 1 0 p.m. 


159 


50.65? 


2. 


Saturday mornings 


136 


43.35? 


3. 


Saturday afternoons 


79 


25.255 


4. 


Weekdays 3-6 p.m. 


63 


20.05? 


5. 


Weekdays 8 a.m. - noon 


45 


14.3X 


5. 


Weekdays noon - 3 p.m. 


45 


14.3« 


6. 


Sunday tfternoons 


42 


13.45? 


7. 


Sunda/ mornings 


38 


12.15? 


8. 


Other: Friday nights 




.3^ 
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V6 What times pf t he year do vou prefer for workshops? 

( multiple responses: in order of frequency) Frequency Velid Percen t 



1 

1 « 


uuring inB Tail S6fnesier 


1 AC 


^0,0% 




DOiCNre tne start ot the spring semester 


1 £,0 


39.25K 




uui iiiy inc spriny semcser 


\ 1 7 




4 


Rfirfni^o the etopt nf tho foil camoetor 


\ no 




5. 


During the summer 


61 


19.4« 


6. 


Other 


23 


7.3^ 




• too busy: no time 


16 






• anytime 


4 






• as a flex-day option 


2 





• during spring brealc 1 



Y7 Would an Information booklet be helpful? ( Missing Responses= 1 8 ; 5. 7 J? of total ) 

Frequency Velid Percent 

1. Yes 244 82.4!? 

2. No _52 17.6^ 

296 \00% 

V8 When vou started teachino part-time at Fullerton College, what didn't vou know that vou 
wished vou had known from the beoinnino? [Note: this was an open-ended question.] 
Cowraents Frequency Yolid Percent 

A. Satisfied with orientation \Z 

• Received great support from Business Division: lack of information was not a problem. 

• I was well-informed hy the Music Department. 

• The Humanities Division and English Department prepped me well and were available for 
any questions. 

• My department gave me a very thorough orientation. Other faculty volunteered 
information and help was alwa/s available. 

• My beginning was excellent. 

• I was given an excellent orientation and introduction to the collego. No problems here! 

• I had several friends already teaching here who told me what I neeeied to know. 

• No problems so far! 

• The orientation was fine. 

• 1 1 has been a very enjoyable experience. 

• Nothing: I was well indoctrinated. 

• Felt competent and supported by Business Division Dean. All went well. Thank you! 
t Nothing — my department keeps me well informed. 

CommgntS Freeuencv Valid Perce nt 

B. Colleoe policies & pr ocedures 6i \9A% 

• College policies. [12] 

• Grading policies & procedures. [10] 

• Administrative procedures. [5] 

• Record keeping procedures. [4] 

• Student drop policies & drop schedule [4] 

• Student discipline policies. [2] 

• Student ettendence policies. [2] 

• Student assessment tests: types of tests given to students, requirements to enter college, 
who has authority to refer a student to a certain class. [ 2] 

• Instructor handbook of rules and regulations. 

• Unwritten college policies. 

• How the system works: financial aid, testing, counseling, scheduling, etc. 
o • Who is In charge of what. 

£iy^ • Proper channels to 03 throuoh. i*., 
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V8 When vou started teaching part -time at Fullerton College, wiiat didn't vou know that vou 
wished vou had known from the hminninn? [continued] 
B. College policies & procedure (continued) 

• Knowledge of A.A. degree requirements. 

• Transfer requirements. 

• Information about other departments to pass on to students. 

• How to propose a new course. 

• Length and time of class breaks. 

• Paperwork samples. 

• Information about flex hours. 

• Information on certification system. 

• Classroom and student regulations. 

• Policies concerning evening and weekend use of facilities. 

• How to check on student educational background. 

• Counseling process. 

• Learning skills center requirements. 

• Personnel in the administration office. 

• Procedures for proposing a new course. 



QonHB^en^ Frequency Valid Percent 

C. Division/Department Policies J6 s.Qig 

• Knowledge of class requirements. [21 

• Need to meet more faculty in my division. [2] 

• Departmental policies and practices. (2J 

• Course procedures. 

• Better understanding of how my course fits In the overall curriculum. 

• How difficult is "rigorous" at this level? I want to be sure my class is about the level 
of the others. 

• Expectations of teachers In sequential classes for my students. 

• Criteria for students to take my class. 

• Orientation to the philosophy of the department. 

• Would like to hove met the other instructors in the deportment: this would have led to 
answering questions as they occurred. 

• I'd like to sware teaching experiences with other faculty In my department. 

• More help from members of the department. 

• Nobod/ has ever advised me on departmental policies without my asking first 

CofWIftgftte Frequeyicy VaHd Percent 

D. Teaching techniques ^ I0.2;g 

• How to teach a class: basic teaching techniques. [5] 

• At what speed to plan presentations. [ 2] 

• How to prepare a lecture. [2] 

• Time management. [2] 

• How to hold down student attrition. [2] 
How to incorporate new teaching methods. [ 2] 
Course preparation. 

How to more fully develop a single topic. 

Coordination of homework assignments, presentation of new material , giving tests, 
and reviewing tests. 
How to teai,h the lab assignments. 
A students' perspective of the instructor. 
Extemporaneous speaking ability 
FR?r * How to adapt a course to student needs. 1 1 ; 
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V8 When vou started teaching part-time at Fullerton College, what didn't vou know that vou 

wtsrteti VQu ti«l Known froiTi the beginning? [continued] 

p. TeachinQtechnlQugs (continued) 

• How to organize a class to allow for more individualized attention. 

• Class work schedule 

• How to communicate to a class. 

• How to motivate underprspared students. 

• How much homework to assign. 

• Hew to teach adult students. 

• How to teach high-risk students. 

• How to meet the needs of disabled students. 

• How to write a course outline. 

Coimwents Frequency Valid Percent 

E. TgachingAids 11 ^M. 

• Avoilabilityof help for reproduction & typing, [4] 

• How to get AV equipment Into the classroom. [ 3] 

• Availability of audio-visual materials. [2] 

• Operation of audio-visual equipment. [2] 

• Availability of computer resources. 

• Where equipment and supplies to teach lab were placed, It would be nice if the prep 
room had a directory! 

• How to make sure that the textbook is in the bookstore for my students. 

• Needed textbook with Instructor guide. 

• Course outline. 

• How the computer lab is set up and operated. 

Coniinents Frequency Valid Percent 

F. Information about Fullerton College. 13 UJ_ 

• Where to park. [4] 

• A campus tour and map. [3] 

• Survival skills: bathroom and snackbar location , location of class, mcilboxes, etc.[2] 

• A class schedule and catalog. 

• Services available to evening students. 

• Support services at Fullerton College. 

• Better all-around communication. 

Comments Frequency Valid Percent 

Q. Information about the working conditions. ^ 10.5,1. 

• Lack of full-time opportunities. [5] 

• Salary schedule and pay increases. [4] 

• Everything about pay (how, what, when). [3] 

• The high drop-out rate. [3] 

• The number of underprepared students. [2] 
t That I might be required to teach off campus. 1 2] 

• How much outside time is involved in preparation and grading.[2] 

• Sick day availability 

• Low pay, long hours. 

• That I wouldn't have office space. I badly need a quiet undisturbed place to hold office hours 
to work with my students because they write every week. 

• That dosses ere often cancelled or combined. 

• How ill-prepared students are in oral and written communication skills. 

• Charaierlstlcs of low-achievement students. 

• Students' level of education. 
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V8 When vou starled teachino Dart-time at Fullerton ColleoB. what didn't vou know that vou 
wished vou had known from the beglnntno? f contlnuBdl 
0. Information about the ^orkl no condltlona. (continued) 

t i did not know that some of the students would be so unmotivated. They are just like my 
high school students. 

• Information on all services offered here. 

• That there would be no lab assistants available. 

• That more electives in my department are not available as they are at Cypress college. 

• That classrooms had been moved. 







FriMUfliicv 


Valid Percent 




H. Other 


4 






• Terms oiacademla: "Matriculation," " 


art1culatlon,""transfer," "vocational," etc. [2] 




• Correlating high school and college curriculum 






• How to market my class. 






Yy 


How often do vou talk to vournivtsion Dean? (Missino Resnnnses«S: 1 qXnf tntflH 




[for those D2t new this semester] 


Fr<^ency 


Valid Percent 


1. 


Once per week 


45 


17.7X 




Once per month 


67 


26.45S 


3. 


Twice per semester 


44 


M.l% 


4. 


Once per semester 


54 


21.3JK 


5, 


More than once per week 


8 


3.1IC 


a 
o« 


Seldom/Never 


22 


8.7X 


7. 


As needed 


9 


3.5X 


8. 


Other 










254 


m% 


YIO 


How often do vou talk to vour Deoertment Chair? (Missino Resoonses-1 1 : 4.2X nf tntfln 




[for those not new this semester] 


Freouencv 


Valid Percent 


1. 


Once per week 


70 


28.2« 


2. 


Once per month 


72 


29.0X 


3. 


Twice per semester 


36 


14.5« 


4. 


Once per semester 


36 


14.5« 


IT 

0, 


More then once per week 


15 


6.0!S 


£i 

0« 


Seldom/Never 


9 


3.6X 


7. 


As needed 


7 


2.8)C 


8. 


Other 




\2% 






248 


m% 


VII 


How often do vou talk to facultv In vour division? (Missino resoonses::?.- ? 7« nf tntnn 




[for those dqI new this semester] 




Val^d Percent 


1. 


Once per week 


132 


52.4J5 


2. 


Once per month 


32 


\21% 


3. 


Twice per semester 


23 


9.IX 


4. 


Once per semester 


16 


6.3X 


5. 


More than once per week 


24 


9.5J« 


6. 


Seldom/Never 


20 


7.9« 


7. 


As needed 


1 


A% 


8. 


Other 


4 








252 


100X 
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V12 


How often do vou talk to faculty outside vour division? ( Missinn 


responses«17; 6.6SR) 


1. 


[for those not new this semester) 


Freouencv 


Yalfd Percent 


Once per week 


39 


16.1!S 


2. 


Once per month 


33 


13.6X 


3. 


Twice per semester 


22 


9.155 


4. 


Once per semester 


44 


18.2J8 


5. 


More than once per week 


8 


3.35« 


6. 


Seldom/Never 


89 


36.8« 


7. 


As needed 


0 


O.OX 


8. 


Other 


7 








242 


lOOSS 



Vt3 Would vou like to meet more faculty? (Missing responses='22; 8.5» of total) 

[for those not new this semester] Frequency Valid Percent 

' Yes 126 53.2« 

2- No ni 46.8}8 

290 100« 

V 1 4 Did vou receive guidance from a full-time faculty member? (Missing responses-S; \2%) 

[for those not new this semester] Frequency Valid Percent 

'•Yes H4 56.3X 

2- No 112 43.8}g 

256 100X 

Did vou receive guidance fro m a part-time faculty member? (Missing responses=l 1 ; 4.255) 
[for those M new this semester] Frequency Valid Percent 

Yes 72 29.05? 

2- No 176 71.058 

248 1 005? 

V16 Did vou receive guidance frnmvQur Pjy, Pfffln/PgPt, Mr? ^Mi.^Qing respor.ses=7; 2.75«) 
[for those not new this semester] Frequency Valid Percent 

' Yes 174 69.051 

2- No _7a 

252 10058 

VI 7 P_ovou recei ve regular memos from vour Division Dean? (Missing responses=l ; .458) 
[ for those not new this semester] Frequency Valid Percent 

Yes 225 612% 

2- No ^ 12.858 

258 10058 



V18 Do vou BUend Division meetings? (Missing respon3e5'-2 ; .8« of total) 
[ for those not new this semester] Frequfimyy 

1. Yes 45 

2. No 212 

257 



Valid P ercent 

17.558 

10058 



ERIC 
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V19 If vou do not atten d Division meetings, whv not? (Missing responsessS; 2A% of total) 
[for those Dfll new this semester] ( NOTE: Only those who answered "no" to V 1 8 were tabulated. ) 





Freauencv 


Valid Percent 


1 . Not aware of division meetings. 


21 


10.1X 


2. neetings are for full-time faculty. 


29 


14.0JS 


3. Unavailable to attend meetings. 


68 


32.958 


4. Meetings only at beginning of sem. 


8 


6.9% 


5. Answers 1 ,2. 


13 


6.35? 


6. Answers 1 ,2,3. 


14 


6.811 


7. Answers 1 ,3. 


13 




8. Answers 2,3,4. 


2 


\.0% 


9. Answers 1 ,4 


1 


.5X 


10. Answers 2,3 


25 


\2.\% 




A 
*t 




12. Answers 1,3,4 


1 


.5« 


13. Answers 1,2,4 


1 


.5X 


14. Answers 2,4. 


3 


\A% 


15. Answers 1,2,3,4. 


1 


.5% 


16. Other 


3 


1.4« 




207 


\QQ% 


V20 Do vou feel involved with Fullerton Colleoe? ( Missina resonnses* 1 ; .4X of total) 


[for those M new this semester] 


frmuencY 


Yfllid Percent 


1 . Strongly involved 


40 


15.5X 


2. Somewhat involved 


95 


ze.8% 


3. Slightly Involved 


94 


36.451; 


4. Not involved 


29 






258 


looie 


V21 Do vou feel involved with vour Division or Deoartment? (Missina rssDonses«2: 


[for those not new this semester] 


Freouencv 




1. Strongly involved 


56 


21.8» 


2. Somewhat involved 


111 


43.2X 


3. Slightly involved 


71 


27.6JK 


4. Not involved 


19 


7.458 




257 


10058 



V22 Would vou like more involvement with Fullerton College? (Missing responses-IS; 5.858) 
[for those nol new this semester] FrgguenCY Yflltd Pcoffinl 

1. Yes 149 6\A% 

2. No _95 33.958 

244 10058 

V23 Would vou like more invplvcment with vour Div./Dept? (Missing responses* 17; 6.6«) 
[ for those not new this semester] Frequency Valid Percent 

1. Yes 160 66.158 

2. No JZ 319iE. 

242 1 0058 



ERIC 
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V24 What could Fullerton ColleoB or you r Division do to make vour lob as a part-time instructor 
tlfiUSCllNOTE: This was an open-ended question.] 

Qfffiff!<?f?t? Frequency Valid Percent 

A. Satisfied with Fullertpnr^llprifl 57 

• Nothing — everything is fine. [12] 

• I am quite satisfied that all has been done to males me as comfortable as possible. 

• I'm well satisfied. 

• TheydoeverythingthatI need. 

• Not much! Humanaties Division has been fantastic! 

• Oood)obl 

• Nothing. Everyone is helpful whenever needed. 

• The college and my division have been very supportive and helpful. 

• Everything has been good the past 1 5 years. 

• Nothing: my needs are being met. 

• i am pleased the way it is now. 

• They truly do enough. 

• I am happy with this association. 

• My division has done a fine job. 

• Nothing - - they ore very cooperative. 

• The supervision and support provided by the Business Division is outstanding! 
Appreciated very much by me. 

• Remai n as aval labia and as concerned and encouragi ng as they have been. 

• The division has been quite helpful. 

• They do a good job. I feel "at home" here. 

• I am pleased with the department and division support. 

• Job is great. It would be tough to improve. 

• I am satisfied with my division arrangements at present. 

• Everything is working out pretty well. 

• I think the cooperation is excellent, including the Communications Division Secretary. 

• The Home Economics Department has gone far to help me and make me feel welcome. 

• My division is very organized. I know they are there should I need help. 

6fiiDJ!!i!l!l Frequency Valid Percent 

I?. Teaching load 12 5.4^ 

• Hire me full-time. [10] 

• Add to my teaching load. [4] 

• Hire more full-time positions. 

• Al low me to teuch more than 1 0 hours per week ! 

• I like my part-time job. I wish I had more hours and classes. 



CQfflTffgfft^ Frequency Valid Percent 

C. Salary and Benefits la 

• Increase salary and benefits. [5] 

• Provide benefits. [3] 
Award day contracts to part-time faculty or increase extended day pay scsle. 
Pay comparable to daytime. 

Pay us for al l the overtime: for scoring holistic essays, etc. 

• Pro-rota pay. 

• Pay a professional salary. 

• Get me a raise. 

• Benefits, security, sick doys, holideys, seniority, more pay. 

• Explain any fringe benefits available to us. 

FR?r * benefits: retirement, medical , professional time. lib 

V Offer benefits such as infllimnnA Fvah a nrmm rrAm nrnnram u/milH ha hAlnful 
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V24 Whet could Fullerton Colleoe or vour Division do to ma ke vour iob a s a part-time instructor 
iifitm [continued] 

Cowmienta Frequency Valid Percent 

g $tatM99fPyt-TimgFy?MHY Jl 

• Treat part-timers with more respect and invite them to participate, 
t Increase our status with full-time faculty. 

t Due respect as a functioning part of the total FC staff. 

• Include part-time instructors. 

• Be non-demeaning/arrogant toward part-timers. 

• Do I feel Important? Sometimes . . . 

• Do not look at us as part-time instructors. 

• Recognize part-time instructors: list with full-time faculty, provide ID cards, provide 
some t)f)nef1ts, etc. 

• Notice we're here. Part-timers are not a "real part of the school." Look in the directory. 

• My name is not in the personnel directory. 

• I mprcve the status uf part-timers. 

• Validate our contributions to the college and the community. 

• Perhaps make part-time people feel like more of a part of a tea.ii. 

• I love Fullerton College. I graduated here. Make part-time instructors feel like we belong 
and are not just a convenience for them to fill a vacant spot no one else wants. 

• Listen to what I have to say. Nobody asks. I feel uneasy when i hm a comment or 
suggestion. I don't think anybody wants it. 



CffHlWffit? Freouencv Valid Percent 

E. Time Constraints 4 \J% 

• Working a full-time administrative job severly limits what I'm available to do. 

• Doing fine. My lack of time and availability is the obstacle at this point. 

• I t's a tough question. I teach at two other col leges. 

• Fix the gridlock on the freeways! 

CsDuneDls Frequency valid Percent 

F. Facilities and Office space Jl 

• Office space and a phone. [5] 

• Give me an office and regular office hours. [3] 

• Clerical support. [2] 

• Provide additional storage facilities for paperwork. [2] 

• Could use a desk or file space on campus. 

• My class Is scheduled until 1 0:30 p m. and many times I do not leave until 1 1 :30 due to 
cleaning up, etc. During this period from 6 p.m. to 1 1 :30 p.m. I do not have xcess to a 
telephone (only a pay phone downstairs and a half block awery). For safety r easons I would 
like access to a phone quickly! 

• Better facll ities for overhead transoarencies. 

• Stabilize classroom assignments on FC campus. 

• Make available the same computer facilities that are at hand to full-time instructors in a 
general office, possibly. 

• Increase access to technical equipment. 



Comments Frequency Valid Percent 

Q, College Policies and Procedures 5 1.6SB 

• Provide easy parking. 

• Be more precise on paychecks: pay period covers which days and hours worked, which ore 
college and which are Adult Ed. 

ErJc • Make enrollment easier. ^ r-,, 
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V24 What could FuHerton CoU^ or vour Division do to make vour lob as a part-time instructor 
llfiilficz [continued] 

fiOnUUOk ^rmmSL Valtd Percent 

D. Status of Part-Tima Faculty jl 181 

• Treat part-timers with ir.ore respect and invite them to participate. 

• Innreese our status with full-time faculty. 

• Due respect as a functioning part of the total FC staff. 

• Include part-time instructors. 

• Be non-demeaning/arrogant toward part-timers. 

• Do I feel important? Sometimes . . . 

• Do not look at uf. as part-time instructors. 

• RecogniTe port-time instructors: list with full-time faculty, provide ID cards, provide 
some benefits, etc. 

• Notice we're here. Part-timers are not a "real part of the school." Look in the directory. 

• My name is not in the personnel directory. 

• I mprove the status of part-timers. 

• Validate our contributions to the college end the community. 

• l-'erhaps make part-time people feel like more of a part of a team. 

• Move FuUerton College. I graduated here. Make part-time instructors feel like we belong 
and are not just a convenience for them to fill a vacant spot no one else wants. 

• Listen to what I have to say. Nobody asks. I feel uneasy when i have a comment or 
suggestion. I don't think enybod/ wents it. 

CMiiWBiita Frequency Valid Percent 

E. Time Constraints 4 1^ 

• Working a full-time administrative job sever ly limits what I'm available to do. 

• Doing fine. My lack of time and availability is the obstacle at this point 

• It's a tough question. I teech et two other colleges. 

• Fix the gridlock on the freewaysl 

ComnifinjiS ElSamSSl valid Percent 

F. FyjlitiwondOfflff^SPye il SJl. 

• Office space and a phone. [5] 

• Olve me an office and regular office hours. [3] 

• Clerical support. [2] 

• Provide additional storage facilities for peperwork. [ 2] 

• Gould use a desk or file space on campus. 

• My class is scheduled until 1 0:30 p.m. end meny times I do not leave until 11 :30 due to 
cleaning up, etc. During this period from 6 p.m. to 1 1 :30 p.m. I do not have access to a 
telephone (only a pay phone downstairs and a half block away). For safety reasons I would 
like access to a phone quickly! 

• Better facilities for overhead transparencies. 

• Stabilize classroom assignments on FC campus. 

• Make available the same computer facilities that are at hand to full-time instructors in a 
general office, possibly. 

• Increase eccess to technical equipment. 




Comments FreouencY Valid Percent 

0. College Policies and Procedures ^ 1,6^ 

• Provide easy parking. 
Be more precise on paychecks: pff/ period covers which days and hours worked, wliich are 
college and which are Adult Ed 
Make enrollment easier, ^ ^ , 
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V24 What could Fullerton College or vour Division do to make vour iob as a part-time instructor 
MfiCZ (continued] 

0. College Polic ies and Procedures (continued) 

• Start the fall semester in September, not August 1 6. 

• I like my students at FC, but I get very frustrated at the rigid and numerous rules at FC 
and the necessity for two meilboxes to check and wrestle with. I am not happy at my 
current clasroom site being so far from parking. Take the locks off mailboxes! 
Consolidate mailboxes, give me classrooms near the department office, and give me 
parking neer my rooms. 

PonimOTt? Frequency Valid Percent 

H, Division and Department Meetings 14 

• Be invited to department meetings and workshops. [ 2] 

• Meetings with full-time feculty. 

• Have meetings that include part-time faculty. 

• Be made aware of division meetings involving teaching procedures. 

• More meetings after 4 p.m. for other part-time faculty. 

• Regular meetings with part-time faculty. 

• Have evening department meetings/workshops for part-time instructors. 

• Joint meetings with day Instructors. 

• I nvttations to department meetings. 

• Our part-time faculty never meets es e whole. 

• Set up meetings to coordinate subjects. 

• Department meetings should be open to part-timers. 

• This year was the first time I was invited to the luncheon at the beginning of the semester. 
That was nice! 

CWW'P'Iflt^ Freouencv Valid Percent 

1. Curriculum and Planning Inout H 4.5^ 

• Allow us to give more course input. 

• Listen to our input regarding subject matter. 

• Set up a procedure so that those most senior in the department are guaranteed first choice 
on open sections for scheduling. 

J Allow part-time faculty input Into the strategic plan of the department. 

• Let me know how my class fits into the overall curriculum. 

• i nvolve part-time Instructors in department decisions. 

• Don't schedule classes during peak freewjy hours. 

• More class offerings in my subject. 

• A variety of teaching assignments. 

• Let me teach more advanced courses. 

• Getting all teachers to agree on a new lecture book. 

• Wou^d like to know what supplemental materials other faculty use in addition to text. 

• Get class material , student rosters, and other materials at least a week before the class 
begins to prepare and plan. 

• improve/ replace the worn and outdated lab equipment. 



• As 8 minimum it would help to be consulted/considered or at least advised when the night 

or time of the class I've taught for years is changed. 
§ More contact. 



CfiflUDfinla 

J. Communication & InteorBtion 
• More communication. 



[5J 



11 



Valid Percgnl 



ERIC 
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V24 What could Fullerton Colleoe or vour Division do to make your iob as a part-time instructor 
fifillfiCZ [continued] 

J. Communication & Integration (continued) 

• Having been employed at PC as a full-time sabbatical replacement for one semester really 
helped in these areas: involvement with the college and deaprtment. More contact 
(professional and social) with the full-time faculty would be nice. 

• More communication between part-time instructors. 

• More personal contact, input, and feedback. 



(^munfiOlft Freouencv Valid Percent 

K. Teachino conditions 8 2^5^ 

• Provide money for teaching aids. [3] 

• Wb need math motivational material for industry/job-related ari5as. 

• Have all ESL students take an ESL placement test so that placement in classes is more 
effective. 

• Placement of students in classes is a concern. 

• Better prepiared students. 

• screen students for right classes. Mostly I have students from different extremes. 



Comments Frequency Valid Percent 

L. Staff Development n. m 

• Provide mini-courses on subjects listed in question 4 at convenient times, no more than 
2-3 hours in length. (21 

• Have occasional meetings and/or workshops that apply to part-time instructors. 

• Create workshops or meetings for us to exchange ideas and to bond as a group or 
community. 

• Sharing with other instructors. 

• Presentations on particular populations of students. 

• Conduct workshops on a volunteer basis. 

• A booklet with specifics: payroll, parking, holitfe^s, phone numbers, map, etc. 

• When I first started teaching I would have liked some professional feedback. 

• Give evaluations more frequently 

• Eliminate flex hours: add back the additional class meeting. 



V25 How long have vou been teachino part-time at Fullerton College? ( Missing« I ; .358 of total) 





Freouencv 


Valid Percen; 


1. This Is the first semester 


54 




2. One semester 


15 


4.8« 


3. One Year 


44 


14.1« 


4. Two years 


30 


9.6X 


5. Three years 


19 


6.1!? 


6. Four years 


20 


bA% 


7. Five years 


18 


5.8% 


8. Six to Ten years 


50 


16.0« 


9. Eleven to Fifteen years 


34 


10.9« 


10. Over Fifteen years 


Jl 


y.3« 




313 





V26 Do vou teach primarily dav or evening classes? ( Missing resoonsasrS : 1.0) 

fimmsL Yalld Percent 

' Day 69 222% 

2. Evening 227 73.0J8 

r:r^^ 3. Both 
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V27 Do VQU teach in more than one division at Fullerton Colleoe? (Missing«2; .6J? of total) 

ECfiflUeiUai Yaim Percent 

1. Yes 6 l.9!« 

2- No ^ 98. 1)8 

312 ]00% 



V28 What is the sPDrcximate aoe of th e students vou teach? ( Missirin= l ? ; 3.8!? of total) 



1. 


18-22 


Freauencv 


Valid Percent 


16 


5.3!« 


2. 


18-25 


109 


36.13? 


3. 


25-35 


51 


16.9« 


4. 


25-45 


34 


\IZ% 


5. 


18-45 


82 


27.2% 


6. 


Other 


10 


3.3« 






302 


lOOJ? 



V29 How manv hours oer week do vou teach at Fullerton this semester? f MissinnsS- 1 0) 


Hours 


Freouencv 


Valid Percent 


2 hours 


6 


1.95? 


3 hours 


87 


27.7X 


4 hours 


37 




5 hours 


42 


13.4JS 


6 hours 


44 


14.0« 


7 hours 


6 


1.9S« 


8 hours 


36 


11. 5« 


9 hours 


29 


92% 


1 0 hours 


8 


2.S% 


1 1 hours 


5 


\.e% 


1 2 hours 


5 


1.6!< 


14 hours 


1 


.3!? 


1 5 hours 


1 


.3!? 


1 8 hours ( this may not be accurate) 


2 


.6% 


24 hours (this may not be accurate) 


2 


.6% 


nean: 5.71 nedfan: 5.0 Mode: 3.0 


311 


]00% 



V30 How manv different classes do vou teach at Fullerton this semester? (Missing=3; \.0%) 



0)0^ Freauencv Valid Percent 

1 class 201 SAM 

2 classes 80 25.5JI 

3 classes 24 7.65? 

4 classes 4 1.3^ 

5 classes 1 355 

6 classes _j[ 3!8 
Mean: 1.46 Median: 1.0 Mode: 1.0 311 ]00% 
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V3t How many students do vou teach at Fullerton this ^master? (Missing=9; 2.9X of total) 







Yfllld Percent 


1. lew than 20 


37 


12.1!« 


2. 20-29 


81 


2S.S% 


3. 30-39 


58 


19.05? 


4. 40-49 


42 


13.8« 


5. 50-59 


24 


7.93B 


6. 60-69 


15 


4.958 


7. 70-79 


22 


7.25J 


8. 80-69 


9 


5.058 


9. 90-99 


6 


2.05? 


10. 1 00 or more 


11 




( Part-time faculty teach about 1 2 ,000 students. ) 


305 


lOOIC 



V32 Do vou hone to eventually teach full time ? (Missing responses=6; 1.95C of total) 



1. 




Freauencv 


Valid Percent 


No 


135 


43.81? 


2. 


Fullerton College 


104 


33.85? 


3. 


Another 2-year college 


9 


2.95? 


4. 


Another 4-year college 


19 


6.25? 


5. 


Answers 2,3 


18 


5.85? 


6. 


Answers 2,3,4 


17 


5.55? 


7. 


Answers 2,4 


5 


1.65? 


8. 


Answers 3,4 


1 


.35? 






308 


1005? 



Y33 Do you teach a vocational or academic subject? (Missing responses«7; 2.25? of total) 

Frequency Valid Percent 

1. Vocational 124 40.41? 

2. Academic JJ3 59.65? 

307 1005? 



V34 Are vou currently working in the profession in which you teach? (Missino=:7: 2.2^ of total) 



Freouencv Valid Percent 

1. No 59 19.25? 

2. Full-time 151 49.2S5 

3. Part-time 64 20.85? 

4. Free-lance _33 10.75? 

307 1005? 



V34 Are you currently working in the profession in which you teach? ( Missing- 1 ; .85? of total) 

[Vocational faculty only] Eimmx. Valid Percent 

1. No 18 14.65? 

2. Full-time 72 58.51? 

3. Part-time 22 17.95? 

4. Free-lanco JJ_ 8.95? 

121 10015 
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V35 H ave you ever worked in the profession in which vou teach? (Missing- i 3; 4. 1 !? of total) 

t- No 27 9,058 

2. Full-time 220 73, IX 

3. Part-time 35 

4. Free-lance 6,3X 

301 100!? 



V35 Have vou ever workpd in the orofession in which vou tfiach? ( MiRRinn=."^ • 9 4at nf iniai \ 


( Vocational faculty only] 


Ft'eauency 


Yfllld Percent 


1. No 


2 


1.7J« 


2. Full-time 


108 


89.358 


3. Part-time 


5 


4.1)? 


4. Free-lance 


6 


5.051 




121 


\00% 


V36 How lona aoo did vou work in the orofession in which vou teach? (Missina=22S; 71 4SR) 


1 . Never 




Valid Percent 


23 


25.8« 


2. One year 


27 


ZOM 


3. Two years 


4 


4.5X 


4. Three years 


6 


6.7X 


5. Five years 


9 


\0A% 


6. Ten years 


7 


7.9% 


7. More than ten years 


11 


M.6S? 




89 


1005S 


V36 How lona aoo did vou work in the orofession in which vou teach? ( Missino* 1 : 5 6« ) 


(Yoc faculty not currently in profession.] 


Freauencv 


Valid Percent 


1 . Never 


1 


5.951 


2. One year 


3 


17.65? 


3. Two years 


2 


11.85? 


4. Three years 


2 


11.85? 


5, Five years 


2 


11.8% 


6. Ten years 


3 


17.65? 


7. More than ten years 


_4 


?3.55? 




18 


1005? 


V37 For what lenoth did vou work in the orofession in which vnu teach': 


(Missing=25;7,9'?) 




Frequency 


Valid Percent 


1 . Never 


25 


8.75? 


2. One year 


12 


4.25? 


3. Two years 


11 


3.85? 


4. Three years 


12 


A.2% 


5. Five years 


36 


12.55? 


6. Ten years 


50 


17.35? 


7. Fifteen years 


49 


17.05? 


8. Twenty years 


29 


10.05? 


9. Over twenty years 


65 


22.55? 




289 


10035 



erJc 12 
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V37 For what length did vcu work in the profession in which vcu teach? ( Missinq=:6; 4.8!?) 
(Vociitfonal faculty oniy.] Frequency Yallii Percent 



1. 


Never 


3 


2.5« 


2. 


One year 


2 


\.7% 


3. 


Two years 


2 


\.7% 


4. 


Three years 


4 


ZA% 


5. 


Five years 


12 


\0.2% 


6. 


Ten years 


26 


22.0% 


7. 


Fifteen years 


25 


21.2X 


8. 


Twenty years 


12 


10.25? 


9. 


Over twenty years 




27. 1« 






113 


lOOiS 



V38 Do VQU currently teach part-time at another school or colleoe? (MissinQ»4: 1.3S5) 



1. 




Frequency 


Valid Perwnt 


No 


198 


63.9« 


2. 


High School 


7 


2.3« 


3. 


Two-year college 


66 


21.35? 


4. 


Four -year college 


30 


9.75S 


5. 


Both 2 and 4 year colleges 


9 


2.9% 






310 


1005? 



V39 Do VQU currently teach full-time a t another school or college? ( Missina^S: 1.65? of total) 



Frequency Valiil Percent 

1- No 257 83.25? 

2. High School 38 12.35? 

3. Two-year college 3 1.05? 

4. Four-year college JM[ 3.65? 

309 1 005? 



ERIC 
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V40 H ow many hours per week do vou teach at other schools or coi: .oesv i Missirig=:2 ; 

none 157 50.35? 

1 hour 7 2.2% 

2 hours 2 .t% 

3 hours 20 6.4)? 

4 hours 4 1 .35? 

5 hours 2 .658 

6 hours 22 7A% 

7 hours 3 1 .0% 

8 hours 6 l.fjg 

9 hours 1 1 3.551 

10 hours 3 1.05? 
12 hours 12 3.8« 

15 hours 10 3.25? 

16 hours 2 .65? 
18 hours 8 2.65? 

20 hours 4 1.33? 

21 hours 1 .3!? 

22 hours 1 .3<? 

23 hours I .35? 

24 hours 2 .65? 

25 hours 15 4.85? 

26 hours 1 ,3 J? 

29 hours 1 .35? 

30 hours 4 1.35? 

35 hour- 1 .35? 

36 hours 3 ].Q% 

37 hours 2 .61? 
40 hours 6 1.95? 
50 - tours _i .35? 
flBon: 6.88 Median: 0 Mode: 0 3 1 2 1 005? 

V41 How many different classes do vou teach at other schools or collRoes? 

(f1W?W FreauBncv Valid Percent 

i-Jone 159 50.65? 

1 class 47 15.0^ 

2 classes 51 16.2J? 

3 classes 25 Q.Q% 
4classe5 19 6.15? 
5 classes __1^ 4.15? 
Mea.i: 1.16 Median: 0 Mode: 0 314 lOO^ 



1 ' » ; 
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V42 How manv students do vou teach at other schools or mlleoes'? f MiR..?inn= 


I0;3.2!«) 






yilW Purcent 


1. None 


152 


50.05? 


2. 1-19 


7 


2.3X 


3. 20-29 


19 


6.35? 


4. 30-39 


14 


4.6515 


5 40-49 


13 


4.35? 


0. 50-O9 


6 


2.05? 


7. 60-69 


9 


Z.0% 


8. 70-79 


8 


2 6% 


9. 80-89 


9 


3.051 


10. 90-99 


10 


3.35? 


11. 100 or more 


57 






304 


100S5 


V43 Age (Missing response3=4: 1.3^ of total) 


Freoiiency 


Valid Percent 


1. 20-29 


19 


6.15? 


2. 30-39 


93 


30 05? 




123 


39.75? 


A rr A 

4. 50-59 


59 


\9.0% 


C CA ^A 




5-25? 




310 


1005? 


Y^*^ uenper inissingresDonstRj^b; i.dX of total) 


FrtMiuenry 


Valid Percent 


1 . naie 


183 


59.25? 


2. Female 


126 


40,eJ5 




301 


1005? 


V45 HlQhest Decree Earned (Mlsslrio resDon8es-4: 


1.3X of total) 






Fraauencv 


Valid Percent 


1. High School 


14 


4.5« 


2. Associate 


22 


7 IX 


3. Bachelor 


68 


21.95? 


4, Master 


155 


50.05? 


5. Doctorate 




16.55? 




310 


1005? 


V45 Hiohest Deoree Earned ( Missino resDonsfts»4; 


1.358 of total) 




[Academic faculty only.] 


FreouBncv 


Valid Percent 


1 . High School 


0 


05? 


2. Associate 


0 


05? 


3. Bachelor 


22 


12.05? 


4. Master 


120 


65.65? 


S. Doctorate 


41 


22.45? 




124 


1005? 
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APPENQLIX C; 3TA TISTICAI ANAIYSES 

Table 1: Chi Square Analysis [N»259*] 
Involvement Profile: Division Type 



ERIC 



Variable 


Chi Square 


DF 


Significance 


High (residual) Low (residual) 


Y9TalkDiv. Dean 


28.50 


8 


<.001 


Care0r( + 1O.9) Voc/tech(-2.9) 


VI 0 Talk Dept. Chair 


41.59 


3 


<.00001 


Care8r( + 17.7) Bus1ne8s(-1 1.3) 


VII Talk Faculty 


50.52 


8 


<.00001 


Career(+9.3) Business(-20.1) 


VI 3 Like meet faculty 


899 


4 


.06 




VH Guidance FT faculty 


6.57 


4 


.16 




V160ui(iance0iv. Dean 


4.28 


4 


.37 




VI 7 Memos Div. Dean 


5.27 


4 


.26 




V18 Attend meetings 


38.64 


4 


<.00001 


Career(+8.9) Bus1ness(-10.4) 


V20 College Involvement 


9.42 


4 


.051 


Bu8iness(+7.8) M/Sci&Lib/A(-4.4) 


V21 Dlvislonlnvolvemenl 


11.49 


4 


.02 


Career(+6.9) Liberal Arts( -6.0) 


V22V/antmoreinv. Coll. 


7.29 


4 


.12 




V23 Want more inv. Div. 


11.51 


4 


.02 


Liberal Arte (1-8.7) Voc/Tech(-6.5) 


[ntmlmum expected frequency i 5.0. ] 






* Includes all faculty who were not new in the ttemester the survey was taken. 




Table 2: Chi Square Analysis [N»2S9«] 


Involvement Profile: 


'New and Old Part-timers' 


Variable 


Chi Squere 


DF 


Significance 


>10yrs uptotyr 










(residual) (residual) 


V9 Telk Div. Dean 


9.97 


6 


.13 




ViOTalk Dept. Chair 


8.01 


6 


.24 




Vn Talk Faculty 


2.19 


6 


.90 




Y 13 Like meet faculty 


3.58 


3 


.31 




V 14 Guidance FT faculty 


6.73 


3 


.08 




VlGOuidonceDiv. Deon 


5.02 


3 


.17 




V17Memos01v, Dean 


6.23 


3 


.10 




V 18 Attend meetings 


1.84 


3 


.61 




V20 College Involvement 


8.56 


3 


.04 


+ 10.0 +3.9 


V21 Division Involvement 


2.15 


3 


.54 




V22Wont more inv. Coll 


9.36 


3 


.02 


-9.0 +6.0 


V23 Want more inv. Olv. 


14.80 


3 


.002 


-6.7 +10.3 


[Minimum expected frequency i 5.O.] 


127 
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Table 3: Chi Square Analysis lN-259*] 
Involvement Profile: "Hopeful Full-timers' 



Variable 

V9Talk Div. Dean 
V10 Talk Dept. Chair 
VII Talk Faculty 
VI 3 Like meet faculty 
Y 14 Guidance FT faculty 
VIGQuidanceDiv. Dean 
VI 7 Memos Div. Dean 
V 18 Attend meetings 
V20 College Involvement 
V2I Division Involvement 
V22Want more inv. Coll. 
Y23 Want more inv. Div. 



Chi Square 

3.95 
6.65 
4.71 
20.84 
4.55 
5.28 
3.70 
.78 
.008 
.74 
21.74 
23.81 



DF Significance 

2 .14 
2 .04 
2 .09 

.00001 
.03 
.02 
.054 
.37 
.93 
.39 

<.00001 
<.00001 



Hopeful FT (residual) 

+8.8 

+ 17.3 

+8.4 

+8.4 



+ 17.7 
+ 17.9 



(ninlmum expected frequency i 5.O.] 

* Includes all faculty who were not new in the semester the survey was taken. 

Table 4: Chi Square Analysis [N-259»] 
Involvement Profile: "Vocational and Academic" 



Variable 



Chi Square DF Significance 



ERIC 



Vocational Academic 
(residuel) (residual) 



V9Talk Div. Dean 


2.62 2 


.27 






VI 0 Talk Dept. Chair 


1.94 2 


.38 






VI 1 Talk Faculty 


4.15 2 


,13 






V13Like meet faculty 


5.97 1 


.01 


-9.2 


+ 9.2 


V14 Guidance FT faculty 


2.39 1 


.12 






V16 0uidance Div. Dean 


.12 1 


.73 






VI 7 Memos Div. Dean 


4.48 i 


.03 


+5.6 


-^6 


V18 Attend meetings 


8.80 I 


.003 


+8.8 


-8.8 


V20 College Involvement 


2.35 1 


.125 






V21 Division Involvement 


7.52 1 


,006 


+ 10.2 


-10.2 


V22 Want more ir v. Coll. 


5.27 ! 


.02 


-8.6 


+ 8.6 


Y23 Want more inv. Div. 


6.64 1 


.0099 


-9.3 


+ 9.3 


(Minimum expected frequency i 5.0.] 


■1 Of 






* Includes all facoltv who wero not now 


In the amiostor tho survey whs token. 
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Table 5: Chi Square Analysis [N-259»] 
Involvement Profile: Male and Female 



Variable 



Chi Square DF Significance 



Male Female 
(residual) (residual) 



V9 Talk Div. Dean 


.45 2 


.80 


VI 0 Talk Dept. Chair 


.34 2 


.84 


VII Talk Faculty 


.56 2 


.75 


VI 3 Like meet faculty 


2.63 1 


.11 


VI 4Guictenc8 FT faculty' 


,45 t 


.50 


VI 6 Guidance Div. Dean 


.23 1 


.63 


VI 7 Memos Div. Dean 


1.61 t 


.20 


V18 Attend meetings 


.01 1 


.91 


Y20 College Involvement 


6.62 1 


.01 +9.9 -9.9 


V21 Division Involvement 


.70 1 


.40 


V22 Want more inv. Coll. 


1.42 1 


.23 


V23 Want more inv. Div. 


2.69 1 


.10 


(Ninimum expected frequency i 5.O.] 




* Includes all faculty who were not new in the semester the survey wes token. 



Voriablu 



Table 6: Chi Square Analysis [N»259^] 
Involvement Profile: Day and Evening 

Chi Square DF Significance Day Evening 

(residuel) (residual) 



ERIC 



V9 Talk Div. Dean 


5.76 2 


.056 




VlOTalk Dept. Chair 


14.36 2 


.0008 


+ 11.6 -11.6 


VI 1 Talk Faculty 


7.43 2 


.02 


+8.2 -8.2 


V 1 3 Like meet faculty 


.36 1 


.55 




VHOuidanccFTfx-ulty 


.02 1 


.90 




VI 6 Guidance Div. Dean 


.Of 5 1 


.94 




VI 7 Memos Div. Dean 


.05 1 


.83 




V18 Attend meetings 


8.02 1 


.005 


+ 7.1 -7.1 


V20 Col legs Involvement 


2.68 1 


.10 




V21 Division Involvement 


.41 1 


.52 




V22 Want more inv. Coll. 


1.83 1 


.18 




V23 Want more inv. Div. 


1.32 1 


.25 




[Minimum expected frequency 2 5.0.] 


121) 




* Inclvidas all faculty who were not new in the semester the survey was taken. 



Part-Time Faculty 
Appendix C 4 



Table 7: Chi Square Analysis [N-'259«] 
Involvement Profile: 'Moonlighters" 



Variable 


Chi Square OF 


Significance "Moonlighters" 1 


V9Ta1k Olv. Dean 


1.75 2 


.42 


V 10 Talk Dept. Chair 


3.60 2 


.17 


VII Talk Faculty 


4.51 2 


.11 


V 13 Like meet faculty 


2.82 1 


.09 


VH Outdance FT faculty 


.04 1 


.84 


V 16 Outdance Oiv. Dean 


.04 1 


.85 


Y1 7 Memos Div. Dean 


.51 1 


.47 


VI 8 Attend meetings 


.04 1 


.84 


V20 College Involvement 


.44 1 


.51 


Y21 Division Involvement 


2.38 1 


.12 


V22Want moreinv. Coll. 


2.18 1 


.14 


V23Want moreinv. Div. 


1.63 1 


.20 


[ninfmum expected frequency i 5.0. ] 




* IncluilBS all faculty who were not new in the semester the survey was taken. 



Id 

ERIC 





Table 8: Chi Square Analysis [N-259«] 




Involvement Profile: "Full-time Teachers" 


Variable 


Chi Square DF 


Significance 


Full-time Teachi 


V9 Talk Div. Dean 


.60 2 


.74 




V 10 Talk Dept. Chair 


.13 2 


.93 




VII falk Faculty 


1.73 2 


.42 




VHLike meet faculty 


.35 1 


.56 




Y14 Guidance FT faculty 


1.91 1 


.17 




V 1 6 Guidance Div. Dean 


4.59 1 


.03 


-5.6 


V17 Memos Div. Dean 


.13 1 


.72 




V18 Attend meetings 


2.56 1 


.11 




V20 College Involvement 


.24 1 


.62 




Y21 Division Involvement 


.99 1 


.32 




V22Want moreinv. Coll. 


.01 1 


.90 




Y23 Want more inv. Div. 


.12 1 


.72 




[ninfmum expected frequency i 5.0.] 


130 




* Includes all faculty who were not new in the semester the surve^/ was taken. 
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Table 9: Chi Square Analysis (N-259*] 
Involvement Profile: "Freeway Fliers" 



Variable 


Chi Square DF 


Significance 


"Freeway Fliers 


V9 Talk Div. Dean 


2.63 2 


.27 




VI 0 Talk Dept. Chair 


3.11 2 


.21 




VII Talk Faculty 


2.99 2 


.22 




VI 3 Like meet faculty 


3.80 1 


.051 


+ 7.1 


V 14 Outdance FT faculty 


.16 1 


.69 




VI 6 Outdance Div. Dean 


1.26 1 


.26 




VI 7 Memos Div. Dean 


.04 1 


.64 




VI 8 Attend meetings 


.006 1 


.94 




V20 College Involvement 


.80 1 


.37 




V21 Division! nvolvement 


.44 1 


.51 




V22 Want more inv. Coll. 


1.09 1 


.30 




V23 Want more inv. Div. 


1.63 1 


.20 




[ntnlmuin expected frequency i 5.G.] 






* Includes all faculty who were not new in the semester the survey was taken. 



Table 10: Summary Table Chi Square Analysis 
Involvement Profiles 



Characteristic Talk Talk Talk Meet Guide Guide memos meet Inv 



Dean Chair Fee. Fac. FT Fee. Div D. 



Division Tvoe 
Ma h & Science 
Business 

Career + 
Liberal Arts 
Voc/Technical 
New Part-timer 

IMEaLhiiDaer 

Hopeful-FiiH-tlmBr 
Vocational & Academic 
hale & Female 

Day & Evoninq 

laopnllghterg 
rmi-tlfiieTMcters 



D 



+ 

A 



foe. coll. 



Inv. 
div. 



More More 
Inv.C. Inv. 0. 



D 



+ 
A 



+ 
A 
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Table 11: Chi Square Analysis [N»314] 
Professional Profile: Division Type 



Variable 


Chi Square 


OF 


Siynificance High (residual) 


1 nw I rmtifliiAl \ 

\ 1 IRIIUIJtll/ 


Y25 Length teaching PT 


42.11 


12 


.00003 


Bus1ness( + 10.5) 


Liberal Arts( + 12.1) 


vzD uoy or Lvening 








(over lOyrs) 


( 1 yr or lesa) 


41.56 


4 


< 00001 


Business^ + 16 9) 


Career (-12.6) 


V29 Hours teaching 








(evening faculty) 


(evenlno faculty) 


58.'44 


12 


<.00001 


Math/Sci(+7.3) 


Bus1ness( + 18.8) 


Y30 Number of classes 








in iiiui C; liuuro/ 


(up to 3 hours) 


20.45 


4 


.0004 


Career ( + 11.8) 


BusinessC + 112) 


V32 Hope teach full-time 








(2 or more classes) 


( 1 class) 


28.14 


4 


.00001 


Liberal Arts(-f 17.7) 


Bus1ness(-13.7) 


V33 Vocational or Academic 


141 62 


4 


<.U000 1 


voc/ rechk +24.4J 


LlDoTal AilS^-a 1 


V34 Work full-time 


38.03 


4 


<.0000l 


Bus1ness( + 18.2) 


Liberal Art8(-17.4) 


V39 Teach full-time 


18 51 


4 


HA 1 


nain/ocu +{J. i ; 


Busine8s(-5.0) 


V38 Teach part-time 


31.02 


4 


<,00001 


Liberal Arts( + 18.1) 


Business(-9.3) 


V43AgB 


25.20 


8 


.001 


Bus1ness(-f 12.6) 


Career(+7.1) 


V44 Male or Female 








(50 and over) 


(under 40) 


38.03 


4 


<.00001 


Libera! Arts(-fl7.2) 


Business( + 1 1.6) 


V45 Highest degree 








Jemale) 


(male) 


91.68 


8 


<.00001 


Liberal Arts(+6.8) 


Voc/Tech( + 19.2) 










(Ph.D.) 


(B.A. or less) 


[niniroum expected frequency i 5.0.] 









Table 12: Chi Square Analysis [N»314] 
Professional Profile: "New and Old Part-timers' 



ERIC 



Variable 


Chi Square 


DF 


Significance > 10 yrs 


6-10 


V26 Day or Evening 








(res.) 


(res.) 


36.12 


3 


<.00001 


+ 15.1 












(eve.) 




V29 Hours teaching 


19.38 


9 


.02 


+ 8.1 












(i3hrs) 




V30 Number of classes 


.18 


3 


.98 






V32 Hope teach full-tlma 


13.29 


3 


.004 


-3.2 




V33 Vocational or Academic 


5.91 


3 


.116 






V34 Work full-time 


19.12 


3 


.0003 




+9.8 


V39 Teach full-time 


11.76 


3 


.008 


+ 4.? 




V38 Teach part-time 


13.45 


3 


.004 




-9.2 


V43A9e 


40.86 


6 


<.00001 


+ 15.0 












(i50) 




V44 Male or Female 


H.89 


3 


.002 


+ 10.6 












(male) 




V45 Highest degree 


1.94 


6 


.92 






[Minimum expected frequency i 8.O.] 









2-5 
(res.) 



+ 10.3 
(>7hrs) 



+8.1 



i;l yr 
(res) 

+ 17.9 
(day) 



+ 14.4 

-15.8 
-8.6 



+ 12.4 
(<40) 
+ 12.0 
(lemale) 
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Table 13: Chi Square Analysis [N"314] 




Professional Profile: "Hopeful Full-timers" 


Variable 


Chi Square DF 


Significance 


"Hopeful Full-time" 


V25 Length teaching PT 


13.29 3 


.004 


+ 144 (up to 1 year) 


V26 Day or Evening 


14.30 1 


.0002 


+ 14.6 (day) 


V29 Hours teaching 


16.11 3 


.001 


+ 13.1 (over 7 hrs) 


Y30 Numtwr of clesaes 


4.21 2 


.12 




V33 Vocational or Academic 18.96 1 


.00001 


+ 18.'* (academic) 


V34Worl( full-time 


27.34 1 


<.00001 


-22.6 


V39 Teach full-time 


.33 1 


.56 




V38 Teach part-time 


25.29 1 


<.00001 


+20.9 


V43Age 


11.86 2 


.003 


+ 2.9 (under 40) 


V44 Male or Female 


15.26 1 


.00009 


+ 16.6 (female) 


Y45 Highest degree 


23.02 2 


.00001 


+ 13.3(M.A.) 


[Minimuin expected frequency i 5.G ] 







Table 14: Chi Square Analysis [N=3 14] 
Professional Profile: Vocational and Academic 



Yorioble 


Chi Square 


DF 


Significance Voc. (residual) 


Acad, (residuol) 


Y25 Length teaching PT 


5.91 


3 


.12 






V26 Day or Evening 


5.70 


1 


.02 


+9.1 (evening) 


*9.1(day) 


Y29 Hours teaching 


5.80 


3 


.12 






Y30 Number of classes 


8.04 


2 


.02 


+6.9 (3 or more) 


+5.1 (2 classes) 


Y32 Hope teach full-time 


18.96 


1 


.00001 


-18.4 


+ 18.4 


Y34 Work full-time 


7.02 


1 


.008 


+ 11.3 


-11.3 


Y39 Teach full-time 


2.06 


1 


.15 






Y38 Teach part-ame 


15.27 


1 


.00009 


-16.1 


+ 16.1 


Y43Age 


.69 


2 


.71 






Y44 Male or Female 


5.16 


1 


.02 


+9.5 (male) 


+ 9.5 (female) 


Y45 Highest degree 


94.34 


2 


<.00001 


+39.2 (BA/less) 


+??^.8(M.A.) 


[Minimum expected frequency l 5.0.] 
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Table 15: Chi Square Analysis [N«314J 
Professional Profile: Male and Female 



Variable 


Chi Square 


DF 


Significance Female (residual) 


Ma1e( residual) 


V25 Length teaching PT 


14.89 


3 


.002 


+ 12.0 (up to 1 yr) 


+ 10.6 (over lOyrs) 


Y26 Day or Evening 


10.62 


1 


.001 


+ 12.5 (day) 


+ 12.5 (eve.) 


V29 Hours teaching 


7.20 


3 


.07 






V30 Number of cloaaes 


1.86 


2 


.39 






V32 Hope teach full-time 


15.26 


1 


.00009 


+ 16.6 


-16.6 


V33 Vocational or Academic 


5.16 




.02 


+9.5 (acad.) 


+9.5 (voc.) 


V34Worlc full-time 


24.03 




<.00001 


-21.0 


+21.0 


V39 Teach full-time 


2.08 




.15 






V38 Teach part-time 


10.32 




.001 


+ 13.3 


-13.3 


V43AgB 


1.67 


2 


.43 






745 Highest degree 


15.17 


2 


.0005 


+ 16.7 (M.A.) 


+ 10.3 (B.A.) 


[Ninimuin expected frequency i 5.O.] 









Table 16: Chi Square Analysis [N==314] 
Professional Profile: Day and Evening 



Variable 


Chi Square 


DF 


Significance 


Day (residual) 


Eve. (residual) 


V25 Length teaching PT 


36.12 


3 


<.00001 


+ 17.9 (up to lyr) 


+ 15.1 (over lOyrs) 


V29 Hours teaching 


21.97 


3 


.00007 


+ 13.6 (over 7 hrs) 


+ 10.7 (up to 3 hrs) 


V30 Numt)er of classes 


11.12 


2 


.004 


+3.3 (3 or more) 


+ 12.3(1 class) 


V32 Hope teach full-time 


14.30 




.0001 


+ 14.6 


-14.6 


V33 Vocational or Academic 


5.70 




.02 


+9.1 (Acad.) 


+9.1 (Voc.) 


V34 Work full-time 


18.14 




.00002 


-16.5 


+ 16,5 


V39 Teach full-time 


8.05 




.005 


-7.3 


+7.3 


V36 Teach part-time 


8.17 




.004 


+ 10.7 


-10.7 


V43Age 


8.24 


2 


.02 


+9.7 (under 40) 


+7.5(50 and aver) 


V44 Male or Female 


10.62 


1 


.001 


+ 12.5 (femele) 


+ 12.5 (male/ 


Y45 highest degree 


1.79 


2 


.41 







[Niniffium expected frequency i S.OJ 

ERIC 
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Taible 17: Chi Square Analysis [N-314] 
Professional Profile: "Moonlighters" 



Variable 


Chi Square 


DF 


Significance 


"Mo nlighters^C residual ) 


V25 Length teaching PT 


19.12 


3 


.0003 


+9.8 (6-lOyrs) 


V26 Day or Evening 


18.14 


1 


.00002 


+ 16.5 (Evening) 


V29 Hours teaching 


22.88 


3 


.00004 


+ 15.0(upto3hrs) 


V30 Umber of classes 


4.51 


2 


.10 




V32 Hope teach full-time 


27.34 


1 


<.00001 


-22.6 


V33 Vocational or Academic 


7.03 


1 


.008 


+ 11.3 (Vocational) 


V39 Teach full-time 


5.30 


1 


.02 


+6.6 


V38 Teach part-time 


27.17 


1 


<.00001 


-21.8 


y43Age 


.92 


2 


.63 




V44 Male or Female 


24.03 


1 


<.00001 


+21.0 (male) 


V45 Highest degree 


26.46 


2 


<.00001 


+ 18.3 (B.A.) 


[ Minimum expected frequency i 5.0.1 







Table 18: Chi Square Analysis [N=3M] 
Professional Profile: "Full-time Teachers" 



Variable 


Chi Square 


DF 


Significance Full-time Teachers (residual) 


V25 Length teaching PT 


11.77 


3 


.008 


+4.2 (over lOyrs) 


V26 Day or Evening 


8.05 


1 


.005 


+7.3 (evening) 


V29 Hours teaching 


4.25 


3 


.24 




V30 Number of classes 


.01 




.90 




V32 Hope teach full-time 


.33 




.56 




V33 Vocational or Academic 


2.06 




.15 




V34 V^/ork full-time 


5.50 




.02 


+6.6 


V38 Teach part-time 


15.14 




.0001 


-10.4 


V43Age 


4.16 


2 


.12 




V44 Male or Female 


2.08 


1 


.15 




V45 Highest degree 


6.27 


2 


.04 


+ 7.0(M.A.) 


[Minimum expected frequency i 5.0. ] 









1 'J 
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Table t9: Chi Squart Analysis ^"314] 
Professional Profile: "Freeway Fliers" 



Variable 


Chi Square 


DF 


Significance 


"Freeway F1iers*( residual) 


V25 Length teaching PT 


13.45 


3 


.004 


+8.1(2-5yrs) 


Y26 Day or Evening 


8.17 


1 


.004 


+ 10.7 (Day) 


V29 Hours teaching 


6.24 


3 


.10 




Y30 Number of clasaea 


.86 


1 


.35 




Y32 Hope teach full-time 


25.29 


1 


<.00001 


+20.9 


Y33 Yocational or Academic 


15.27 




.00009 


+ 16.1 (Academic) 


Y34V/orl( full-time 


27.17 




<.00001 


-21.8 


Y39 Teach full-time 


15.14 




.0001 


-10.4 


Y43Ag8 


2.64 


2 


.27 




Y44MaleGr Female 


10.32 


1 


.001 


+ 13.3 (female) 


Y45 Highest degree 


17.42 


2 


.0002 


+ 17.0 (M.A.) 


[Minimufo expected frequency 5.O.] 







Table 20: Summary Table Chi Square Analysis 
Professional Profiles 



Characteristic 


Long 


Day/ Hrs 


No. Hope Voc/ Woric Teach Teach Age 


M/F 


Degr 




Teach 


Eve Teach 


Class FT 


Acad. FT 


FT 


PT 






Division Tvoe 






















Math & Science 




+ 


















Business 


+ 


Eve - 






+ 


Ma 




+ 


M 




Career 




Day 


+ 
















Liberal Arts 








Acad. 






♦ 




F 


+ 


Yoc/Technical 








Voc 














New Part-timer 




Day + 


+ 








+ 




F 




Old Part-timer 




Eve - 






+ 


+ 




+ 


M 




Hpp?fyl-FT 




Day + 




Acad. 






+ 




F 


M.A. 


yoc.&Acad. 




A- Day 


V+ A+ 




V+ 




A+ 




A-F 


A+ 


IjfllfiMsmlfi 


11+ 


M-Eve 


F+ 


F-Ac. 


n+ 




F+ 






F+ 


Day & Evening 


D+ 


D+ 


D+ D+ 


D-Ac. 


E+ 


E+ 


D+ 


E+ 


D-F 




Moonlighters 


+ 


Eve - 




Voc 




+ 






M 




FT Teachers 


+ 


Eve 
















MA 






Eve 


+ 


Acad. 










F 


M.A. 
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Table 21: Chi Square Analysis [N»256^] 
Involvement in Division and in College 

V21 Involvement In Diviaion 



Y20 Involve ment In 



Pplliwe 


1. Involved 


2. Not Involved 


1. Involved 


126 


8 




EF«86.9 


EF^47.1 




Res1dua1-39. 1 


Residual* -39.1 


2. Not Involved 


40 


82 




EF«79.1 


EF=42.9 




Residual- -39.1 


Res1dU8l-39. 1 


Column Total 


166 


90 




64.8S 


35.25? 



Row Totals 

134 

52.3X 



122 



256 

ioo;s 



Chi-Square: 105.07 Degrees of Freedom: 1 Significance: <.00001 
^Includes all faculty who were not new in the semester the survey was taken. 



Table 22: Chi Square Analysis [N-24l«] 
Desire for More Involvement in Division and College 



Y25 More Involvement In Dlviaing 



Y22 M ore involvement 



in Coileoe 


1. Yes 


2. No 


1. Yes 


140 


6 




EF=96.3 


EF=:49.7 




Residual=43.7 


Residual* -43.7 


2. No 


19 


76 




EF=62.7 


EF*32.3 




Residual* -43.7 


Res1dual*43.7 


Column Totals 


159 


82 




66.0% 


34.0X 



Row Totals 

146 

60.6« 



95 

39.4J? 



24 f 

100» 



Cht-Square: 147.66 Degrees of Freedom: I Significance: <.00001 

'Includes all faculty who were not new in the semester the survey was taken. 



ERIC 
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Ta»)le 25: m Square Analysis [N»226«] 
Desire to Meet Faculty and Desire for More Involvement in College 





V22 More lnvolveiii.«$iit in Colleoe 




VfK Moot PA<%iil«tj 

i_L3 new raGuiiv 


1 . TBS 


£. NO 


Row Totals 


I.Yes 


99 


20 


119 




Er«73 2 


EF=45.8 


52.755 




Residual- 25.8 


Residual =* -25.8 




2. No 


40 


67 


107 




EF=65.8 


EF:^41.2 


47.3« 




Residual- -25.8 


Residuals 25.8 




Column Totals 


139 


87 


226 




6I.5« 


38.5» 


1005? 



Chi-Square: 49.94 Degrees of FreMlom: I .*>iQniricance: <.00001 

'Includes all faculty who were not new in the semester the survey was token. 



Table 26: Chi Square Analysis [N"224»] 
Desire to Meet Faculty and Desire for More Involvemeeit in Division 



^23 More In volvement in DIvlafon 



VISMeetFacultw 


1. Yes 


2. No 


Row Totals 


I.Yes 


99 


17 


116 




EF«77.7 


EF-38.3 


51.8Jg 




Residuals 21.3 


Residuals -21.3 




2. No 


51 


57 


108 




EF-72.3 


EF-35.7 


48.2X 




Residuals -21.3 


Residuals 2 1.3 




CJolumn Totals 


150 


74 


224 




67.0% 


33.0JS 


100« 



Chi-Square: 36.74 Degi ees of Freedom: 1 Significance: <.00001 

'includes all faculty who were not new in the semester the survey was taken. 



1 ^ 
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Table 27: Chi Square Analysis [N-259*] 
Guidance from Division Dean witti involvement 



Variable 


Clii Square 


DF 


Sir lificance 


Received 6uidanc8( residual) 


V9 Talk Div. Dean 


7.13 


2 


.03 


+5.6 


VIOTalk Dept. chair 


4.03 


2 


.13 




VII Talk Faculty 


1.11 


2 


.57 




V 13 Like meet faculty 


2.78 




.10 




VH Guidance FT faculty 


30.67 




<.00001 


+20.1 


V 1 7 Memos Div. Dean 


1.95 




.16 




V 18 Attend meetings 


2.87 




.09 




V20 College Involvement 


15.44 




.00009 


+ 14.4 


V21 Division Involvement 


15.11 




.0001 


+ 13.6 


V22Want moreinv. Coll 


3.60 




.06 




V23 Want more inv. Div. 


2.63 




.10 





[Minimum expected frequency i 5.0.1 

* Includes all faculty wiio were not new in the semester the survey was taken. 
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Table 28: Discriminant Analysis [N<*198^] 
Involvement Profile by Division Type 



Prior CtirroGtly Prsdicted 
Probability eroup Henbers 

13X n.ix 

27% 75.5JJ 
16X 46.9JK 
27% 47.251 
17X 51.5X 
cases correctly classif led. 

Structure Mmtriit; Pnolii Within-.flriH^fty Cj'-r elations haiwaBn 
Discriimnatimi Variaiilia and Canoaical Discrirolitant Functions 

Function 3 

.07 
-.18 
.27 
.61 
-.33 
-.15 
-.05 
-.32 
-.36 
-.40 
.41 
.44 

Canonical Discriminant F unctions Evaluatod at ernun Mnana 



Division Type Function I Function 2 Function 3 

1. Math & Science -.37 .22 -.29 

2. Business .91 .07 .36 

3. Career -.76 -.77 .27 

4. UbcrolArta .27 -.09 -.51 

5. Voc/Tech -.96 .61 .23 

Canonical Discriminant Functions 

Valuos Function 1 Function 2 Function 3 

Eigenvalue .55 .17 .14 

Percp4it of Parlance 62.40 19.51 15.94 

Cooonicol Correlation .60 .38 .35 

Wllks* LamtHfa .47 .73 .86 

Chl-squared 141.42 58.49 28.'/4 

Degrees of Freedom 48 33 20 

Stgnificonce <.0001 .0041 .09 



Division 

1. Math & Science 

2. Business 

3. Career 

4. Liberal Arts 

5. Voc/Tech 
S0.51X Of grouped 



Variables 


Function 1 


Function 2 


V9 


Talk Oiv. Dean 


-.06 


.65 


V10 


Talk Dept. Chair 


.27 


,67 


V!1 


Talk to Faculty 


.62 


.08 


Y13 


Like Meet Faculty 


-.11 


.15 


Vt4 


Guidance FT Faculty 


.25 


.05 


V16 


Guidance Div. Dean 


-.12 


.17 


VI7 


Memos DIv.Deen 


.20 


-.13 


Vt8 


Attend Div. Meetings 


.51 


.18 


V20 


Involved College 


-.11 


.27 


V21 


Involved Div. 


-.007 


.38 


V22 


Want more Inv. Coll 


-.09 


.20 


V23 


Want more Inv Div. 


-.06 


.44 



ERIC 



* Includas all faculty who wore not new in the seaiester the survey wes taken. 

Of 2B9 (HMW, 61 hod ot looot ono mi9p\ff^ jdlMrfm«n«tin« wfalilo. 
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Table 29: Multiple Regression Analysis** (N«259*l 
Involvement Profile: "New and Old Part-Timers"*** 

Variable Beta T Probability 

V23 Went more Inv. Division -.26 -4.43 <.00001 

Y10 Talk Dept. Chair -.15 -2.54 .0118 

R=.30 R square»:.09 Pairwise N» 223 

* Includes ell feculty wbo were not new in the semester the survey wes token. 
**L8st step, stepwise regression. 

«««Old part-timers results in table: those who have been teaching over 5 years. 



Table 30: Multiple Regression Analysis** (N=259*l 
involvement Profile: "Hopeful Full-timers" 



Variable 


Beta 


T 


Probability 


V23 Want more inv. Oiv, 


.23 


3.71 


.0003 


Vt3 Like meet faculty 


.21 


3.43 


.0007 


Y10 Talk Dept. Chair 


.17 


2.95 


.0035 


VI 7 Memos Div. Dean 


.12 


2.03 


.0429 




R squeres. 1 7 


Pairwise N= 223 



* Includes all faculty who were not new in the semester the survey was taken. 
**La8t step, stepwise regression. 



Table 31: Multiple Regression Analysis** [N»259*] 
Involvement Profile: "Vocational and Academic"*** 



VeriabVe 

V21 Division Involvement 
V23 Want more inv. Div. 
V 1 8 Attend Division Meetings 
R=.29 



Beta 

.17 
-.17 
.13 

R square-.09 



T 

2.61 
-2.76 
2.02 



Probability 

.0097 
.0062 
.0446 



Pairwise N» 223 



* Includes ell feculty who were not new in tha semester the survey wes taken. 
^^Last step, stepwise regression. 
*** Vocational faculty results in table. 



ERIC 
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Part-Time Faculty 
Appendix C 1 7 



Table 32: Multiple Regression Analysis** [N-259*] 
Involvement Profile: Day and Evening*** 
Variable Beta T Probability 

VIO Talk Dept. Chair -.18 -2.86 .0046 

Yt8 Attend Division Meetings ~.h -2.32 .0209 

R*-25 R square»:.06 Pairwisa 223 

* Includes all faculty who were not new in the aemester the survey was token. 
**La8t step, stepwise regression. 
»»» Evening faculty results in table. 



Table 33: Multiple Regression Analysis** [N=»259*] 
Involvement Profile: "Moonlighters' 
Variable Beta T Probability 

V 11 Talk Faculty -.12 -1.99 .0471 

i 2 R square».02 Pairw ise M= 223 

* Includes all faculty who were not new in the semester the survey was taken. 
**Last step, stepwise regression. 



Table 34: Multiple Regression Analysis** [N"259*] 
Involvement Profile: "Full-time Teachers" 

Variable Beta T Probability 

V16 Guidance Division Dean -.13 -2.18 .0303 

1 3 R squore-.02 Pairwise N« 223 

» Includes all faculty who we> e not new in the semester the survey was taken. 
*»La8t step, stepwise regression. 



U2 
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Table 35: Oisi:r^m1nant Analysis [N-283^] 
Professional Profile by Division Type 



DWtslon 


Prior 


Correctly Predicted 


1. Math & Science 


Probobility 


6roup Members 


13X 


52.8X 


2. Business 


27% 




3. Career 


20% 


31.0JJ 


4. LilwralArts 


26% 


84.9X 


5. Ya/Tech 


H« 


64. IX 


63.131 of grouped c« 


IMS Gorroctly classif iod. 



3truciure Matrix: Pooled Wlthin-erouos Correlotlons betwetwi 
S)1scrimtitetiiHi Variables and Canonical Discriminant FuncUnna 



Variables Function 1 Function 2 Function 3 

"Academics' "Moonliobters' 'FT Teachers' 



V25 Length of Teaching -.22 .38 .19 

V26 Day or Evening -.19 .58 .17 

V29 Hours per week FC .13 -.51 .56 

V30 Different classes FC -.03 -.41 .19 

V32 Hope full-time .25 -.27 -.03 

Y33 Vocational /Academic .87 .33 .13 

V34 Work in Profession -.26 .47 .02 

V39 Teach full-time .08 .07 .52 

V38 Teach part-time .25 -.21 -.27 

V43 Age -.11 .37 -.06 

V44 Oender .26 -.41 -.33 

V45 Highest degree earned .45 .19 -.36 

Canonical Discriminant Functions Evaluated at eroun M eans 

Division Type Function 1 Function 2 Function 3 

'Academics' 'Moonlighters'* "FT Teachers' 

1. Math «t Science .75 .38 .97 

2. Business -.56 .75 -.32 

3. Career -.25 -.76 -.20 

4. LiberalAits 1.39 -.16 -.17 

5. Yoc/Tecfi -1.81 -.39 .36 

CwiPfilCTl Piygrlminwit Fwnctiong 

Values Function I Function 2 Function 3 

'Academics'' 'Moonlighters" 'FT Teachers' 

Eigenvalue 1.14 .33 .19 

Percent of Variance 68.08 19.48 11.08 

Canonical Correlation .73 .50 .40 

Wilks' LsmtKla .29 .62 .82 

Chi-scFjarod 337.83 129.86 ^2.68 

Degrees of Freedom -18 33 20 

Significance <.0001 <.0001 .0001 



o 143 

ERIC * Of 3 1 4 oases, 3 1 had at least one missing discriminating variable. 
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Table 36: Multiple Regression Analysis^^ (N»314] 
Professional Profile: "New and Old Part-timers"*** 



Variable 


Beta 


T 


Probabi!itv 


V26 Day or Evening (evening-positive) 


.27 


5.20 


<.00O1 


V43 Age 


.29 


6.03 


<.0001 


V44 Male or Female (female=positive) 


-.13 


-2.66 


.0082 


V30 Number of closaea 


.16 


3.28 


.0011 


Y34 Work full-time 


.14 


2.67 


.0080 


V39 Teach full-time 


.10 


2.00 


.0460 


R«.54 R square-. 30 


Pairwise N= 302 



**Last step, stepwise regression. 

***01d part-timers results in table: those who have been teaching more than 5 ysars. 



Table 37: Multiple Regression Analysis** [N=^314l 
Professional Profile: "Hopeful Full-timers" 



Variable 


Beta 


T 


Probability 


V34 Work full-time 


-.14 


-2.46 


.0143 


V38 Tepch part-time 


.18 


3.39 


.0008 


V45 Highest degree 


.21 


4.02 


.0001 


V29 Hours teaching 


.17 


3.19 


.0016 


Y25 Length teaching part-time 


-.13 


-2.55 


.0111 


R».46 


R square=.21 


Pairwise N- 302 



Last step, stepwise regression. 



ERIC 



Table 38: Multiple Regression Analysis** [N»314] 
Professional Profile: "Vocational and Academic"*** 



Variable 

V45 Highest (tegrec 
V38 Teach part-time 
V39 Teach full-time 
R«.52 



Beta 

-.45 
-.19 
-11 

R 8quare«.27 



**La8t step, stepwise regression. 
Vocational faculty results In table. 



T Probability 

-9.27 <.000l 
-3.86 .0001 
-2^.^ .0226 
Pairwise N=» 302 
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Table 39: Multiple Regression Analysis^^ [N=314] 
Professional Profile: Male and Female*** 



Variable 

V34 Work full-time 
V25 Length teaching part-time 
V32 Hope teach full-time 
R».35 



Beta 

-.20 
-.16 
.13 



R square^. I Z 

**La8t step, stepwise regression. 
»•* Female faculty results in table. 



T Prnbability 

-3.53 .0005 
-2.97 .0032 
2.24 .0260 
Pairwise N= 302 



Table 40: Multiple Regression Analysis** [N^314] 
Professional Profile: Day and Evening*** 



Variable 

V25 Length teaching part-time 
V29 Hours of teaching 
Y34 Work full-time 



Beta 

.32 
-.21 
.11 



R=.44 Rsquare»J9 
**Last step, stepwise regression. 
Evening faculty results in table. 



T Probability 

6.03 <.0001 
-3.89 .0001 

2.04 .0421 
Pairwise N= 302 



Table 41: Multiple Regression Analysis** [N»314] 
Professional Profile: "Moonlighters" 



Veriable Beta 

V32 Hope teach full-time -.14 

V38 Teach part-time -.19 

V44 Male or FemQle( positive-female; -.16 

Y29 Hours of teaching -.18 

V25 Length teaching part-time .13 
R«.47 R 3quare».22 
**Last step, stepwise regression. 



T 

-2.57 
-3.50 
-2.92 
-3.47 
2.54 



Probability 

.0105 
.0005 
.0037 
.0006 
.0115 



Pairwise N» 302 



14U 
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Table 42: Multiple Regression Analysis** [N=3M] 
Professional Profile: "Full-time Teachers" 



Variable 


Beta 


T 


Probability 


V38 Teach part-time 


-.22 


-3.85 


.0001 


Y25 Length teaching part-time 


.18 


3.28 


.0012 


Y33 Vocational or Academtc(poslt1ve«Ac.) 


.14 


2.61 


.0095 



R«-31 R8quarea.09 Pairwiso N» 302 

**Last step, stepwise regression. 



Table 43: Multiple Regression Analysis** [N»3I4] 

Professional Profile: "Freeway Fliers"*** 

^w*"*»le Beta T Probability 

Y34 Work full-time -.19 -3.50 .0005 

Y32 Hope teach full-time .18 3.29 .0011 

V39 Teach full-time -.19 -3.74 .0002 

V33 Yocbtional or Academic .16 3.08 .0023 

R»-43 R square^. 1 « Pairwise N= 302 

**La8t step, stepwise regression. 
***01d part- timers results in table. 



Table 44: Multiple Regression Analysis** (N=259*] 
Involvement in College predicted with Involvement Variables 



Variable 


Beta 


T 


Probability 


V16 OuidanceDiv. Dean 


.20 


3.39 


.0008 


Y18 AttcrJ meetings 


.15 


2.54 


.0114 


Y9 Talk Div. Dean 


.15 


2.51 


.0006 


R-.33 


R square"*. 1 1 


Pairwise N« 223 



^Includes all faculty who were not new In the semester the survey was taicen. 
^Hast step, stepwise regression. 

146 



Part-Time Faculty 
Appendix C 22 



Table 45: Multiple Regression Analysis^ [N^25g«] 
Involvement in Division predicted with Involvement Variables 



Variable 


Beta 


T 


Probability 


Y18 Attend meetings 


.20 


3.46 


.0006 


VI 6 Guidance Div. Dean 


.20 


3.32 


.0011 


V9 Talk Div. Dean 


.M 


2.36 


.0190 


R«.35 


R square-. 1 3 


Pairwise N= 223 



*inc1udes all faculty who were not new in the semester the survey was taken. 
**Last step, stepwise regression. 



Table 46: Multiple Regression Analysis^ [N»259^] 
Desire More Involvement in College predicted with involvement Variables 

Variable Beta T Probability 

Y13 Like meet faculty .44 8.00 <.0001 

V 1 4 Guidance from FT faculty . 1 4 2.59 .0 1 02 

R-.-*6 Rsquare*-.21 Pairwise N- 223 

'Includes all faculty who were not new in the seniv'tster the survey was taken. 
**La3t step, stepwise regression. 



Table 47: Multiple Regression Analysis^ (N='259»] 
Desire More Involvement in Division predicted with Involvement Variables 

Variable Beta T Probability 

VI 3 Like meet faculty .38 6.51 <.0001 

R«-.38 R square-. 1 4 Pairwise N- 223 

'Includes all faculty who were not new In the semester the survey was taken. 
**Last step, stepwise regression. 



Table 48: Multiple Regression Analysis** [N=259*] 
Teaching Hours predicted with Involvement Variables 



Variable 


Beta 


T 


Probability 


VI 1 Talk Faculty 


.28 


4.86 


<.0001 


Y23 Wont more inv. Div. 


.18 


3.08 


.0023 


VI 8 Attend meetings 


.17 


2.86 


.0046 


R-.38 


R square**. 1 4 


Pairwise N- 223 



o ^includes all faculty who were not near in the semester the survey was taken. 
^ **L8it step, stepwise regression. t An 
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Table 49: Multiple Regression Analysis** [N«314) 
Teaching Hours predicted with Professional Profile Variables 

Vnrieble 

V34 Work full-time 



V26 Day or Evening ( Evening=positive) 
V32 Hope teach full-time 
Y45 Highest degree 
R=.37 R square'^. 1 4 

**L«jt step, stepwise rogression. 



Beta 

-.19 
-.19 
.16 
-.11 



T 

-3.29 
-3.37 
2.74 
-2.10 



Probability 

.0011 
.0008 
.0065 
.0365 



Palrwise N= 302 



¥32 Hope FT 
Group 1 : No 
Oroup 2: Yes 



Table 50: T-Test [N«305) 
Teaching Hours of "Hopeful Full-timers" 



Cases 

134 

171 



(Pooled Variance Estimate) 
Mean St Dev. T Value df 2-tai1 probability 



2.13 1.13 



2.67 1.19 



-4.04 



303 



<.001 



V33 Voc/Academfc 
Group 1 : Vocational 
Group 2: Academic 



Table 51: T-Test IN«3051 
Teaching Hours of Vocational and Academic 



Cases 

124 
181 



(Pooled Variance Estimate) 
Mean St. Dev. T Value df 2-tail probability 



2.32 



2.52 



1.20 



19 



-1.45 



303 



.147 



ERIC 



V44 Male/Female 



Group 1 : Male 
Group 2: Female 



Table 52: T-Test [N-3071 
Teaching Hours of Male and Female 



Cases 

182 
125 



Mean 

2.29 
2.63 



(Pooled Variance Estimate) 
St. Dev. T Value df 2-t8il probability 



1.19 
1.18 
14b 



•2.44 



305 



.015 
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V26 Day/Evening 
6roup 1 : Day 
Group 2: Evening 



Table 53: T-Test [N-JOQj 
Teaching Incurs of Day and Evening 



Cases 

82 

227 



(Pooled Variance Estimate) 
Mean St. Dev. T Value df 2 -tail probability 



2.94 1.15 



2.24 1.16 



4.69 



307 



<.001 



V34 Moonlighters 
Group I : No 
Group 2: Yes 



Table 54: T-Test [N=305| 
Teaching Hours of "Moonlighters' 



Cflscs 

156 
149 



(Pooled Variance Estimate) 
Mean St. Dev. T Value df 2-taiI probability 



2.75 1.16 



2.12 1.14 



4.77 



303 



<.001 



V39 FT Teachers 
Group I : No 
Group 2: Yes 



Table 55: T-Test [N=3071 
Teaching Hours of "Full-time Teachers" 



Cases 

270 
37 



(Pooled Variance Estimate) 
Mean St. Dev. T Value df 2-tail probability 



2.41 



2.51 



1.21 



1.10 



-.49 



305 



.626 



Table 56: T-Test [N=3I01 
Teaching Hours of "New and Old Part-Timers" 

(Pooled Variance Estimate) 
V25 Length Teaching Cases Mean St. Dev. T Value df 2-toil probability 

Group 1: New-5yrs 199 2.54 1.18 2.20 308 .029 

Group 2: 6-154^ yrs 111 2.23 1.21 



ERJC 140 
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V38 Fwy Fliers 
6roup t : No 
eroup 2: Yes 



Tables?: T-Test [N=308l 
Teaching Hours of "Freeway Fliers' 



Cosiss 

196 
tl2 



(Pooled Yoriance Estimate) 
Mean St. Dev. T Value df 2-tai I probability 



2.34 1.18 



2.60 



-1.82 



306 



.19 



.069 



Y20 College Inv. 
Group 1 : Yes 
Group 2: No 



Table 58: T-Test [N- 1 55*1 
Teaching Hours and College Involvement 



Cases 

135 
120 



Mean 

2.44 



(Pooled Varience Estimate) 
St. Dev. T Value df 2-tall probability 



1.23 



-.31 



253 



.757 



2.49 1.19 



* Includes all faculty who were not new in the semester the survsy was taken. 



Table 59: T-Test [N-254*l 
Teaching Hours and Division Involvement 

(Pooled Variance Estimate) 
Y21 Division Inv. Cases ^1ean St. Dev. T Value df 2-tail probability 

Group 1: Yes 166 2.43 1.22 -.59 252 .555 

Group 2: No 88 2.52 1.21 

* Includes all faculty who were not new in the semester the survey was taken. 



Table 60: T-Test [N-241*l 
Teaching Hours and Desire More Involvement in College 

( Pooled Variance Estimate) 
V22 Hore Inv. College Cases Mean St. Dev. T Value df 2-tail probability 

Group I: Yes 147 2.60 1.21 1.54 239 .125 

Group 2: No 94 2.35 1.23 

* Includes all faculty who were not new in the semester the survey was taken. 
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Teaching Hours and Desire More Involvement in Division 

(Pooled Variance Estimate) 
V23 nore Inv. Division Cases Mean 5t. Dev. T value df 2-ta1l probability 

(/roup I: Yes 158 2.66 1.21 2.62 237 .009 

eroup2:No 8t 2 25 119 

* Includes all faculty who were not new in the semester the survey was taken. 



Table 62: T-Test [N*246*] 
Teaching Hours and Talk to Division Dean 

(Pooled Variance Estimate) 
V9 Talk to Div. Dean Cases Mean St. Dev. T Value df 2~tai1 probability 

Group 1: Often 118 2.58 1.27 1.66 244 .099 

Oroup 2: Infrequently 128 2.32 1.16 

* Includesf all faculty who were not new in the semester the survey was taken. 



Table 63: T-Test IN«209*1 
Teaching Hours and Talk to Faculty 

(Ponied Variance Estimate) 

V1 1 Talk to Faculty Cases Mean St. Dev. T Value df 2-tai1 probability 

eroupl:0ften 154 2.79 1.17 4.83 207 <.0001 

Oroup 2: 1 nf requontly 55 2.91 1.14 

* includes all faculty who were not new in the semester the survey wss taken. 



Table 64: T-Test [N-254*) 
Teaching Hours and Attend Division Meetings 

(Pooled Variance Estimate) 
Y1 8 Attend Meetihjs Cases Mean St. Dev. T Value df 2-tai1 probability 

erouptrVes 44 3.00 1.20 3.24 252 .001 

Oroup 2: No 210 2.36 1.19 

* Includes oil faculty who were not new in the semester the survey was taken. 



